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i n c l u d e  m u s i c  i n  t h e  c u r r i c u l u m  n u s t  k e e p  p a c e  w i t h  t h e  
c h a n g e s  a n d  d e v e l o p m e n t s ,  i f  t h e y  a r e  t o  d o  a  s a t i s f a c t o r y  
2 
job of instl'llction. 
"By general concE11sus, the school is now regarded as 
a section of life itself, not merely a place of preparation 
for life."l Music, as one of the fine arts, has now gained 
an important am respected place in the curriculum offerings 
ot the American educational. system. This acceptance of 
music in our school systems is well justified by Chambers, 
when he states: 
If ••• there is to be any provision for what has been 
known as culture, that place should be taken by the arts 
lhich are prominent in the life of our time. .And first 
among the arts comes nusic (1) because of its age-old 
and deep reaching appeel to our most powerful emotions, 
end (2) because it is now the most universal. of all the 
arts, affecting us both in our hours of work and our 
hours of leisure.2 
Many objectives, aim, and purposes have been voiced 
countless ways as justification for the presE11tation of music 
in our schools. For example, Article I of the Child's Bill 
of Rights in Music states that: 
Every child has the right to full and free opportunity 
to explore and develop his capacities in the field of 
music in such ways as may bring him happiness and a sense 
of well-being; stimulate his imagination and stir his cre-
ative activities; and to make him so responsive that he 
lw. Otto Meissner, "Music As Integrated Experience," 
Music.Educators National. Conference Yearbook (Chicago: Music 
Educators National Conference, 1937), p. 123. 
2w111 Grant Chambers, "What Company Should Mua::l.e Keep?"' 
Music S(fuervisors National. Conference Yearbook4(Chicago: Mlisic E cators Nation81 doiiference, 19$), p. o. 
w i l l  c h e r i s h  a n d  s e e k  t o  r e n e w  t h e  f i n e  f e e l i n g  i n -
d u c e d  b y  m u s i c . 3  
3  
K w a l w a s s e r ,  i n  d i s c u s s i n g  p u b l i c  s c h o o l  m u s i c ,  w r i t e s :  
T h e  s c h o o l s  s h o u l d  a f f o r d  t h e  c h i l d  a s  r i c h  a · m u s i -
c a l  e x p e r i e n c e  a s  p o s s i b l e ,  s o  t h a t  • • •  s u b t l e  c u l t u r a l  
v a l u e s  m a y  b e  r e a l i z e d .  N o t  t h a t  m u s i c  i s  u n i q u e  i n  
t h i s  r e s p e c t ,  b u t  b e c a u s e  i t  r e v e a l s  t h e  " h e a r t "  o f  a  
p e o p l e .  T h e  l a n g u a g e ,  t h e  a s p i r a t i o n s ,  t h e  h o p e s ,  
t h e  f e a r s ,  a r e  a l l  e l e q u e n t l y  e x p r e s s e d  i n  t h e  m u s i c  
o f  d i f f e r e n t  people.~ 
R e g a r d l e s s  o f  t h e  m a n n e r  i n  w h i c h  t h e s e  p u r p o s e s  a n d  
o b j e c t i v e s  a r e  e x p r e s s e d ,  a u t h o r i t i e s  o n  t h e  s u b j e c t  g e n e r -
a l l y  a g r e e  t h a t  t h e  p r i m a r y  a i m  o f  m u s i c  e d u c a t i o n  i n  t h e  
p u b l i c  s c h o o l s  s h o u l d  b e  a c q u a i n t i n g  s t u d e n t s  w i t h  t h e  c u l -
t u r a l  a n d  r e c r e a t i o n a l  v a l u e  o f  m u s i c ,  t h e  r o l e  i n  h i s t o r y  
w h i c h  m u s i c  h a s  p l a y e d ,  a n d  t h e  b a s i c  f u n d a m e n t a l s  o f  o u r  
p r e s e n t  m u s i c  s y s t e m  a s  i t  i s  e m p l o y e d  i n  t h e  c r e a t i o n  o f  
t h e  a r t .  T h e y  f u r t h e r  g e n e r a l l y  a g r e e  t h a t  a l l  c h i l d r e n  
s h o u l d  h a v e  a m p l e  o p p o r t u n i t y  t o  d e v e l o p  t h e i r  c a p a c i t i e s  
i n ,  a n d  a p p r e c i a t i o n  f o r ,  w o r t h w h i l e  m u s i c  w h i c h  m e e t s  
t h e i r  i n t e r e s t s  a n d  n e e d s ,  d e e p e n s  t h e i r  a p p r e c i a t i o n  o f  
m u s i c  t h r o u g h  g r e a t e r  u n d e r s t a n d i n g ,  a n d  g i v e s  t h e m  t h e  
m e a n s  f o r  a  p e r m a n e n t ,  s a t i s f y i n g  e m o t i o n a l  o u t l e t  t h r o u g h -
o u t  t h e i r  l i v e s .  T h u s ,  i f  t h e  p u b l i c  s c h o o l s  o f  A m e r i c a  
3 N o r t h  C e n t r a l  A s s o c i a t i o n  o f  C o l l e g e s  a n d  S e c o n -
d a r y  S c h o o l s ,  T h e  C h i l d ' s  B i l l  o f  R i g h t s  i n  M u s i c  ( C h i c a g o :  
M u s i c  E d u c a t o r S 1 f a t i o n a l  C o n f e r e n c e ,  1 9 5 1 T ; '  p .  J .  
4 J a c o b  K w a l w a s s e r ,  P r o b l e m s  i n  P u b l i c  S c h o o l  M u s i c  
( N e w  Y o r k :  M .  W i t m a r k  a n d  S o n s ,  1 9 3 2 1 ,  p .  1 5 5 .  
can produce young people whose nusic instruction has led 
them to a genuine enthusiasm for music lbich carries over 
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into adult life, they will have fulfilled their obligation 
to society by passing on the cultural heritage of IID.lSic. 
Mlsic Theoq !!. .E!!:1 2f.. the Total Picture. 
If, as most leading educators of today agree, each 
child in our educational system should be considered in 
the light of total growth, according to his interests, 
needs and capacities, thm music, as a part of that totsJ. 
growth, should occupy a place in the educational structure. 
In turn, music, as a unified irhole, should be studied in 
terms of its componEnt parts in order to more fully under-
stand the entire subject. 
On the basis of this reasoning, the statement may 
be predicated that music theory, as an integral and indis-
pensible component of the art of music, should be included 
in today's school music curriculum. The true aim of 
"theoretic" instruction, as stated by Murphy, is "to pro-
mote an understanding of music through a growing awareness 
of musical structure in terms of musical needs. "5 The 
problem which confronts public school music educators today 
is not Viether nusic theory shall be included in the currio-
5Howard A. Murphy, Taachin~ Musicianshit (New York: 
Coleman-Ross Company, Incorporate , 1950), p. 8. 
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u l u m ,  b u t  r a t h e r  w h e r e ,  i n  t h e  o f t e n  o v e r c r o w d e d  a n d  o v e r -
p r e s s u r e d  c u r r i c u l u m ,  s h a l l  i t  b e  p l a c e d ?  H o w  m u c h  t h e o r y  
i s  i t  a d v i s a b l e  a n d  n e c e s s a r y  t o  i n c l u d e ?  W h i c h  o r  t h e  
m a n y  p h a s e s  o r  m u s i c  t h e o r y  s h o u l d  b e  s t r e s s e d  a s  b e i n g  
m o r e  i m p o r t a n t  i n  t h e  e d u c a t i o n a l  s c h e m e  o r  t h i n g s ?  H o w  
c a n  s u c h  i n s t r u c t i o n  b e  u t i l i z e d  i n  f u l f i l l i n g  t h e  t o t a l  
a i m s  o f  o u r  e d u c a t i o n a l  p o l i c i e s ?  
I .  T H E  P R O B L E M  
S t a t e m e n t  2 !  t h e  p r o b l ! ! ! •  I t  w a s  t h e  p u r p o s e  o t  
t h i s  s t u d y  t o  i n v e s t i g a t e  t h e  c u r r e n t  e d u c a t i o n a l  p r a c -
t i c e s  i n  p r o v i d i n g  f o r  t h e  t e a c h i n g  o f  m u s i c  t h e o r y  i n  t h e  
h i g h  s c h o o l s  o t  t h e  S t a t e  o t  W a s h i n g t o n .  
H o w  d o  s c h o o l  d i s t r i c t s  o r  v a r i o u s  s i z e s  m e e t  t h i s  
p r o b l e m ?  D o  t h e y  h a v e  a  d e f i n i t e  p o l i c y  c o n c e r n i n g  t h e  
i n c l u s i o n  o f  m u s i c  t h e o r y  i n  t h e  c u r r i c u l u m ?  W h a t  d e g r e e  
o r  e m p h a s i s  i s  p l a c e d  o n  t h e  v a r i o u s  t y p e s  o t  t h e o r y ?  
D o  m u s i c  d i r e c t o r s  r e e l  t h a t  t h e y  a r e  a b l e  t o  t e a c h  a n  
a d e q u a t e  a m o u n t  o f  t h e o r y  u n d e r  p r e s e n t  c o n d i t i o n s  a n d ,  i f  
n o t ,  w h a t  p l a n n i n g  i s  b e i n g  d o n e  t o  i m p r o v e  c o n d i t i o n s ?  
T h e s e  a r e  s o m e  o f  t h e  q u e s t i o n s  w h i c h  t h i s  c o m p a r a t i v e  
s t u d y  e n d e a v o r e d  t o  a n s w e r .  
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It is hoped that, as a result of this study, further 
investigation will be made into the problem and that a sug-
gested course of study for music theory will evolve lbich 
will more adequately meet the needs and requirements of our 
high school must c students. 
Importance ~ ~ study. School administrators, 
music specialists and music supervisors are constantly 
striving to improve the curriculum content of their music 
departments. Yet too often, in the course of a busy school 
year, they have little time or opportunity available for 
evaluating their music curriculums in the light of other 
music departments. True, the directors and students per-
form for one another at music concerts, festivals and con-
tests, but on1y the finished product is evaluated. The 
course content and manner of presentation which is respon-
sible for the development of these programs too often remains 
a mystery. For this reason, it was felt that a comparative 
survey of current practices of teaching music theory in the 
high school music classes of the State would be of value, 
not on1y to music specialists and supervisors, but also to 
public school administrators who are interested in improving 
and enriching their music curriculums. 
If this study has indicated what educational prac-
tices are being followed in presenting to students the music 
1  
t h e o r y  w i t h  w h i c h  t h e y  s h o u l d  b e  a c q u a i n t e d ,  n o t  o n l y  a s  
a n  a i d  t ; o  p e r f o r m a n c e ,  b u t  a l s o  a s  a  p r e r e q u i s i t e  t o  t r u e  
u n d e r s t a n d i n g  a n d  a p p r e c i a t i o n  o f  m u s i c ,  i t  w i l l  h a v e  b e e n  
u s e f u l .  I t ,  i n  a d d i t i o n ,  i t  c a n  p r o v i d e  a  m e a s u r e  t o r  c o m -
p a r i s o n  b y  w h i c h  s c h o o l s  m a y  e v a l u a t e ,  o r g a n i z e  a n d  r e -
o r g a n i z e  t h e i r  m u s i c  t h e o r y  c u r r i c u l u m  i n  t h e  l i g h t  o f  c u r -
r e n t  e d u c a t i o n a l  p r a c t i c e s  i n  o t h e r  m u s i c  d e p a r t m e n t s ,  
t h e n  i t  w i l l  h a v e  s e r v e d  t h e  p u r p o s e  f o r  w h i c h  i t  w a s  i n -
t e n d e d .  
L i m i t a t i o n s £ ! : . ! ! : ! . !  s t u d y .  T h i s  s t u d y  w a s  b a s e d  o n  
q u e s t i o n n a i r e  r e s p o n s e s  f r o m  o n e  h u n d r e d  a n d  t w e n t y - t o u r  
h i g h  s c h o o l  m u s i c  t e a c h e r s  o f  W a s h i n g t o n  S t a t e .  
I I .  O R G A N I Z A T I O N  O F  T H E  S T U D Y  
C h a p t e r  I  o f f e r s  j u s t i f i c a t i o n  t o r  t h e  i n c l u s i o n  
o t  m u s i c  t h e o r y  a s  a  n e c e s s a r y  p a r t  o f  e v e r y  m u s i c  c u r r i c -
u l u m .  I t  a l s o  s t a t e s  t h e  p u r p o s e  a n d  i m p o r t a n c e  o t  t h e  
s t u d y ,  l i m i t a t i o n s  o t  t h e  s t u d y ,  a n d  d e f i n e s  t e r m s  w h i c h  
a r e  u s e d  t h r o u g h o u t  t h e  s t u d y .  C h a p t e r  I I  p r e s e n t s  a  r e -
v i e w  o f  l i t e r a t u r e  w h i c h  i s  p e r t i n e n t  t o  t h e  s t u d y .  
C h a p t e r  I I I  p r e s e n t s  a n  a n a l y s i s  o f  g e n e r a l  i n f o r m a t i o n  
o b t a i n e d  f r o m  t h e  q u e s t i o n n a i r e ,  a s  w e l l  a s  a n  a n a l y s i s  o f  
the degree to which a course of study is planned and fol-
lowed by music directors in presenting music theory. 
Chapter IV states the degree of emphasis, as indicated by 
questionnaire returns, placed on various types or music 
theory in (l) vocal classes, (2) instrumental classes, 
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and (3) music theory courses. Chapter V presents (l) an 
analysis, based on questionnaire returns, of obstacles in 
the way ot including music theory courses in the high 
school curriculum, (2) reasons given tor discontinuing 
theory courses, and (3) general intormation submitted by 
respondents planning to ofter music theory courses in the 
future. Chapter VI presents a general analysis ot twenty 
music theory courses offered in high schools ot Washington 
State. In the light of foregoing chapters, Chapter VII 
presents a summary and draws certain conclusions based on 
trends indicated by the questionnaire. 
III. DEFINITION OF TERMS 
Music theorx. The term "music theory," for pur-
poses of this study, shall be defined as a body of tacts 
and principles about the construction and notation of 
music, as distinguished from performance. 
C o u r s e  £ !  s t u d y .  T h e  t e r m  " c o u r s e  o f  s t u d y , "  
t h r o u g h o u t  t h i s  s t u d y ,  r e f e r s  t o  t h a t  e n t i r e  s e r i e s  o f  
e x p l a n a t i o n s ,  s t u d i e s ,  d r i l l s ,  a n d  p r a c t i c e s  w h i c h  i s  
p l a n n e d  i n  a d v a n c e  b y  t h e  m u s i c  d i r e c t o r  t o r  t h e  p u r p o s e  
o t  s y s t e m a t i z i n g  m u s i c  t h e o r y  i n s t r u c t i o n .  
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V o c a l  ~ i n s t r u m e n t a l  c l a s s e s .  P e r f o r m i n g  g r o u p s  
s u c h  a s  b a n d ,  o r c h e s t r a ,  a n d  c h o r u s ,  w h i c h  a r e  o f f e r e d  a s  
a  r e g u l a r  p a r t  o t  t h e  h i g h  s c h o o l  c u r r i c u l u m ,  a r e  r e f e r r e d  
t o  t h r o u g h o u t  t h i s  s t u d y  a s  v o c a l  a n d  i n s t r u m e n t a l  c l a s s e s .  
M u s i c  t h e o r y  c o u r s e s .  M u s i c  c o u r s e s  o f f e r e d  a s  
a  p a r t  o f  t h e  r e g u l a r  s c h o o l  c u r r i c u l u m  w h i c h  h a v e ,  a s  
t h e i r  p r i m a r y  o b j e c t i v e ,  t h e  r a t i o n a l  o r g a n i z a t i o n  o f  m u s i -
c a l  e x p e r i e n c e s  w i t h  r e g a r d  t o  w r i t i n g ,  r e a d i n g ,  l i s t e n i n g  
t o ,  a n a l y z i n g ,  a n d  c r e a t i n g  m u s i c ,  a r e  r e f e r r e d  t o  a s  m u s i c  
t h e o r y  c o u r s e s  t h r o u g h o u t  t h i s  s t u d y .  T h e s e  t h e o r y  c o u r s e s  
a r e  t o  b e  d i s t i n g u i s h e d  f r o m  v o c a l  a n d  i n s t r u m e n t a l  c l a s s e s .  
CHAPTER II 
REVIEW OF RELATED LITERATURE 
Even a cursory glance through the available lit-
erature reveals a wealth of illuminating material, with 
regard to both "theoretic" instruction and nrusic educa-
tion in general. Since, for present purposes, any dis-
cussion of "theory" must use "music education" as a con-
stant point of reference, this chapter assumed the fol-
lowing twofold purpose: (1) a review and re-defining of 
the general purposes of secondary education, and (2) a 
clari.fioation and development of the role which "theoretic 
instruction plays, or should play, with regard to the 
total educational picture in secondary nruaic classes. 
I. THE ROLE OF MUSIC IN SECONDARY EDUCATION 
The Ml.sic Educators Source Book states, in part, 
that: 
••• The primary aim of the senior high school 
nrusi c program should be to offer many musical exper-
iences to every student so as to build for continuing 
growth and expansion of participation and apprecia-
tion. The musical experiences offered every child 
should, o.f course, include either participation in or 
frequent listening to the fine high school bands, or-
chestras, and choirs which for so long have been a 
matter o.f great school pride.J. 
l"senior High School Ml.sic," Music Education Source 
Book (Chicago: Music Educators National Conference, 1947), 
p. 13. 
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L e s t  t h e  p l a c e  w h i c h  m u s i c  e d u c a t i o n  o c c u p i e s  i n  
t h e  t o t a l  e d u c a t i o n a l  p i c t u r e  b e  f o r g o t t e n ,  M i e s s n e r  
w r o t e :  
• • •  i t  i s  a  f a c t  t h a t  m u s i c ,  l i k e  e a c h  o f  t h e  
o t h e r  a r t s  a n d  s c i e n c e s  i s ,  i n  t u r n ,  a n  i n t e g r a l  p a r t  
o f  a  l a r g e r  w h o l e  w h i c h  w e  m a y  t e r m  l i f e ,  e x p e r i e n c e ,  
o r  s t a t e  o f  c u l t u r e ;  i t  i s  i n t i m a t e l y  r e l a t e d  w i t h  
l i f e  s i t u a t i o n s ;  i n d e e d ,  i t  c o u l d  n o t  e x i s t  i n d e p e n -
d e n t l y  o f  t h e m  • • •  I t  i s ,  t h e n ,  t h e  r e s p o n s i b i l i t y  
o f  t h e  n r u . s i c  t e a c h e r  t o  p r e s e r v e  t h i s  r e l a t i o n s h i p  
o f  m u s i c  w i t h  t h e  r e s t  o f  l i f e ,  a n d  s o  t o  i n d u c t  t h e  
c h i l d  i n t o  m e a n i n g f u l  e x p e r i e n c e s  w i t h  m u s i c  t h a t  i t  
m a y  b e c o m e  a n  i n t e g r a l ,  e s s e n t i a l  p a r t  o f  h i s  l i f e . 2  
M u s i c  e d u c a t o r s  g e n e r a l l y  a g r e e  t h a t  s e c o n d a r y  
m u s i c  s h o u l d  b e  a  d e v e l o p m e n t  a n d  e n r i c h m e n t  o f  w h a t  h a s  
c o m e  b e f o r e ,  a a  w e l l  a s  p r e p a r a t i o n  f o r  l i f e  t o  c o m e .  
M u s i c  i n s t r u c t i o n ,  a c c o r d i n g  t o  C h a m b e r s ,  s h o u l d  h a v e  
( 1 )  i n t r i n s i c  v a l u e ,  ( 2 )  p r a c t i c a l  o r  u t i l i t a r i a n  v a l u e ,  
( 3 )  c u l t u r a l  v a l u e ,  a n d  (~} p r e p a r a t o r y  v a l u e . 3  T h u s ,  
s e c o n d a r y  m u s i c  c o u r s e s  s h o u l d  b e  c o m p l e t e  i n  t h e m s e l v e s  
f o r  t h o s e  n o t  p l a n n i n g  t o  c o n t i n u e  m u s i c  i n  h i g h e r  e d u -
c a t i o n ,  a n d  t h e y  s h o u l d  h a v e  p r e p a r a t o r y  v a l u e  f o r  s t u -
d e n t s  i n t e r e s t e d  i n  m o r e  a d v a n c e d  s t u d y .  A s  W e a v e r  
s t a t e d ,  " T h e  p u r p o s e  o f  I m l S i c  i n s t r u c t i o n  i n  t h e  s c h o o l s  
2 w .  O t t o  M e i s s n e r ,  " M u s i c  A s  I n t e g r a t e d  E x p e r i e n c e , "  
M u s i c  E d u c a t o r s  N a t i o n a l  C o n f e r e n c e  Y e a r b o o k  ( C h i c a g o :  
M u s i c  E d u c a t o r s  N a t i o n a l  C o n f e r e n c e ,  1 9 3 7 ) ,  p .  1 1 7 .  
3 w i l l  G r a n t  C h a m b e r s ,  
1 1
W h a t  C o m p a n y  S h o u l d  M u s i c  
K e e p ? " ,  M u s i c  S u p e r v i s o r s  N a t i o n a l  C o n f e r e n c e  Y e a r b o o k  
( C h i c a g o :  M u s i c  E d u c a t o r s  N a t i o n a l  ~onference, 1 9 2 9 ) ,  
P •  4 2 .  
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is dual: to develop appreciation as a cultural asset, and 
to develop technical proficiency for vocational or avoca-
tional purposes."4 
This twofold purpose of secondary music education 
suggests the problem of individual differences. Helen 
Boswell, in discussing types of students found in music 
classes, segregates them into the following three groups: 
(1) The largest group will be those who will never 
make music a vocation, but who are vital to the sur-
vival of music as an art. • • For them, there are 1 in 
the high schools, the music course offering small 
credit, such as general chorus. 
(2) The next group is smaller but equally impor-
tant. It includes those gifted young people who may 
become ~ine amateurs and the most discriminating con-
sumers. Ml.sic will be their chief avocational inter-
est. 
(3) The third group of students to consider ••• 
is that small group Wl.om we think are justified in 
entering the nnisic field with the idea that it offers 
a living.5 
The Rochester, Minnesota, public schools, recog-
nizing the problem of individual differences with regard 
to musical talent and abilities, have established definite 
4Peul J. Weaver, "High School Music Credits," Music 
Supervisors National Conference Yearbook {Chicago: Music 
Educators National Conference, 1929), p. 138. 
5i:re1en Boswell, "High School Music Credits," Music 
Supervisors National Conference Yearbook (Chicago: Music 
Educators National Conference, 1937), p. 99. 
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o b j e c t i v e s ,  w h i c h  i n c l u d e :  ( 1 )  t h e  f i n d i n g  a n d  s p e c i a l  
e n c o u r a g e m e n t  o f  t h e  m u s i c a l l y - g i f t e d  c h i l d ,  ( 2 )  t h e  p r e -
s e n t a t i o n  o f  a  v a r i a b l e  c o u r s e  o f  s t u d y  t o  m e e t  w i d e  d i f -
f e r e n c e s  i n  t a l e n t ,  a n d  ( 3 )  t h e  r e c o m m e n d a t i o n  o f  s p e c i a l -
i z e d  i n s t r u c t i o n  f o r  W l . i c h  t h e  g i f t e d  c h i l d  s e e m s  p a r t i c -
u l a r l y  e q u i p p e d .  T o  f i t  s t u d e n t s  i n t o  t h i s  p r o g r a m  t h e  
R o c h e s t e r  s c h o o l s  h a v e  d e v i s e d  a  " t a l e n t  p r o f i l e "  w h i c h ,  
w h e n  c o m b i n e d  w i t h  t h e  t e a c h e r ' s  e s t i m a t e  o r  m u s i c a l  a n d  
g e n e r a l  a b i l i t y ,  m e n t a l  r a t i n g ,  a n d  i n d u s t r y ,  a r e  u s e d  t o  
g u i d e  t h e  s t u d e n t  i n  s e l e c t i n g  m u s i c  c o u r s e s . 6  
B a s e d  u p o n  t h e  p r e c e d i n g  p a r a g r a p h s ,  a  b r i e f  s u m -
m a r y  w o u l d  i n d i c a t e  t h a t  m u s i c  i n  s e c o n d a r y  e d u c a t i o n  
s h o u l d :  ( 1 )  r e a c h  e v e r y  s t u d e n t ,  e i t h e r  t h r o u g h  p a r t i c i -
p a t i o n  o r  l i s t e n i n g ;  ( 2 )  m a i n t a i n  t h e  r e l a t i o n s h i p  o f  
m u s i c  a s  a n  i n t e g r a l  p a r t  o f  l i f e  i t s e l f ;  ( 3 )  h a v e  i n t r i n -
s i c ,  p r a c t i c a l ,  a n d  p r e p a r a t o r y  v a l u e s ,  a n d  ( 4 )  a d e q u a t e l y  
m e e t  t h e  n e e d s  o f  a l l  s t u d e n t s .  
I I .  T H E  P L A C E  O F  T H E O R Y  I N  T H E  M U S I C  C U R R I C U L U M  
I n  t h e  p r e c e d i n g  p a r a g r · a p h s  t h e  r o l e  o f  m u s i c  i n  
s e c o n d a r y  e d u c a t i o n  h a s  b e e n  b r i e f l y  d i s c u s s e d ,  a n d  i t s  
6
R u t h  C r e w d o n  L a r s o n ,  n  A  B r i e f  R e p o r t  o f  a  P r e d i c -
t i o n  a n d  G u i d a n c e  P r o g r a m  i n  S c h o o l  M l s i c , "  M u s i c  E d u c a -
t o r s  N a t i o n a l  C o n f e r e n c e  Y e a r b o o k  ( C h i c a g o :  M u s i c  E d u c a -
t o r i  N a t i o n a l  C o n f e r e n c e ,  1 9 3 4 ) ,  p .  2 2 3 .  
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purposes and objectives outlined. For all students ex-
cept those talented few, it may be said that nusic, pri-
marily, has for them a general or cultural interest. 
What, then, are the advantages of the study of music 
theory for these students? The Music Education Curricu-
lum Committee lists them as follows: 
(1) The study of theory assists in making it pos-
sible to hear more completely all details of the tonal 
complex that characterizes our nnsic. The listener 
trained in theory is more aware of the details of 
rhythm, melodic line, harmonic content and musical 
structure than the nontrained listener, hence his 
reaction to music can be fuller and more complete. 
(2) The study of theory brings about a realization 
of how music is created. The student comes to see 
that music does not spring into full-fledged existence 
by the operation of some mystical inspiration. Rather, 
a great composition is the result of the patient toil 
of a great craftsman. From this realization springs 
a new respect for the composer. • .Theory study tlms 
enlarges the students' concept of nnisic and extends 
the range of his reactions. His enjoyment of nusic 
is tlms greater than that of the untrained listener.7 
For the nru.sic student with a professional-interest 
viewpoint, the Committee considered the general cultural 
values above to be of equal or even greater importance. 
In addition, they listed these values: 
(1) The study of theory assists in score reading 
••• The study of theory sharpens the ear of the pros-
pective conductor. 
?Hazel B. Nohavec (ed.), "Music History, Composing 
and Arranging," Music Education Curriculum Committee Re-
E£fil (Chicago: M.l.slc Educators Nationil Conference, 1945), 
p.45. 
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( 2 )  A  k n o w l e d g e  o f  t h e  f u n c t i o n s  o f  t o n e s ,  r e s u l t -
i n g  f r o m  a  s t u d y  o f  t h e o r y ,  i n f l u e n c e s  t h e  perform~r•s 
r e n d i t i o n  a n d  l e a d s  t o  m o r e  e f f e c t i v e  performance.~ 
D e f i n i t i o n s  2 . f .  m u s i c  t h e o r y .  M u s i c  e d u c a t o r s  o f t e n  
u s e  t h e  t e r m  " m u s i c  t h e o r y "  i n  r e f e r r i n g  t o  t h a t  b o d y  o f  
b a s i c  f a c t s  a n d  p r i n c i p l e s  a b o u t  r m s i c ,  s u c h  a s  t h e  s t a f f ,  
c l e f  s i g n s ,  t i m e  a n d  k e y  s i g n a t u r e s ,  e t c . ,  w h i c h  m i g h t  b e  
m o r e  a c c u r a t e l y  d e f i n e d  a s  " m u s i c  f u n d a m e n t a l s . "  . A B  
M u r p h y  p o i n t s  o u t ,  t h i s  " c o r p u s "  o f  f u n d a m e n t a l  f a c t s  i s  
k n o w n  a s  " t h e o r y , "  p u r e  a n d  s i m p l e - - a l  t h o u g h  a c t u a l l y  i t  
i s  n e i t h e r . 9  D y k e m a  a n d  G e h r k e n s  d e f i n e  m u s i c  t h e o r y  a s  
" a  b o d y  o f  f a c t s  a n d  p r i n c i p l e s  a b o u t  t h e  c o n s t r u c t i o n  
a n d  n o t a t i o n  o f  m u s i c .
1 1 1 0  
H a y d o n ,  h o w e v e r ,  e m p h a s i z e s  
t h e  b r o a d e r  a s p e c t  o f  n n . i s i c  t h e o r y ,  a n d  d e f i n e s  i t  a s :  
•  •  •  a  b r a n c h  o f  a p p l i e d  m u s i c  i n  t h a t  t h e  s t u d y  
o f  m u s i c  t h e o r y ,  a s  w e  c o m m o n l y  u s e  t h a t  e x p r e s s i o n ,  
i s  a  m a t t e r  o f  g e t t i n g  c e r t a i n  b a s i c  f a c t u a l  m a t e r i a l  
a n d  o f  a c q u i r i n g  a n d  d e v e l o p i n g  c e r t a i n  p a r t i c u l a r  
s k i l l s  • • •  W e  d i s t i n g u i s h  t h e n  b e t w e e n  t w o  m e a n i n g s  
o f  t h e  p h r a s e  " m u s i c  t h e o r y " - - ( 1 )  a s  t h e  a c q u i r e m e n t  
o f  c e r t a i n  s k i l l s  a n d  b a s i c  k n o w l e d g e  i n  m u s i c ;  a n d  
( 2 )  a s  r e s e a r c h  i n  t h e  f u n d a m e n t a l  ~rinciples o f  
m u s i c a l  s t r u c t u r e  i n  a  b r o a d  s e n s e .  1  
8 t t a z e l  B  N o h a v e c ,  ~· 9 1 1 .  
9 H o w a r d  A .  M l r p h y ,  T e a c h i n g  M u s i c i a n s h i p  ( N e w  Y o r k :  
C o l e m a n - R o s s  C o m p a n y ,  I n c . ,  1 9 ; 0 ) ,  p .  2 0 .  
l O p e t e r  D y k e m a  a n d  K a r l  G e h r k e n s ,  T h e  T e a c h i n g  ~ 
A d m i n i s t r a t i o n  o f  H i g h  S c h o o l  M u s i c  ( B o s t o n :  c . c .  B i r c h a r d  
a n d  C o m p  a n y ,  ! 9 1 µ " )  ,  p  •  2 0 1 .  
1
1 G l e n  H a y d o n ,  " M u s i c  R e s e a r c h  a n d  M o d a l  C o u n t e r -
p o i n t , "  M l . a  i c  E d u c a t o r s  N a t i o n a l  C o n f e r e n c e  Y e a r b o o k  
( C h i c a g o :  M l . s i c  E d u c a t o r s  N a t i o n a l  C o n f e r e n c e ,  1 9 3 4 ) ,  p . 2 1 7 .  
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Music theory, in its fullest sense, thus includes 
a general understanding of the principles of musical. 
structure in addition to music fundamentals. 
The basic approach_~ music theory. "Music theory," 
declares Stowlinski, "has this two.fold purpose: ( 1) to 
supply the novice musician with a sound core of musician-
ship and knowledge; (2) to equip the potential recipients 
of degrees with a working knowledge of the professional 
art in which they will teach, perform, or create."12 
Murphy, speaking o.f the basic approach to theoretic 
instruction, states that the most effective approach to 
the understanding of music is through the organized study 
o.f music itself. He cautions against the preval.ent undue 
emphasis upon written skills without due recognition of 
the vital role of ear training, keyboard harmony, and 
creative work, and against the isolation of these indi-
vidual. aspects of theory. Furthermore, he reminds educa-
tors that theoretic instruction, l-Ihenever introduced, must 
be in terms of the :musical background and maturity of the 
student in order to achieve maximum e.ffectiveness. 13 
1 %ail de Stowlinski, "The Function of Music as a 
Service Course to Music Education," Music In .American 
Education (Chicago: Music Educators Nationil Conference, 
19 55) , p • 214. 
13Murphy, 2Q.• ill·, p. 12. 
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M u r s e l l  v o i c e s  t h e  c o n c e n s u s  o f  o p i n i o n  o f  m u s i c  
e d u c a t o r s  w h e n  h e  s t a t e s  t h a t  " t h e  c r u x  o f  t h e  t h e o r e t i c a l  
m u s i c  i n  h i g h  s c h o o l  i s  t h e  p e d a g o g i c a l  v i e w p o i n t  f r o m  
w h i c h  i t  i s  h a n d l e d .  
1 1 1
4  H e  w a r n s  t h a t  i t  w i l l  h a v e  l i t t l e  
v a l u e  1 £  t a u g h t  a l o n g  t h e  t r a d i  t i o n a J .  l i n e s  o f  t h e  o l d -
f a s h i o n e d  c o n s e r v a t o r y  w o r k  f o r  h a r m o n y ,  b u t ,  h e  c o n t i n u e s ,  
" i f  i t  i s  r e g a r d e d  a s  a  f o r m a l i z i n g  a n d  r e g u l a r i z i n g  o f  
a c t u a l  d i r e c t e d  : m u s i c e l  e x p e r i e n c e s  • • •  i t  c o u l d  b e  a  
t r e m e n d o u s  b o o n . "
1 5  
M u r p h y  p r o p o s e s  t h a t  t h e o r y  b e  t a u g h t  b y  m e a n s  o f  
" a  r e a l i s t i c  a n d  r a t i o n a l  o r g a n i z a t i o n  o f  m u s i c a l  e x p e r i -
e n c e  r e l e v a n t  t o  p r a c t i c a l  n e e d s . "
1 6  
T h e s e  e x p e r i e n c e s ,  
a c c o r d i n g  t o  M u r p h y ,  l i e  i n  s i x  m a j o r  a r e a s  o f  l e a r n i n g ;  
w r i t i n g ,  r e a d i n g ,  l i s t e n i n g ,  p l a y i n g ,  a n a l y z i n g ,  a n d  c r e -
a t i n g .  F o r  m a x i n n m  e f f e c t i v e n e s s ,  h e  u r g e s  t h a t  t h e  i n -
s i g h t  a n d  s k i l l s  d e r i v e d  f r o m  a l l  s i x  a r e a s  b e  i n t e g r a t e d  
a s  p a r t s  o f  a  u n i f i e d  w h o l e .  F i n a l l y ,  a l l  l e a r n i n g  
s h o u l d  b e  b a s e d  u p o n  p r a c t i c e  a s  f o u n d  i n  m u s i c  l i t e r a -
t u r e ,  u s i n g  t h e  r u l e  " p r a c t i c e  a l w a y s  p r e c e e d s  p r i n c i p l e s . "  
O n l y  b y  c o n s t a n t  r e f e r e n c e  t o  l i v i n g  m u s i c ,  h e  c o n c l u d e s ,  
1 4 J m n e s  L .  M u r s e l l ,  P r i n c i p l e s  o f  M u s i c  E d u c a t i o n  
( N e w  Y o r k :  T h e  M a c m i l l a n  C o r t J ) a n y ,  1 9 2 7 1 ,  p .  2 0 0 .  
1 5 M u r s e l l ,  ~· i l l _ .  
1 6  
M l r p h y ,  2 E . . •  i l l · ,  p .  1 3 .  
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can instruction be validated and freed from artificiality.17 
III. MUSIC THEORY IN HIGH SCHOOL PERFORMING GROUPS 
.Although experience end enjoyment of music should 
precede the tecl:mical approach, Rafferty points out that 
it is hardly possible to experience music without the 
technical being present, with or without the knowledge of 
the individual. Functional music theory, she maintains, 
should be presented whenever it may be applied in musicsl. 
experience; thus, music theory is cumulative, and goes 
hand in hand with participation.18 
Current Practices ~ Suggestions 
A survey by Curry revealed a few definite trends 
regarding present practices of theory instruction in 
Arizona high schools. Based on returns of twenty-nine 
per cent of all high schools in the state, the following 
datum were thought to be significant: 
(1) There seemed to be no particular correlation 
between the size of the school and the amount of com-
position and theory taught, nor did any general area 
of the state report a dominating amount. 
17Murphy, 2£.• cit., pp. 13-14. 
18sadie M. Rafferti, "Music Literature, Theory, 
Harmony, and Composition, Music In American Education 
(Chicago: Music Educators Nationar-conrerence, 1955), 
p. 210. 
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( 2 )  I t  i s  t h e  o p i n i o n  o f  m a n y  o f  t h e  m u s i c  e d u c a -
t o r s  i n  t h e  A r i z o n a  h i g h  s c h o o l s  t h a t  m o s t  o f  t h e  
t h e o r y  s h o u l d  b e  t a u g h t  t h r o u g h  p e r f o r m i n g  g r o u p s .  
( 3 )  T h e  e x t e n t  t o  w h i c h  t h e o r y  a n d  c o m p o s i t i o n  i s  
b e i n g  t a u g h t  d e p e n d e d  u p o n  t h e  b a c k g r o u n d  o f  t h e  
t e a c h e r  a n d  n o t  p a r t i c u l a r l y  u p o n  t h e  s i z e ,  f a c i l i -
t i e s ,  a n d  t i m e  a v a i l a b l e  i n  t h e  p a r t i c u l a r  h i g h  s c h o o l .  
( 4 )  I n  r e f e r e n c e  t o  t h e  o p i n i o n  o f  t h e  t e a c h e r s  a s  
t o  w h a t  s h o u l d  b e  t a u g h t ,  t h e  f o l l o w i n g  a r e  l i s t e d  i n  
t h e  o r d e r  o f  p r e f e r e n c e :  k n o w l e d g e  o f  f u n d a m e n t a l s  
( l i n e s ,  s p a c e s ,  k e y  a n d  t i m e  s i g n a t u r e s ,  c l e f s ) ;  
b a c k g r o u n d  o f  m a j o r  s c a l e s ;  b a s i c  h a r m o n y ;  m i n o r  
s c a l e s ;  s i g h t  s i n g i n g ;  c l a s s i c a l  t h r o u g h  r o m a n t i c  
p e r i o d s ;  p r e - c l a s s i c a l ;  b a c k g r o u n d  o f  m e l o d i c  d i c -
t a t i o n ;  m o d e r n  t h r o u g h  c o n t e m p o r a r y  m u s i c ;  k n o w l e d g e  
o f  m o d u l a t i o n ;  f o r m  a n d  a n a l y s i s ;  h a r m o n i c  d i c t a t i o n . 1 9  
. A n  e a r l i e r  s t u d y  b y  M c E a c h e r n ,  w h i c h  e v a l u a t e d  
h i g h  s c h o o l  m u s i c  s u b j e c t s  f o r  s t u d y  b y  p r o s p e c t i v e  m u s i c  
m a j o r s ,  r e v e a l e d  s o m e w h a t  d i f f e r e n t  r e s u l t s .  M l . s i c  e d u -
c a t o r s  i n  t h e  o n e  h u n d r e d  a n d  f i f t y  u n i v e r s i t i e s  a n d  c o l -
l e g e s  i n c l u d e d  i n  t h e  M c E a c h e r n  s t u d y  g e n e r a l l y  a g r e e d  
t h a t  m o s t  o f  t h e  t i m e  s h o u l d  b e  s p e n t  i n  t h e  s t u d y  o f  
p i a n o ,  s i g h t  r e a d i n g ,  a n d  r u d i m e n t s  o f  m u s i c .
2 0  
T a b l e  I ,  
o n  p a g e  t w e n t y ,  i n d i c a t e d  t h a t  p i a n o  r a t e d  s o m e w h a t  m o r e  
i m p o r t a n t  t h a n  b a n d  o r  o r c h e s t r a l  i n s t r u m e n t s ,  m u s i c  
a p p r e c i a t i o n  m o r e  d e s i r a b l e  t h a n  h i s t o r y  o f  m u s i c ,  a n d  
1 9 p a t  B .  C u r r y ,  " A r i z o n a  T h e o r y  a n d  C o r r . p o s i t i o n  
S u r v e y , "  M u s i c  I n  . A m e r i c a n  E d u c a t i o n  ( C h i c a g o :  M u s i c  
E d u c a t o r s  N a t t o i i a l .  O o r i f ' e r e n c e ,  1 9 5 5 ) ,  p .  2 1 3 .  
2 0
E d n a  M c E a c h e r n ,  " A  S u r v e y  a n d  E v a l u a t i o n  o f  t h e  
. c i ! d u c a t i o n  o f  S c h o o l  M u s i c  T e a c h e r s  i n  t h e  U n i t e d  S t a t e s , "  
C o n t r i b u t i o n s  t o  E d u c a t i o n ,  N o .  7 0 1  ( N e w  Y o r k :  B u r e a u  o f  
P u b l i c a t i o n s ,  T e a c h e r s  C o l l e g e ,  C ' O I ' u m b i a  U n i v e r s i t y ,  
1 9 3 7 ) ,  P •  4 6 .  
TABLE I 
EVALUATION OF MUSIC SUBJECTS FOR STUDY IN HIGH SCHOOL BY PROSPIDTIVE SCHOOL JIUSIC MA.JORS 
Bating 
No. ot 
Jlusic Ver,- Fairly Slightly Not d all 
Educators Desirable Desirable Desirable Desirable 
Rating 
Music Subject Subject No. Per No. Per No. Per No. Per 
cent cent cent. cent 
Piano 145 1)1 90.3 11 1.6 3 2. 0 0 
Sight reading 1.44 12$ 86.8 16 11.1 3 2. 0 0 
Rudiments of :msic lhl 112 79.1, 20 14.1 9 6.4 0 0 
Band and orchestral 
instrmnents 1.44 87 60.4 44 30.5 13 9. 0 0 
Mu.sic appreciation 139 75 53.9 41 29.5 19 13.6 4 2.8 
Voice, girls 142 42 29.5 62 43.6 30 21.1 8 5.6 
Voice, boys lhO 39 27.8 '6 40. 35 25. 10 7.1 
Histoey ot music 138 30 21.7 44 31.a so 36.2 14 10.l 
Harmony 139 27 19.4 62 44.6 31 22.3 19 13.6 
N 
0 
2 1  
h a r m o n y  i n  q u e s t i o n .  V o i c e ,  p a r t i c u l a r l y  f o r  g i r l s ,  w a s  
c o n s i d e r e d  s o m e w h a t  m o r e  i m p o r t a n t  t h a n  h a r m o n y  o r  m u s i c  
h i s t o r y .
2 1  
A l t h o u g h  M c E a c h e r n ' s  s t u d y  i n d i c a t e d  w i d e  
d i s a g r e e m e n t  c o n c e r n i n g  t h e  e l e m e n t s  t o  b e  i n c l u d e d  i n  
h i g h  s c h o o l  m u . s i c  s t u d y ,  i t  s h o w e d  a g r e e m e n t  a m o n g  c o l -
l e g e  m u s i c o l o g i s t s  t h a t  t h e  m o s t  d i f f i c u l t  o b s t a c l e  t o  
o v e r c o m e  i n  t h e  e d u c a t i o n  o f  s c h o o l  m u s i c  t e a c h e r s  w a s  
i n s u f f i c i e n t  p r e - c o l l e g e  m u s i c a l  t r a i n i n g .  I n  f a c t ,  
t h i s  p r o b l e m  w a s  c o n s i d e r e d  m o r e  s e r i o u s  t h a n  a  l a c k  o f  
2 2  
n a t i v e  t a l e n t .  
A  c o m p a r i s o n  o f  t h e  r e s u l t s  o f  t h e  C u r r y  a n d  
M c E a c h e r n  s t u d i e s  s e e m e d  t o  i n d i c a t e  a  w i d e  d i s c r e p a n c y  
b e t w e e n  a c t u a l  p r a c t i c e s  i n  t h e  h i g h  s c h o o l  a n d  t h e  r e -
c o m m e n d a t i o n s  o f  c o l l e g e s  a n d  u n i v e r s i t i e s .  W h y  d o e s  
s u c h  a  d i s c r e p a n c y  e x i s t ?  F i r s t ,  b e c a u s e  t h e r e  e x i s t s  
t h e  p h i l o s o p h y  o f  s c h o o l  m u s i c ,  a s  s t a t e d  b y  M u r s e l l ,  
t h a t  " t h e  p r o p e r  p u r p o s e  o f  a  p r o g r a m  o f  r r u s i c .  •  •  i s  t o  
p r o v i d e  m u s i c a l  e x p e r i e n c e s  a s  s i g n i f i c a n t  a n d  v a r i e d  a s  
p o s s i b l e ,  a n d  t o  p r o v i d e  t h e m  f o r  e v e r y b o d y .
2
3  S e c o n d ,  
a s  s t a t e d  b y  P a r k ,  b e c a u s e  m o s t  t e a c h e r s  a n d  d i r e c t o r s  
w h o  a r e  r e s p o n s i b l e  f o r  p r e s e n t i n g  g r o u p s  b e f o r e  t h e  
u l u m  
-
2 1 M c E a c h e r n ,  l o c .  c i t .  
2 2  - - , , . ,  
M c E a c h e r n ,  ~· ~., p .  ' + - ' - •  
2 3 J a m e s  L .  M u r s e l l ,  T h e  Hi~h S c h o o l  M u s i c  
( N e w  Y o r k :  T h e  R o n a l d  P r e s s  o m p a n y ,  1 9 4 7 )  ,  
C u r r i c -
p .  5 4 6 .  
22 
public are so vitally concerned about the finished pro-
duct that they hamner and drill hard on a few numbers, 
doing them in a routine and humdrum way, so that very 
little real knowledge of music, as such, is taught.24 
.As Park said, many music teachers would be amazed if 
they realized how little the average choir and band mem-
ber knew about the fundamentals, including the structure, 
of nru.sic, and of the life and purpose of the great com-
posers. 25 
Certainly no music teacher would argue seriously 
with the philosophy that music education should be planned 
to meet the needs of every child. Neither would most 
teachers deny that, under the constant pressure of public 
performance, sufficient time is usually not available for 
a complete program of theoretic and appreciative instruc-
tion. What, then, are the possible solutions? 
First, the theoretical and technical aspects of 
music need not be taught as isolated elements llhich have 
no connection with the music under preparation. In fact, 
Phelps stated that the study of rrusical theory has little 
value to the student unless that student can see the theory 
24s. Norman Park, "To Entertain or to Educate," 
Ml.sic Educators Journal, 23:55, February-March, 1947, p.36. 
25park, f?E..• ill_., p.35. 
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i n  a c t u a l  u s e .  
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" T h e  s a l v a t i o n  l i e s  n o t  i n  t h e  s t u d y  o f  
m u s i c  a l o n e ,  b u t  i n  t h e  d a i l y  u s e  o f  t h e o r e t i c a l  f a c t  i n  
c h o r u s  p r a c t i c e ,  b a n d  p r a c t i c e ,  c l a s s  p i a n o  i n s t r u c t i o n ,  
a n d  c r e a t i v e  m u s i c  w r i t i n g  c l a s s e s .  
1 1
2 7  S e c o n d ,  m u s i c  
t h e o r y  c o u r s e s  s h o u l d ,  w h e n e v e r  p o s s i b l e ,  b e  o f f e r e d  t o  
b o t h  t h e  g e n e r a l  s t u d e n t  b o d y  a n d  t h e  p r o s p e c t i v e  m u s i c  
m a j o r .  S u b j e c t  m a t t e r  o f f e r e d  i n  s u c h  c o u r s e s  w o u l d  b e  
d e t e r m i n e d  b y  t h e  i n d i v i d u a l  t e a c h e r  a n d  t h e  i n t e r e s t s  a n d  
n e e d s  o f  s t u d e n t s ,  a n d  w o u l d  b e  o f f e r e d ,  a s  o u t l i n e d  b y  
S m i t h :  ( 1 )  a s  a  p r e p a r a t i o n  f o r  c o n t i n u e d  m u s i c  s t u d y ;  
( 2 )  a s  a  s a f e g u a r d  t o  t h e  s t u d e n t  a n d  t o  t h e  t e a c h e r ;  
( 3 }  a s  a  c u l t u r a l  s u b j e c t ;  ( 4 }  a s  a n  a d j u n c t  t o  t h e  h i g h  
s c h o o l  b a n d s ,  o r c h e s t r a s ,  a n d  c h o r u s e s .
2 8  
I V .  B A S E S  F O R  O R G A N I Z I N G  T H E  S P E C I A L  M U S I C  C U R R I C U L U M  
A  w e l l - b a l a n c e d  m u s i c  c u r r i c u l u m ,  d e s i g n e d  t o  m e e t  
t h e  n e e d s  o f  b o t h  g e n e r a l  a n d  p r e - p r o f e s s i o n a l  s t u d e n t s ,  
w i l l  m e e t  m o s t  n e e d s  o f  t h e  p r e - p r o f e s s i o n a l  s t u d e n t s  
2 6 N o r m a n  P h e l p s ,  " M u s i c  T h e o r y  . A B  a  P a r t  o f  t h e  
H i g h  S c h o o l  M u s i c  P r o g r a m , "  E d u c a t i o n ,  6 7 : 4 0 4 ,  M a r c h ,  
1 9 4 9 ,  p .  4 0 6 .  
2
7 P h e l p s ,  J : 2 . £ . ·  c i t .  
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M e l  v i l l e  S m i t h ,  " T h e  I m p o r t a n c e  o f  S o l f e g e  a s  a  
S e c o n d a r y  S c h o o l  S u b j e c t , "  M u s i c  E d u c a t o r s  N a t i o n a l  C o n f e r -
e n c e  Y e a r b o o k  ( C h i c a g o :  M u s i c  E d u c a t o r s  N a t i o n a l  C o n f e r e n c e ,  
1 9  3 4 }  '  p  •  2 5 5  •  
with an opportunity to elect courses in Music Appreciation, 
29 History, and Theory. As noted by the Music Educators 
Research Committee, such courses are of three kinds: 
(1) A course in theory, usually combined with ear 
training and sight singing, which is planned for the 
pupil who is seriously interested in music and has 
already done considerable work on some instrument--
usually the piano. 
(2) A course in Im.lSic appreciation with some sort 
of a historical basis, intended primarily for those 
who are not very far advanced in performance and who 
must therefore make their approach to better appreci-
ation of music through listening rather than perfor-
mance. 
(3) An integrated course which combines theory, 
history, listening, and performance. This course is 
based in general on the same principles that are 
followed in planning the General Music class in the 
junior high school, but the course is planned for 
pupils who are several years older. It should be a 
restricted course, open only to those who have con-
siderable ability in music and Wio want to work hard 
to develop their n:usicianship.30 
If only one course is possible in theory, Dykema 
and Gehrkens suggested that it might well be called 
"Elementary Music Theory," this to include such items as 
the following: (1) scales and key signatures--major and 
minor; (2) tempo and dynamics and other common musical 
terms, including spelling and pronunciation; (3) sight 
29 r.L Dykema dlld Gehrkens 1 2J2.• ill• , p. c.o 2. 
30Mus1o Education Research Council, Music Theory 
and Music History in the Secondary School (Ml.sic Educators 
National Conference-Bulletin No. 10~, Chicago: Music Edu-
cators National Conference), p.l. 
s i n g i n g - - u n i s o n  a n d  i n  p a r t s ;  ( 4 )  e a s y  d i c t a t i o n - - t o n e  
g r o u p s ,  m e l o d i e s ,  h a r m o n i c  f o r m u l a e ;  ( 5 )  i n t e r v a l s - -
t h e i r  n a m e s  a n d  t h e i r  s o u n d s ;  ( 6 )  c h o r d  c o n s t r u c t i o n  a n d  
c o m b i n a t i o n ,  e m p h a s i z i n g  c r e a t i v e  w o r k ;  ( 7 )  o r i g i n a l  
m e l o d y  w r i t i n g ;  ( 8 )  t r a n s p o s i t i o n ;  ( 9 )  t h e  e l e m e n t s  o f  
f o r m  a n d  d e s i g n . 3 1  
M u s i c  T h e o r y  C o u r s e s  
2 5  
I n  g e n e r a l ,  t h e  a d v a n c e d  p h a s e s  o f  m u s i c  t h e o r y ,  
s u c h  a s  c o m p o s i t i o n ,  h a r m o n y ,  a n d  k e y b o a r d  h a r m o n y ,  m u s t  
b e  r e l e g a t e d  t o  s p e c i a l  " t h e o r y "  c l a s s e s ,  f o r  m o r e  i n t e n s e  
s t u d y .  T h i s  i s  n o t  t o  s a y  t h a t  a n y  o n e  s e g m e n t ,  o r  s e g -
m e n t s ,  o f  m u s i c  a r e  i s o l a t e d  f r o m  m u s i c  a s  a n  a r t ,  b u t  
r a t h e r  t h a t  t h e y  a r e  s t u d i e d  i n t e n s i v e l y  i n  r e l a t i o n  t o  
t h e  a r t ,  i n  o r d e r  t o  b e t t e r  u n d e r s t a n d  t h e  w h o l e .  A s  
s t a t e d  b y  D y k e m a  a n d  G e h r k e n s ,  " a l t h o u g h  t h e r e  i s  n o  p l a c e  
f o r  ' c o m p a r t m e n t a l  t e a c h i n g '  i n  m u s i c  e d u c a t i o n ,  i t  i s  
s o m e t i m e s  d e s i r a b l e  t o  i s o l a t e  s o m e  s p e c i a l  p h a s e  o f  a  
s u b j e c t  i n  o r d e r  t o  g i v e  i t  a d d i t i o n a l  t e m p o r a r y  e m p h a s i s .  
T h e  t h e o r y  c o u r s e  i s  s i m p l y  a  ' c o n t r o l l e d  e n v i r o n m e n t '  i n  
w h i c h  t h e  p u p i l  l e a r n s  m o r e  q u i c k l y . n 3 2  
A s  M u r p h y  e m p h a s i z e s ,  t h e  o n l y  r e a s o n  f o r  s o - c a l l e d  
" t h e o r e t i c "  i n s t r u c t i o n  i s  t o  e x p l a i n  t h e  s t r u c t u r e  o f  
3 1 D y k e m a  a n d  G e h r k e n s ,  . 2 £ •  c i t . ,  p p .  2 6 1 - 2 6 2 .  
3 2 D y k e m a  a n d  G e h r k e n s ,  . 2 . E •  c i t . ,  p .  2 6 9 .  
music for appreciative, expressive, and creative purposes. 
Its central purpose, he continues, is the development of 
musicianship, which may be defined as the ability to deal 
effectively with musical problems through insight into 
musical texture. It is the conscious understanding of 
the organization of music.33 To teach such conscious 
understanding, he urges that the basic approach to all 
class instruction be based on a specific musical example 
lilieh is first played and then analyzed. This, he re-
marks, is in direct contrast to the usual "theoretic" 
approach, in which facts are stated first and music is 
sometimes used to illustrate them. 34 
The Music Educators Curriculum Committee expressed 
the opinion that the aural aspects of theory training con-
tributed most to the objectives sought. Their recommen-
dations for planning theory courses included: (1) decide, 
in each school or situation, what listening, singing, and 
playing experiences are desirable; (2) construct a body 
of theory based on this representative list of composi-
tions; (3) see that students admitted into the theory 
courses have this body of aesthetic experience in these 
compositions.35 They urge theory teachers to be sure 
33Mtirphy, 2.E.• ill_., p. 22. 
34Murphy, ~· cit., p .41. 
35Nohavec, .2E.· cit., pp.45-46. 
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t h a t  a c t i v i t i e s  c a r r i e d  o n  a r e  a c t u a l l y  c o n t r i b u t i n g  t o  
m u s i c a l  g o a l s ,  a n d  t h a t  t h e  v a l u e  o f  a n y  p r o c e d u r e  b e  
d e t e r m i n e d  b y  t h e  e x t e n t  t o  w h i c h  i t  r e s u l t s  i n  a  d e f i -
n i t e  a u r a l  e x p e r i e n c e  w i t h i n  t h e  s t u d e n t ,  a n d  c o n t r i b u t e s  
t o  t h e  d e v e l o p m e n t  o f  s k i l l  i n  " i n n e r  h e a r i n g .  
1 1  
A c t i  v i -
t i e s  c o n s i d e r e d  m o s t  v a l u a b l e  b y  t h e  c o m m i t t e e  w e r e  
r e a d i n g  b y  m e a n s  o f  t h e  v o i c e ,  r e p r o d u c t i o n  o f  m u s i c  
h e a r d  w i t h  t h e  v o i c e ,  o n  t h e  k e y b o a r d  o r  b y  w r i t i n g ,  
o r a l  a n a l y s i s  o f  h a r m o n i c  s t r u c t u r e ,  a n d  i m p r o v i s a t i o n  
a t  t h e  k e y b o a r d  o r  o n  s o m e  o t h e r  i n s t r u m e n t . 3
6  
V .  S U M M A R Y  
N o t e d  m u s i c  e d u c a t o r s  h a v e  v o i c e d  t h e  o p i n i o n  t h a t  
m u s i c  i n  s e c o n d a r y  e d u c a t i o n  s h o u l d :  ( 1 )  r e a c h  e v e r y  s t u -
d e n t ,  e i t h e r  t h r o u g h  p a r t i c i p a t i o n  o r  l i s t e n i n g ;  { 2 )  m a i n -
t a i n  t h e  r e l a t i o n s h i p  o f  m u s i c  a s  a n  i n t e g r a l  p a r t  o f  l i f e  
i t s e l f ;  (  3 )  h a v e  i n t r i n s i c ,  p r a c t i c a l ,  a n d  p r e p a r a t o r y  
v a l u e s ;  a r : d  ( 4 )  a d e q u a t e l y  m e e t  t h e  n e e d s  o f  a l l  s t u d e n t s .  
F u r t h e r m o r e ,  t h e y  h a v e  u r g e d  t h a t  t r a i n i n g  i n  m u s i c  t h e o r y ,  
t o  b e  p r a c t i c a l ,  b e  a p p r o a c h e d  t h r o u g h  t h e  s t u d y  o f  a c t u a l  
m u s i c a l  e x a m p l e s ,  f o l l o w i n g  t h e  r u l e  " p r a c t i c e  a l w a y s  p r e -
c e e d s  p r i n c i p l e s . "  
A  c o m p a r i s o n  o f  C u r r y ' s  s t u d y  o f  c u r r e n t  p r a c t i c e s  
i n  A r i z o n a  h i g h  s c h o o l s  w i t h  M c E a c h e r n ' s  s u r v e y  o f  c o l l e g e  
3
6
N o h a v e c ,  . 2 1 2 . •  c i t . ,  p .  4 6 .  
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musicologists revealed an apparent discrepency concerning 
the type and amount of music theory taught in high school. 
This discrepancy seemed to exist because: (1) the basic 
philosophy of public school music demands a program of 
"IJUsic for everyone," and (2) most directors of performing 
groups are too busy drilling on a few numbers to teach 
very nru.ch real knov.iledge of nusic, as such. Two solutions 
to the discrepancy were: {l) the practical application of 
music theory in daily rehearsals, and (2) the inclusion of 
music theory courses in the curriculum. 
Music theory courses are controlled environments 
in v.hich special phases of nusic are isolated and given 
additional temporary emphasis. The value of any theoretic 
activity in these courses may be judged, according to the 
Music Educators Curriculum Committee, by the extent to 
which it results in a definite aural experience within the 
student, and contributes to the development of "inner hear-
ing. n37 Activities considered most valuable by the commit-
tee were reading by means of the voice, reproduction of 
nru.sic heard with the voice, on the keyboard or by writing, 
oral analysis of harmonic structure, and improvisation at 
the keyboard or some other instrument.38 
37Nohavec, .2E.• cit., pp. 45-46. 
38Nohavec, loc • .ill· 
C H A P T E R  I I I  
T H E  Q U E S T I O N N A I R E :  P R O C E D U R E  
A N D  G E N E R A L  I N F O R M A T I O N  
I n  a n  e f f o r t  t o  d i s c o v e r  h o w  t h e  p r o b l e m  o f  t e a c h -
i n g  m u s i c  t h e o r y  i n  h i g h  s c h o o l  m u s i c  c l a s s e s  w a s  b e i n g  
m e t  b y  t e a c h e r s  i n  W a s h i n g t o n  S t a t e ,  t h r e e  h u n d r e d  q u e s -
t i o n n a i r e s  w e r e  s e n t  t o  h i g h  s c h o o l  m u s i c  d i r e c t o r s  i n  a l l  
s i z e s  o f  s c h o o l s  f r o m  e n r o l l m e n t s  o t  t w e n t y  t o  e i g h t e e n  
h u n d r e d .  R e p r e s e n t a t i v e  s a m p l i n g s  w e r e  t a k e n  f r o m  e v e r y  
s e c t i o n  o f  t h e  s t a t e  a n d ,  i n  c a s e s  o t  s c h o o l s  w i t h  e n r o l -
l m e n t s  o r  o v e r  t h r e e  h u n d r e d ,  q u e s t i o n n a i r e s  w e r e  s e n t  t o  
b o t h  t h e  v o c a l  a n d  i n s t r u m e n t a l  m u s i c  d i r e c t o r s .  
O f  t h e  t h r e e  h u n d r e d  q u e s t i o n n a i r e s ,  o n e  h u n d r e d  
a n d  t i t t y - o n e ,  o r  5 0 . 3  p e r  c e n t ,  w e r e  r e t u r n e d .  o r  t h e s e ,  
t w e n t y - s e v e n ,  o r  9  p e r  c e n t ,  w e r e  d i s c a r d e d  a s  b e i n g  i n -
c o m p l e t e  o r  i n c o r r e c t l y  t i l l e d  o u t ;  t h u s ,  t h e  t o t a l  n u m b e r  
o t  q u e s t i o n n a i r e s  u s e d  i n  t h e  s t u d y  w a s  o n e  h u n d r e d  a n d  
t w e n t y - f o u r ,  o r  4 1 . 3  p e r  c e n t  o f  t h e  q u e s t i o n n a i r e s  s e n t .  
T h e  d a t a  o b t a i n e d  t r o m  t h i s  s u r v e y  w a s  o r g a n i z e d  
i n t o  t a b l e s ,  w h i c h  a r e  i n c l u d e d  i n  t h i s  a n d  f o l l o w i n g  
c h a p t e r s ,  w i t h  r e s p o n s e s  s u m m a r i z e d  a n d  i n t e r p r e t e d  i n  t h e  
30 
order that they were asked. 
I. GENERAL INFORMATION 
In order to more fully interpret the data gathered 
in the questionnaires, the responses were divided into 
four groups, according to high school enrollment, as fol-
lows: 
3nrollment Designation 
Over 600 • • • • • • • • • • • Class A 
251 to 600 • • • • • • • • • • Class B 
100 to 250 • • • • • • • • • • Class C 
Below 100. . • • • • . • • . • Class D 
Range and Eer .Q.!E.i of enrollments. As shown in 
Table II, the greatest number of returns--forty-eight, or 
38.7 per cent of the questionnaires used--were from class 
C schools. Class B schools submitted thirty-three returns, 
class A schools twenty-seven returns, and class D schools 
sixteen returns. ~nrollment in the various high schools 
ranged from twenty to eighteen hundred, with a mid-point 
of approximately two hundred and fifty pupils. 
A definite trend in favor of four•year high schools 
was indicated by class B, C, and D schools, whose returns 
showed that 89.l per cent of these schools offered four-
year programs. Of the class A schools responding, however, 
only 33.3 per cent offered four-year programs; 66.6 per 






















SUMMARY OF GENERAL INFORMATION SUBMITTED 
BY MUSIC TEACHERS RFSPONDING 
TO THE QUESTIONNAIRE 
Size ot School 
Class A Class B Class c 
No. Per No. Per No. Per 
cent cent cent 
Total responses • • • • • • • • 30 100. 40 100. 59 100. 
Discanied questionnaires. • •• 3 10. 7 17.5 11 18.7 
Total questionnaires used • • • 27 90. 33 82.5 48 81.3 
Range of enrollment • • • • • • 650- 251- 103-
1800 500 2~0 
Three-year high schools • • • • 18 66.6 13 39.h 10 20.8 
Four-year high schools . . . . 9 33.3 20 60.s 38 79.2 
Number of teachers employed at 
the high school level: 
(1) One, part-time ••••• 1 3.7 8 24.2 22 45.8 (2) One, full-time ••••• 1 3.7 10 30.3 22 45.8 (3) Two, part-time ••••• 1 3.7 8 24.2 3 6.3 (4) Two, full-time. • • • • 15 55.6 7 21.2 1 2.1 (5) Three, part-time. • • • 3 11.1 (6) Three, full-time •••• 3 n.1 (7) Four, part.-time •••• 1 3.7 (8) Four, full-time •••• 2 7.4 
Class D Totals 
No. Per No. Per 
cent cent 
22 100. 151 100. 
6 27.2 27 17.8 
16 72.8 124 82.2 
20-
90 
1 6.2 42 33.9 
15 93.8 82 66.1 
11 68.6 42 33.9 









Number 2£ music teachers employed at 2 high 
school level. The data with regards to the number of music 
teachers employed at the high school level is presented in 
Table II. There is a definite tendency for the columns to 
become shorter as one reads from left to right, ~ich indi-
cates less spread in the number of teachers employed as the 
size of the school diminishes. The mode for class A high 
schools was two full-time teachers, with 55.5 per cent of 
the schools reporting this arrangement. Variations from 
this mode were, for the most part, in direct relation to 
size of enrollment; they ranged from 7.4 per cent of 
schools employing four full-time music teachers to 3.7 per 
cent employing one part-time teacher. 
For class B schools there was no clear-cut policy 
concerning the number of music teachers employed, although 
some relation was noted between the number of teachers and 
size of enrollment. Schools with enrollments of over four 
hundred and fifty usually, though not always, employed two 
teachers on a full or part-time basis. As indicated by 
Table II, 21.2 per cent of class B schools reported two 
teachers employed on a full-time basis, 30.3 per cent re-
ported one full-time teacher, 24.2 per cent reported one 
part-time teacher, and 24.2 per cent reported two part-
time teachers. 
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O f  f o r t y - e i g h t  c l a s s  C  s c h o o l s  r e p o r t i n g ,  2 . 1  p e r  
c e n t  e m p l o y e d  t w o  f u l l - t i m e  m u s i c  t e a c h e r s ,  a n d  6 . 3  p e r  
c e n t  e m p l o y e d  t w  p a r t - t i m e  t e a c h e r s .  T h e  r e m a i n i n g  
s c h o o l s  w e r e  e v e n l y  d i v i d e d  b e t w e e n  o n e  p a r t - t i m e  a n d  o n e  
f u l l - t i m e  t e a c h e r  ( 4 5 . 8  p e r  c e n t  e a c h ) .  
C l a s s  D  s c h o o l s  m o s t  o f t e n  e m p l o y e d  o n e  p a r t - t i m e  
t e a c h e r  f o r  h i g h  s c h o o l  m u s i c  i n s t r u c t i o n .  O f  t h e  e l e v e n  
c l a s s  D  s c h o o l s  i n c l u d e d  i n  t h e  s t u d y ,  3 1 .  2  p e r  c e n t  i n d i -
c a t e d  f u l l - t i m e  m u s i c  t e a c h e r s  e m p l o y e d  f o r  h i g h  s c h o o l  
m u s i c  i n s t r u c t i o n ,  a s  c o m p a r e d  t o  6 8 . 6  p e r  c e n t  ' W h i c h  e m -
p l o y e d  a  p a r t - t i m e  h i g h  s c h o o l  m u s i c  i n s t r u c t o r .  
T o  s u m m a r i z e  b r i e f l y ,  t h e  g r e a t e s t  s p r e a d ,  a s  r e -
g a r d s  t h e  n u m b e r  o f  m u s i c  t e a c h e r s  e m p l o y e d  a t  t h e  h i g h  
s c h o o l  l e v e l ,  w a s  n o t e d  i n  c l a s s  A  s c h o o l s .  T h i s  E l >  r e a d  
r a n g e d  f r o m  o n e  p a r t - t i m e  t e a c h e r  t o  f o u r  f u l l - t i m e  t e a -
c h e r s ,  a n d  t h i s  s p r e a d  w a s  g o v e r n e d ,  f o r  t h e  m o s t  p a r t ,  b y  
s i z e  o f  e n r o l l m e n t .  A s  s h o l « l .  b y  T a b l e  I I ,  m o s t  c l a s s  A  
s c h o o l s  e m p l o y e d  t w o  . f u l l - t i m e  t e a c h e r s .  C l a s s  B  s c h o o l s  
s h o w e d  c o n s i d e r a b l e  v a r i a t i o n  i n  t h e  n u m b e r  o f  m u s i c  t e a -
c h e r s  e m p l o y e d ,  w i t h  a  s l i g h t  p r e f e r e n c e  i n d i c a t e d  f o r  o n e  
f u l l - t i m e  t e a c h e r .  C l a s s  C  s c h o o l s ,  w i t h  f e w  e x c e p t i o n s ,  
e m p l o y e d  o n e  m u s i c  t e a c h e r  a t  t h e  h i g h  s c h o o l  l e v e l  o n  a  
f u l l - t i m e  o r  p a r t - t i m e  b a s i s ,  l l h i l e  m o s t  c l a s s  D  s c h o o l s  
e m p l o y e d  o n e  t e a c h e r  o n  a  p a r t - t i m e  b a s i s .  
II. DEGREE TO WHICH A COURSE OF STUDY IS PLANNED 
FOR USE IN PRESENTING MUSIC THEORY 
The purpose of part two of the questionnaire was to 
discover the degree to which music teachers planned the 
theory content of their music classes. Did teachers plan 
the theory content of advanced choir, for example, more 
thoroughly than they did for their vocal ensembles? Were 
advanced band members given more careful treatment in this 
regard than were girls' glee clubs? What was the relation, 
if any, between size of school and amount of emphasis 
placed on music theory in the various high school nusic 
classes? 
In order to find possible answers to these questions, 
the questionnal re was arranged in the following manner: all 
music classes which one might ordinarily expect to find 
offered in high schools were listed under vocal, instrumen-
1!!.1 or special theory class headings, with provision made 
for entering classes not listed. Teachers were asked to 
indicate, by check system for each class taught by them, 
the method of incorporating music theory into the teaching 
of their regular ImlSic classes. The possible methods from 
which to choose were: (1) no planned course of theory study 
in this class, (2) partially planned course of theory study 
in this class, and ( 3) fully planned course of theory study 
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i n  t h i s  c l a s s .  T e a c h e r s  w e r e  a s k e d  t o  p l a c e  a  z e r o  a f t e r  
c l a s s e s  n o t  t a u g h t  b y  t h e m .  T h i s  s e c t i o n  o f  t h e  q u e s t i o n -
n a i r e  a l s o  s e r v e d  t o  i n d i c a t e  t h e  t o t a l  n u m b e r  o f  e a c h  
t y p e  o f  c l a s s  o f f e r e d .  
V o c a l  c l a s s e s .  R e s u l t s  o f  t h e  q u e s t i o n n a i r e  s h o w e d  
t h a t  t h e  p e r c e n t a g e  d i s t r i b u t i o n  b e t w e e n  f u l l y  p l a n n e d ,  
p a r t i a l l y  p l a n n e d ,  a n d  ! ! 2 .  p l a n n e d  c o u r s e s  o f  t h e o r y  s t u d y  
r e m a i n e d  f a i r l y  c o n s t a n t  f o r  a l l  s i z e s  o f  s c h o o l s .  T h e  
m e a n  d i s t r i b u t i o n  f o r  a l l  s c h o o l s  w a s  a s  f o l l o w s :  . f u l l y  
p l a n n e d  c o u r s e  o f  s t u d y ,  1 0 . 1  p e r  c e n t ;  p a r t i a l l y  p l a n n e d  
c o u r s e  o f  s t u d y ,  5 0 . 5  p e r  c e n t ;  n o  p l a n n e d  c o u r s e  o f  s t u d y ,  
3 9 . 4  p e r  c e n t .  L a r g e s t  v a r i a t i o n  f r o m  t h e  m e a n  w a s  n o t e d  
i n  t h e  p e r c e n t a g e  o r  c l a s s  C  a n d  D  c h o r a l  d i r e c t o r s  r e p o r t -
i n g  f u l l y  p l a n n e d  c o u r s e s  o f  t h e o r y  s t u d y  (  2 . 6  a n d  5 .  2  p e r  
c e n t ,  r e s p e c t i v e l y ) ,  a s  c o m p a r e d  t o  t h e  p e r c e n t a g e  o f  c l a s s  
A  a n d  B  c h o r a l  d i r e c t o r s  ( 1 4 . 8  a n d  1 6 . 4  p e r  c e n t )  r e p o r t i n g  
t h i s  p r o c e d u r e .  
T h e  p e r c e n t a g e  o f  t e a c h e r s  r e p o r t i n g  p a r t i a l l y  p l a n -
n e d  c o u r s e s  o f  s t u d y  r a n g e d  f r o m  5 0  p e r  c e n t  i n  c l a s s  A  
s c h o o l s  t o  6 3  p e r  c e n t  i n  c l a s s  D  s c h o o l s .  C l a s s  B  a n d  C  
d i r e c t o r s '  r e p o r t s  c o i n c i d e d  c l o s e l y  w i t h  t h o s e  o f  c l a s s  A  
s c h o o l s ,  w i t h  4 9 . 1  p e r  c e n t  o f  c l a s s  B ,  a n d  4 8 . 8  p e r  c e n t  
o f  c l a s s  C  c h o r a l  d i r e c t o r s  f o l l o w i n g  p a r t i a l l y  p l a n n e d  
c o u r s e s  o f  t h e o r y  s t u d y .  
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The percentage of vocal classes taught with no plan-
ned course of theory study was tabulated as follows: class 
A, 35.2 per cent; class B, 34.5 per cent; class C, 48.6 per 
cent; and class D, 31.6 per cent. Thus, approximately one-
third of all class A, B, and D schools, and almost one-half 
of class C schools, reported no planned course of theory 
study in vocal classes. 
Table IIJ, on page thirty-seven, shows the distri-
bution and percentage of fully planned, partially planned, 
and no planned courses of study. This table is supplemented 
by Tables III A, III B, III C, and III D, in Appendix B, 
which present a complete analysis of numbers and percentages 
for each type of class included in the study. 
Instrumental classes. For instrumental classes, 
the mean distribution of fully planned, partially planned, 
and no planned courses of theory study was as follows: 
fully planned, 11.2 per cent; partially planned, 65.3 per 
cent; no planned course of theory study, 23.5 per cent. 
The largest variation from the mean was noted in the per-
centage of class C instrumental directors reporting fully 
planned courses of theory study; only 4.8 per cent of class 
C directors reported this degree of planning, as compared 
to 13.7 per cent for both class A and C schools, and 17.1 
per cent for class B schools. 
TABLE III 
DEGREE TO 1lI ICH A COURSE OF 5"l'UDY IS PLANNED 
FOR USE IN PRESENTING MUSIC THEORY 
Size ot FuU,. Partial]7 Not Totals 
school planned planned planned 
Class No. Per No. Per No. Per No. Per Type~ class cent cent cent cent 
Vocal A 8 J.h.8 27 so.; 19 3;.2 54 100. 
B 10 16.k 30 49.l 21 34.5 61 100. 
c 3 2.6 41 48.6 40 48.6 84 100. 
D 1 s.2 12 63.2 6 31.6 19 loo. Totals, and 
mean distribution • • • 22 10.1 110 so.5 66 39.h 218 100. 
Inst:romental A 6 13.7 22 ,o. 16 36.3 44 100. 
B 8 17.1 22 60. 7 22.9 37 100. 
c 3 4.8 57 74.4 16 21.8 76 100. 
D 3 13.7 16 72.6 3 13.7 22 100. 
Totals, and 
mean distribution • • • 20 11.2 117 65.3 42 23.5 179 100. 
Tp.~or.r A 9 90. 1 10. 10 100. 
B 7 87.5 l 12.5 8 100. 
G 2 100. 2 100. Totals, and 




The percentage of returns indicating partiaJ.ly plan-
ned courses of theory study tended to increase as the size 
of the school decreased. Distribution of partiaJ.ly planned 
courses of study was as follows: class A, 50 per cent; class 
B, 60 per cent; class C, 74.4 per cent; and class D, 72.6 
per cent. Conversely, the percentage of returns indicating 
no planned course of theory study decreased as the size of 
the school decreased. Distribution for no planned course 
of theory study was as follows: class A, 36.3 per cent; 
class B, 22.9 per cent; class C, 21..8 per cent; and class 
D, 13.7 per cent. 
A comparison of vocal and instrumental classes in 
Table III showed agreement on the percentage of fully plan-
ned courses of theory study (10.1 and 11.2 per cent, re-
spectively). Instrumental teachers, however, reported a 
larger percentage of partially planned courses of study 
than did vocal teachers, and vocal teachers reported a 
larger percentage of no planned courses of study than did 
instrumental teachers. 
Music theory courses. Eighty per cent of the 11'.IUSic 
theory courses included in the study were taught on the 
basis of fully planned courses of theory study. Eight of 
the nine class A courses, and six of the seven class B 
courses reported this degree of planning, with both theory 
3 9  
c o u r s e s  f r o m  c l a s s  C  s c h o o l s  r e p o r t i n g  p a r t i a l l y  p l a n n e d  
c o u r s e s  o f  t h e o r y  s t u d y .  F o r  a l l  s c h o o l s ,  t h e  p e r c e n t a g e  
d i s t r i b u t i o n  w a s  a s  f o l l o w s :  f u l l y  p l a n n e d ,  8 0  p e r  c e n t ;  
p a r t i a l l y  p l a n n e d ,  2 0  p e r  c e n t .  N o  m u s i c  t h e o r y  c o u r s e  
i n c l u d e d  i n  t h e  s t u d y  w a s  t a u g h t  w i t h o u t  a t  l e a s t  a  p a r -
t i a l l y  p l a n n e d  c o u r s e  o f  s t u d y ,  a s  i s  s h o ' W i l  o n  T a b l e  I I I .  
I I I .  S U M M A R Y  
T h e  o n e  h u n d r e d  a n d  t w e n t y - f o u r  u s e d  r e s p o n s e s  t o  
t h e  q u e s t i o n n a i r e  w e r e  d i s t r i b u t e d  b y  s i z e  o f  s c h o o l  a s  
f o l l o w s :  c l a s s  A ,  2 1 . 8  p e r  c e n t ;  c l a s s  B ,  2 6 . 6  p e r  c e n t ;  
c l a s s  C ,  3 8 . 7  p e r  c e n t ;  c l a s s  D ,  1 2 . 9  p e r  c e n t .  O f  t h e s e ,  
8 9 . l  p e r  c e n t  w e r e  f r o m  f o u r - y e a r  h i g h  s c h o o l s .  
M e a n  d i s t r i b u t i o n s  f o r  a l l  s c h o o l s ,  w i t h  r e g a r d  t o  
t h e  d e g r e e  t o  w h i c h  t e a c h e r s  p l a n n e d  t h e  t h e o r y  c o n t e n t  
o f  t h e i r  c l a s s e s ,  w e r e  a s  f o l l o w s :  
P e r  c e n t  P e r  c e n t  P e r  c e n t  
f u l l y  p a r t i a l l y  
n o t  
T y p e  o f  c l a s s  
p l a n n e d  p l a n n e d  p l a n n e d  
V o c a l  
1 0 . l  
5 0 . 5  
3 9 . 4  
I n s t r u m e n t a l  
1 1 . 2  
6 5 . 3  
2 3 . 5  
T h e o r y  8 0 .  
Z ) .  
F o r  v o c a l  c l a s s e s ,  t h e  p e r c e n t a g e  d i s t r i b u t i o n  r e -
m a i n e d  f a i r l y  c o n s t a n t  f o r  a l l  s i z e s  o f  s c h o o l s ,  w i t h  t h e  
e x c e p t i o n  o f  f u l l y  p l a n n e d  c o u r s e s  o f  s~~dy; 1 4 . 8  p e r  c e n t  
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of class A, and 16.4 per cent of class B respondents indi-
cated this degree of planning, as compared to 2.5 per cent 
of class c, and 5.2 per cent of class D respondents. 
For instrumental classes, the percentage of schools 
reporting partially planned courses of theory study tended 
to increase as the size of the school decreased; the per-
centage of schools reporting no planned course of theory 
study tended to increase as the size of the school in-
creased. The largest variation from the mean was noted 
in the percentage of class C schools reporting f'ully plan-
ned courses of theory study; only 4.8 per cent of class C 
respondents reported this degree of planning, as compared 
to 13.7 per cent for class A and D schools, and 17.1 per 
cent for class B schools. 
Of the twenty music directors reporting on music 
theory courses, 80 per cent followed fully planned courses 
of study and 20 per cent followed partially planned courses 
of study. A slight tendency was noted for directors from 
the larger schools to plan their courses of study more 
carefully. 
In general, results of the questionnaire seemed to 
indicate that respondents from smaller schools planned the 
theory content of their instrumental classes more caref'ully 
than did respondents from the larger schools. This situa-
tion was reversed for vocal classes and theory courses. 
C H A P T E R  I V  
T H E  D E G R E E  O F  E M P H A S I S  P L A C E D  O N  T H E O R Y  
I N  H I G H  S C H O O L  M U S I C  C L A S S E S  
E a c h  r e s p o n d e n t ' s  e s t i m a t e  o f  t h e  d e g r e e  o f  e m -
p h a s i s  h e  p l a c e d  o n  f o u r t e e n  s e l e c t e d  t y p e s  o f  m u s i c  
t h e o r y  w a s  o b t a i n e d  f r o m  p a g e  t w o  o f  t h e  q u e s t i o n n a i r e .  
C h o i c e s  g i v e n  w e r e :  ( 1 )  m u c h  e m p h a s i s ,  ( 2 )  s o m e ,  o r  
a v e r a g e ,  e m p h a s i s ,  ( 3 )  l i t t l e  o r  n o  e m p h a s i s .  R a w  s c o r e s  
o b t a i n e d  f r o m  p a g e  t w o  w e r e  c o n v e r t e d ,  f o r  e a s i e r  i n t e r -
p r e t a t i o n ,  i n t o  a  t e n - p o i n t  r a t i n g  s c a l e ,  a c c o r d i n g  t o  
t h e  f o l l o w i n g  p r o c e d u r e :  ( 1 )  r e s p o n s e s  i n d i c a t i n g  " n u c h  
e n p h a s i s "  w e r e  m u l t i p l i e d  b y  t e n ,  r e s p o n s e s  i n d i c a t i n g  
" s o m e ,  o r  a v e r a g e ,  e m p h a s i s "  w e r e  m u l t i p l i e d  b y  f i v e ,  
a n d  r e s p o n s e s  i n d i c a t i n g  " l i t t l e  o r  n o  e m p h a s i s "  w e r e  
m u l t i p l i e d  b y  o n e J  ( 2 )  t h e  s u m  o f  t h e s e  p r o d u c t s  w a s  
d i v i d e d  b y  t h e  t o t a l  n u m b e r  o f  r e s p o n s e s  t o  o b t a i n  t h e  
a v e r a g e ,  o r  m e a n  e m p h a s i s  p l a c e d  o n  e a c h  t y p e  o f  m u s i c  
t h e o r y  b e i n g  r a t e d .  T h e  f o l l o w i n g  f o r m u l a  w a s  u s e d :  
M e a n =  ( n  X  l O ) ± J n  X  5 ) +  ( n  X  l )  
N  ( t o t  r e s p o n s e s )  
W i t h  f i v e  a s  t h e  m i d p o i n t ,  a l l  s c o r e s  c a n  t h u s  b e  e a s i l y  
i n t e r p r e t e d  a s  f o l l o w s :  r a t i n g s  b e l o w  2 .  i n d i c a t e  v e r y  
l i t t l e  e m p h a s i s ,  r a t i n g  f r o m  5 .  t o  5 . 5  i n d i c a t e  a v e r a g e  
e m p h a s i s ,  a n d  r a t i n g s  o f  8 .  a n d  a b o v e  i n d i c a t e  m u c h  
e m p h a s i s .  
I. ANALYSIS OF EMPHASIS PLACED ON 
MUSIC THEORY IN voe.AL CLASSES 
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A total of' two hundred and eighteen vocal classes 
were included in the study, distributed as follows: 
thirty-five select choirs, sixty-eight general choruses, 
twenty boys' glee clubs, forty girls• glee clubs, fifty-
two vocal ensembles, tVIJO beginning choruses, and one 
voice class. or these, 24.7 per cent were from class A 
schools, 'Z{.9 per cent from class B schools, 38.5 per 
cent from class C schools, and 8.9 per cent from class D 
schools. 
Select choir. Of the thirty-five select choirs 
reported, 40 per cent were from class A schools, 34.2 per 
cent from class B schools, 22.9 per cent from class C 
schools, and 2.9 per cent from class D schools. As indi-
cated by Table IV, on page forty-three, all schools except 
the class D choir were in close agreement as to the amount 
of emphasis placed on the various types of ITllSic theory. 
For class A, B, end C schools, most emphasis was placed on 
music terminology, interval study, rhythmic analysis, 
scale structure, key signatures, and chord construction, 
in that order. Harmony was rated somewhat below average. 
While rhythmic dictation was given a rating of 5.4 by class 
B schools, class A and C schools rated it 2.9 and 2., 
Class Sise Responses 
No. Per 
cent 
Select Choir A 14 40. 
B 12 34.2 
c 8 22.9 
D 1 2.9 
Total 35 100.0 
ATerage 
General 
ChGntS A 13 19.1 
B 18 26.5 
c 29 42.7 
D 8 11.7 
Total ~6 100.0 
Average 
Boys' Glee A 3 15. 
B 6 30. 
c 8 40. 
D 3 15. 
Total 20 100.0 
Average 
TABLE IV 
EMPHASIS PLACID ON MUSIC THEORY IN 
HIGH SCHOOL VOCAL CLASSES * 
Type ot Theor;r 
t-3 ti} :::ol ~ 9 If tjf ui CD () ~~ ~· ~~ () ,. 0 I ~i ~· 3u.t e ~~ jf ~ ttf if a. c+ ~8 c+o 0 ~ Cit ..... q I ~ I 0 QI ::=-
Degree or Emphasis 
4.5 6.5 6.5 1.6 5.9 4.o 2.2 5.3 
7.5 4.6 5.3 7.5 7.8 4.4 2.5 6.7 
7.6 5.6 4. 5.9 3.6 4.1 2.1 4.8 
1. 5. 10. 1. 5. 1. 1. 10. 
5.9 5.4 6.$ 5.5 4.S 3.4 1.9 6.7 
8.5 8.2 7.8 8.2 6.2 4.9 4.2 5.4 1.a 4.8 5.6 5.6 3.5 4.1 1. 4.3 
ii '2lt Ea 










4.5 4. 1.8 5.3 2.1 ·_1.9 1.6 
7.3 5.9 5. 5. 4.5 4. 1.8 5.3 2.1 1.9 
7.3 5.8 5.9 5.9 4.3 3.9 2.1 4.5 2.2 2.1 
6.7 6.7 6.7 5. 5. 5. 2.5 5.3 4. 2.5 
6.2 3.8 3.1 5.3 3.1 2.3 2.3 4.5 3.1 1.7 
4.8 6.3 3.0 4.6 3.1 2.6 1.5 5.3 1.0 1.5 5. 2.3 5.3 5.3 2.3 3. 7 1. 2.3 1. 1. 
5.8 4.8 4.5 5.1 3.4 3.4 1.8 4.3 2.3 1.7 
t-3 ~ > f ~ f i j :g !a m Cl) i ~ ~ ..... 
.... 3 g 
1.7 1.6 1.6 l.O 
1.3 1.3 1. 1.3 
2.1 1. 1. 1. 
1. 1. 1. 1. 
1.5 1.2 1.2 1.1 
1.7 1.6 1. 1. 
1.4 1.9 1.2 1. 
1.6 1. 1. 1. 
1.6 1.6 1. 1. 
1.4 1.5 1.1 1. 
1. 2.5 1. 1. 
1.7 l. 1. 1. 
2.1 1. 1. 1. 
1. 1. 1. 1. 
1.5 1.4 l. 1. 
e 
TABLE IV (continued) 
Type of Theory 
t-3 ~~ !;I{ ~ 0 ~ ~ i~ t1i ~ t-3 ~ !loo 0 <I ,~ ~ ia ~ ~1 J ~ ~ t4 0 ~ ~~ (D ct-a, a • itl) i ~o ~K ~[ Cl I 0 ~ ~~ "d GI ~ () f ca I. 0 ~ '"" tt c+ 8 at () ct-0 DI ~ Class 0 .... ~ .... .... ..... .. Size Responses q '1 g• 0 0 • r! 8 CJ ::s =' 0 
No. Per ts 
cent Degree of Jl)nphasis 
Girls' A 10 25. 8.5 6.7 8.1 a.1 5.2 5.3 2.7 4.9 2.3 2.2 1. 1.8 1. 1. 
Glee :e 7 17.S 7.3 4.1 4. 6.6 5.4 4.6 1.6 6.7 5.4 2.1 1.6 2.7 1. 2.5 
c 17 42.5 1.1 1.1 4.2 6.1 4.7 4.5 2.1 6.6 2.5 2.4 1.5 2. 1.2 1. 
D 6 15. 6.5 5. 4. 5.3 5.3 3. 4.5 2.5 1. 1. 1. 1. 1. 1. 
Total L.O 100.0 
AYerage 1.1 5.7 5.1 6.5 5.2 4.4 2.7 5.2 4.3 1.9 1.3 1.6 1.1 1.4 
Vocal En- A 12 23.1 6. 3.6 3.8 4.1 4.6 4.3 2. 4.7 2.1 2.5 1.8 1.7 1. l. 
sembles B 17 32.7 6.8 4.4 5.4 6.1 4.2 3.2 1.5 5.9 3.8 2.9 1.2 2.2 1. 1.5 
c 22 42.3 6.8 6.4 3.7 4.7 4.7 6.4 1.7 4.8 2.2 2.3 1.7 1.1 1.7 1. 
n. l 1.9 5. 5. 5. 1. 1. 1. 1. 1. 1. 1. 1. 1. 1. 1. 
Total 52 100.0 
Average 6.2 4.9 4.5 3.9 3. 3.7 1.6 4.1 2.3 2.2 1.4 1.7 1.2 1.1 
Beginning A 1 5o. 10. 5. 10. 5. 5. 5. 10. 10. 10. 10. l. 1. 1. 5. 
Chorus B 1 50. 10. 5. 10. 5. 5. 5. 1. 10. 10. 1. 1. 1. 1. 1. 
Total 2 100. 
Average 10. 5. 10. 5. 5. 5. 5.5 10. 10. 5.5 l. 1. 1. 3. 
Voice A 1 100. 5. 10. 5. 10. 10. 10. 5. 10. 10. 10. lo. 5. 1. 1. 
Class 
* 10. indicates great emphasis, 5. indicates average emphasis, 1. indicates little or no emphasis 
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r e s p e c t i v e l y .  F o r m  a n d  a n a l y s i s  w a s  l i g h t l y  s t r e s s e d ,  
w h i l e  h a r m o n i c  d i c t a t i o n ,  t r a n s p o s i t i o n ,  k e y b o a r d  h a r m o n y ,  
a r r a n g i n g ,  a n d  c o m p o s i t i o n  w e r e  g i v e n  l i t t l e  o r  n o  a t t e n -
t i o n .  
S i n c e  o n l y  o n e  c l a s s  D  s c h o o l  r e p o r t e d  a  s e l e c t  
c h o i r ,  r e s u l t s  s h o w n  c a n n o t  b e  c o n s i d e r e d  r e p r e s e n t a t i v e  
f o r  a l l  c l a s s  D  s c h o o l s .  I t  w a s  i n t e r e s t i n g  t o  n o t e ,  
h o w e v e r ,  t h a t  t h e  t e a c h e r  r e p o r t i n g  o n  t h i s  c l a s s  i n d i -
c a t e d  m o s t  e m p h a s i s  p l a c e d  o n  k e y  s i g n a t u r e s ,  r h y t h m i c  
a n a l y s i s  a n d  r h y t h m i c  d i c t a t i o n ,  w i t h  s o m e  e m p h a s i s  
p l a c e d  o n  s c a l e  s t r u c t u r e  a n d  c h o r d  c o n s t r u c t i o n .  . J U l  
o t h e r  t y p e s  o f  t h e o r y  w e r e  g i v e n  l i t t l e  o r  n o  e m p h a s i s .  
G e n e r a l  c h o I U s .  T h e  s i x t y - e i g h t  g e n e r a l  c h o r u s e s  
i n c l u d e d  i n  t h e  s t u d y  w e r e  d i s t r i b u t e d  a s  f o l l o w s :  c l a s s  
A ,  1 9 . 1  p e r  c e n t ;  c l a s s  B ,  2 6 . 5  p e r  c e n t ;  c l a s s  C ,  4 2 . 7  
p e r  c e n t ;  a n d  c l a s s  D ,  1 1 . 7  p e r  c e n t .  T a b l e  I V  s h o w s  a  
s l i g h t  t e n d e n c y  f o r  t h e  a m o u n t  o f  s t r e s s  p l a c e d  o n  t h e o r y  
t o  d i m i n i s h  i n  p r o p o r t i o n  t o  t h e  s i z e  o f  t h e  s c h o o l ;  i n  
e v e r y  i n s t a n c e ,  c l a s s  A  s c h o o l s  i n d i c a t e d  c o n s i d e r a b l y  
m o r e  s t r e s s  o n  a l l  m u s i c  t h e o r y  t h a n  d i d  c l a s s  D  s c h o o l s  •  
. J U l  r e s p o n d e n t s  a g r e e d  t h a t  l i t t l e  o r  n o  e m p h a s i s  w a s  
p l a c e d  o n  t r a n s p o s i t i o n ,  k e y b o a r d  h a r m o n y ,  a r r a n g i n g ,  a n d  
c o m p o s i t i o n .  
F o r  a l l  s c h o o l s ,  t h e  f o u r t e e n  t y p e s  o f  m u s i c  t h e o r y  
were listed in order of importance as follows: nusic ter-
minology, 7.3; key signatures, 5.9; interval study, 5.9; 
scale structure, 5.8; rhythmic analysis, 4.5; chord con-
struction, 4.3; harmony, 3.9; rhythmic dictation, 2.2; 
harmonic dictation, 2.1; form and analysis, 2.1; keyboard 
harmony, 1.5; transposition, 1.4; arranging, 1.1; and 
composition, 1. 
Boys 1 ~club. Respondents generally agreed 
that less emphasis was placed on Im.lsic theory in boys' 
glee clubs than in select choirs, general choruses, or 
girls' glee clubs. As in general chorus, it may be noted 
that the degree of emphasis for all music theory tended 
to decrease as school enrollment decreased. 
The percentage distribution for the twenty boys' 
glee clubs included in the study was as follows: class A, 
15 per cent; class B, 30 per cent; class C, 40 per cent; 
class D, 15 per cent. Types of music theory were listed 
in order of importance as follows: music terminology, 5.8; 
interval study, 5.1; scale structure, 4.8; key signatures, 
4.5; rhythmic analysis, 4.3; chord construction, 3.4; 
harmony, 3.4; rhythmic dictation, 2.3; harmonic dictation, 
1.8; form and analysis, 1.7; transposition, 1.5; keyboard 
harmony, 1.4; arranging, l.; and composition, 1. 
4 6  
G i r l s '  g l e e  c l u b .  R e s p o n d e n t s  g e n e r a l l y  a g r e e d  
t h a t  m e m b e r s  o f  g i r l s '  g l e e  c l u b s  r e c e i v e d  m o r e  i n t e n s i v e  
t r a i n i n g  i n  m u s i c  t h e o r y  t h a n  d i d  m e m b e r s  o f  b o y s '  g l e e  
c l u b s .  F u r t h e r m o r e ,  o n  t h e  b a s i s  o f  t h i s  s t u d y ,  g i r l s '  
g l e e  c l u b s  w e r e  m o r e  c o n m o n l y  o f f e r e d  t h a n  b o y s '  g l e e  
c l u b s  i n  t h e  r a t i o  o f  t w o  t o  o n e .  D i s t r i b u t i o n  o f  r e t u r n s  
f o r  g i r l s '  g l e e  c l u b s  w a s :  c l a s s  A ,  2 5  p e r  c e n t ;  c l a s s  B ,  
1 7 . 5  p e r  c e n t ;  c l a s s  c ,  4 2 . 5  p e r  c e n t ;  a n d  c l a s s  D ,  1 5  
p e r  c e n t .  ' I ' h e  v a r i o u s  t y p e s  o f  r r u s i c  t h e o r y  w e r e  r a n k e d  
i n  o r d e r  o f  i m p o r t a n c e  a s  f o l l o w s :  m u s i c  t e r m i n o l o g y ,  7 . 1 ;  
i n t e r v a l  s t u d y ,  6 . 5 ;  s c a l e  s t r u c t u r e ,  5 . 7 ;  c h o r d  c o n s t r u c -
t i o n ,  5 . 2 ;  r h y t h m i c  a n a l y s i s ,  5 . 2 ;  k e y  s i g n a t u r e s ,  5 . 1 ;  
h a r m o n y ,  4 . 4 ;  r h y t h m i c  d i c t a t i o n ,  4 . 3 ;  h a r m o n i c  d i c t a t i o n ,  
2 . 7 ;  f o r m  a n d  a n a l y s i s ,  1 . 9 ;  k e y b o a r d  h a r m o n y ,  1 . 8 ;  c o m -
p o s i t i o n ,  1 . 4 ;  t r a n s p o s i t i o n ,  1 . 3 ;  a r r a n g i n g ,  1 . 1 .  
V o c a l  e n s e m b l e s .  O f  t h e  f i f t y - t w o  v o c a l  e n s e m b l e s  
i n c l u d e d  i n  t h e  s t u d y ,  2 3 . 1  p e r  c e n t  w e r e  f r o m  c l a s s  A  
s c h o o l s ,  3 2 . 7  p e r  c e n t  f r o m  c l a s s  B  s c h o o l s ,  4 2 . 3  p e r  
c e n t  f r o m  c l a s s  C  s c h o o l s ,  e n d  1 . 9  p e r  c e n t  f r o m  c l a s s  D  
s c h o o l s .  T h e o r e t i c  i n s t r u c t i o n  i n  v o c a l  e n s e m b l e s ,  a s  i n  
b o y s '  g l e e  c l u b s ,  w a s  n o t  a s  i n t e n s e  a s  i n  s e l e c t  c h o i r s ,  
g e n e r a l  c h o r u s e s ,  o r  g i r l s '  g l e e  c l u b s .  T h e  t y p e s  o f  
t h e o r y  w e r e  r a n k e d  i n  o r d e r  o f  i m p o r t a n c e  a s  f o l l o w s :  
n r u . s i c  t e r m i n o l o g y ,  6 . 2 ;  s c a l e  s t r u c b 1 r e ,  4 . 9 ;  k e y  s i g n a -
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tures, 4.5; rhythmic analysis, 4.1; interval study, 3.9; 
harmony, 3.7; chord construction, 3.6; rhythmic dictation, 
2.3; form and analysis, 2.2; keyboard harmony, 1.7; trans-
position, 1.4; arranging, 1.2; composition, 1.1. 
Beginning chorus. One class A and one class B 
school reported the inclusion of a beginning, or cadet, 
chorus in their high school curriculums. The four areas 
of music theory receiving most attention in these classes 
were music terminology, key signatures, rhythmic analysis, 
and rhythmic dictation, all with a rating of 10. Both 
teachers placed average emphasis on scale structures, 
interval study, chord construction, and harmony, with 
little or no emphasis placed on transposition, keyboard 
harmony, and arranging. Points of extreme difference be-
tween the classes were noted on harmonic dictation and 
form and analysis, vhich were given much emphasis in the 
class A group and no emphasis in the class B group. The 
class A group also placed average emphasis on composition, 
while the class B group received little or no instruction 
in composition. 
Voice class. One class A school reported a voice 
class, with rruch emphasis placed on the following types of 
theory: scale structure, interval study, chord construction, 
rhythmic analysis, rhythmic dictation, form and analysis, 
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a n d  t r a n s p o s i t i o n .  A v e r a g e  s t r e s s  w a s  p l a c e d  o n  m u s i c  
t e r m i n o l o g y ,  k e y  s i g n a t u r e s ,  h a r m o n i c  d i c t a t i o n ,  a n d  k e y -
b o a r d  h a r m o n y .  N o  e m p h a s i s  w a s  p l a c e d  o n  a r r a n g i n g  a n d  
c o m p o s i t i o n .  
A s  s h o w n  b y  T a b l e  V ,  o n  p a g e  f o r t y - n i n e ,  t h e  r a n k -
i n g  o f  a l l  v o c a l  c l a s s e s  a c c o r d i n g  t o  t h e  e m p h a s i s  p l a c e d  
o n  m u s i c  t h e o r y  w a s  a s  f o l l o w s :  V o i c e  C l a s s ,  7 . ;  B e g i n n i n g  
C h o r u s ,  6 . 2 ;  G i r l s '  G l e e ,  3 . S ;  S e l e c t  C h o i r ,  3 . 7 ;  G e n e r a l  
C h o r u s ,  3 . 5 ;  a n d  B o y s '  G l e e ,  3 .  T h e  a v e r a g e  o f  t h e  c o m -
b i n e d  v o c a l  c l a s s e s  r a n k e d  t h e  f o u r t e e n  t y p e s  o f  m u s i c  
t h e o r y  a s  f o l l o w s :  m u s i c  t e r m i n o l o g y ,  6 . 6 ;  r h y t h m i c  a n a l y -
s i s ,  6 . 4 ;  s c a l e  s t r u c t u r e ,  5 . 9 ;  k e y  s i g n a t u r e s ,  5 . 9 ;  i n t e r -
v a l  s t u d y ,  5 . 9 ;  r h y t h m i c  d i c t a t i o n ,  5 . 2 ;  c h o r d  c o n s t r u c t i o n ,  
5 . 1 ;  ~rmony, 4 . 9 ;  f o r m  a n d  a n a l y s i s ,  3 . 6 ;  h a r m o n i c  d i c -
t a t i o n ,  2 . 9 ;  t r a n s p o s i t i o n ,  2 . 7 ;  k e y b o a r d  h a r m o n y ,  1 . 9 ;  
c o m p o s i t i o n ,  1 . 4 ;  a n d  a r r a n g i n g ,  1 . 1 .  
T h e  p r e c e d i n g  f i g u r e s  w e r e  h e a v i l y  w e i g h t e d  b y  t h e  
V o i c e  C l a s s  a n d  t h e  t w o  B e g i n n i n g  C h o r u s e s ,  w h i c h  w e r e  i n  
t h e  n a t u r e  o f  s p e c i a l  c l a s s e s ,  a n d  w h i c h  s t r e s s e d  m u s i c  
t h e o r y  t o  a  m u c h  g r e a t e r  d e g r e e  t h a n  d i d  o t h e r  v o i c e  
c l a s s e s .  B y  e l i m i n a t i n g  t h e s e  c l a s s e s  f r o m  f i n a l  t a b u l a -
t i o n ,  t h e  a m e n d e d  e m p h a s i s  p l a c e d  o n  m u s i c  t h e o r y  b y  
v o c a l  c l a s s e s  r e a d  a s  f o l l o w s :  m u s i c  t e r m i n o l o g y ,  6 . 5 ;  
i n t e r v a l  s t u d y ,  5 . 4 ;  s c a l e  s t r u c t u r e ,  5 . 3 ;  k e y  s i g n a t u r e s ,  
5 . 3 ;  r h y t h m i c  a n a l y s i s ,  4 . 9 ;  c h o r d  c o n s t r u c t i o n ,  3 . 8 ;  
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TABLE v 
SUMMARY OF THE EMPHASIS PLACED ON J.IJSIC 
Tlm>RY II HIGH SCHOOL VOCAL CLASS~ 
Type of Class 
en n tel 0 ~ tel ~ > > CD g ~ .... 0 ~ I» ~ Jo-I ~ lo' ~ i ..... a m 8 () i:: i\1 ~ ~ () .. Cl Jo-I CD c+ Cl .. ()a: ct' O'l 
0 ~ <D i n 1,.CD ~ ::s t' """ .. ff CD m Ill CD CD (I) rn to 
.... (!) ~ n Cl as ~ .., rs CD () c+ to t'5 (D i Cl at s:! ~ c+ 
OI 
Total classes • • • • 35 68 20 40 52 2 l 218 215 
Type or music theor,r Degree or Emphasis 
Terminology • • • • • 5.9 7.3 5.8 7.1 6.2 10. 5. 6.6 6.5 
Scale structure ••• 5.4 5.8 4.8 S.7 4.9 5. lo. 5.9 5.3 
Key signatures •••• 6.5 5.9 4.5 5.1 4.5 10. s. 5.9 5.3 
Interval study •••• 5.5 5.9 5.1 6.S 3.9 5. 10. 5.9 5.4 
Chord construction. • 4.S 4.3 3.h 5.2 3.6 5. 10. 5.1 3.8 
Ha rmoey • • • • • • • 3.4 3.9 3.4 4.4 3.7 5. 10. 4.9 3.4 
Harmonic dictation. • 1.9 2.1 1.8 2.7 1.6 5.S 1. 2.9 2. 
Rhythmic analysis •• 6.7 4.5 4.3 5.2 4.1 10. 10. 6.5 4.9 
Form and analysis • • 2. 2.1 1.7 1.9 2.2 5.5 10. 3.6 1.9 
Transposition •• • • 1.5 1.4 1.5 1.3 l.li 1. 10. 2.7 1.4 
Keyboard harmoey. • • 1.2 1.5 1.4 1.8 1.7 1. 5. 1.9 1.5 
Arranging •••• • • 1.2 1.1 1. 1.1 1.2 1. 1. 1.1 1.1 
Composition • • • • • 1.1 1. 1. 1.4 1.1 3. 1. 1.4 1.1 
Average emphasis on 
all theory. • • • • 3.7 3.5 3. 3.8 3. 6.2 1. 4.3 3.li 
* 10. indicates great emphasis 5. indicates average emphasis 
1. indicates little or no emphasis 
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h a r m o n y ,  3 . 4 ;  r h y t l : u n i c  d i c t a t i o n ,  3 . 2 ;  h a r m o n i c  d i c t a t i o n ,  
2 . ;  f o r m  a n d  a n a l y s i s ,  1 . 9 ;  k e y b o a r d  h a r m o n y ,  1 . 5 ;  t r a n s -
p o s i t i o n ,  1 . 4 ;  a r r a n g i n g ,  1 . 1 ;  a n d  c o m p o s i t i o n ,  1 . 1 .  
T h i s  l i s t i n g  w a s  c o n s i d e r e d  m o r e  r e p r e s e n t a t i v e  o f  t h e  
e m p h a s i s  p l a c e d  o n  : m u s i c  t h e o r y  i n  a v e r a g e  v o c a l  c l a s s e s ,  
a n d  w a s  u s e d  i n  s u b s e q u e n t  t a b u l a t i o n s .  
I I .  A N A L Y S I S  O F  E M F H . A S I S  P L A C E D  O N  M U S I C  T H E O R Y  
I N  I N S T R U M E N T A L  M U S I C  C L A S S E S  
A  t o t a l  o f  o n e  h u n d r e d  a n d  s e v e n t y - n i n e  h i g h  
s c h o o l  i n s t r u m e n t a l  c l a s s e s  w e r e  i n c l u d e d  i n  t h e  s t u d y ,  
d i s t r i b u t e d  a s  f o l l o w s :  e i g h t y - f i v e  a d v a n c e d  b a n d s ,  f o r t y -
t h r e e  i n t e r m e d i a t e  b a n d s ,  t w e l v e  a d v a n c e d  o r c h e s t r a s ,  f i v e  
i n t e r m e d i a t e  o r c h e s t r a s ,  t w e n t y - n i n e  i n s t r u m e n t e l  e n s e m -
b l e s ,  t w o  d a n c e  b a n d s ,  a n d  t h r e e  g r o u p s  o f  p r i v a t e  s t u -
d e n t s .  A  c o n : p a r a t i v e  l i s t i n g  o f  t h e s e  c l a s s e s  i s  s h o w n  
i n  T a b l e  V I ,  o n  p a g e  f i f t y - o n e .  
A d v a n c e d  ~· O f  t h e  e i g h t y - f i v e  a d v a n c e d  b a n d s  
i n c l u d e d  i n  t h e  s t u d y ,  1 6 . 5  p e r  c e n t  w e r e  f r o m  c l a s s  A  
s c h o o l s ,  2 2 . 3  p e r  c e n t  f r o m  c l a s s  B  s c h o o l s ,  4 7 . 1  p e r  
c e n t  f r o m  c l a s s  C  s c h o o l s ,  a n d  1 2 . l  p e r  c e n t  f r o m  c l a s s  D  
s c h o o l s .  F o r  a l l  s c h o o l s ,  t h e  f o u r t e e n  t y p e s  o f  t h e o r y  
u n d e r  c o n s i d e r a t i o n  w e r e  l i s t e d  i n  o r d e r  o f  i m p o r t a n c e  a s  
f o l l o w s :  k e y  s i g n a t u r e s ,  8 . 9 ;  m u s i c  t e r m i n o l o g y ,  7 . 9 ;  




Band A 14 16.5 
B 19 22.3 
0 h2 47.1 
D 10 12.1 
Total 85 100.0 
Average 
In termed- A 7 16.3 
iate B 9 20.9 
Band c 21 48.4 
D 6 14.h 
Total 11 "\ 100.0 
Average 
Advanced A 10 83.3 
Ore hes- B 2 16.7 
tra 
Total 12 100.0 
Average 
TABLE VI 
EMPHASIS PLACED ON MUSIC THEORI IN HIGH 
SCHOOL INSTRUMENTAL CLASSES* 
'f1pe of Theo:rr 
t-i CJ) l:llll ~ (') ;= ii i! ~~ <D Q rt~ QI g' ! Cll "" J ~~ c+ ..... <D c+a S! ct a~ ~ 
'i' ta ~(') J:S. g 0 • SS ..... [ ..... c+ 0 c+ 0 c+ Q 0 • gi I-'• '"'" i q I 0 Qt tf 
Degree of .!)nphasis 
9.3 7.5 8.6 4.7 5.6 4.3 1.6 6.8 2.6 
8.9 6.5 8.2 3.9 4.8 4.3 1. 6.8 2.1 
7.9 7.3 8.9 3.9 5.4 4.7 1.4 6.8 2.3 
5.7 7.5 10. 3.7 3.2 2.3 2. 6.4 2.4 
7.9 7.2 8.9 4.1 4.8 3.9 1.5 0.7 2.4 
9.1 8.6 8.6 4.7 5.8 3.3 1. 7.3 2.3 
9.3 7.3 9.3 4.3 4.8 3.2 1.4 9.3 2.4 
7.1 8.6 a.a 4.2 4.6 3.9 1. 6.1 2.k 
6.9 5.1 6.9 3.8 2.3 3.8 2.3 a.3 2.s 
8. 7.6 8.4 4.3 4.J ... 3.6 1.4 7.8 2.4 
9. 8. 8.5 6.6 1. 5.6 1.8 7.1 2.6 
7.5 7.5 1.5 1.5 5. 5. 3. 3. 1. 
8.3 7.8 B. 1.1 6. 5.3 2.4 3.7 2.9 
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3.4 4. 1.4 1.6 1.4 
3.2 4.2 1.6 1.6 1. 
2.5 3.8 1.1 2.2 1.4 
1.5 3.6 l. 1.5 1. 
2.7 3.9 1.3 1.7 1.2 
2.1 2.1 1. l. 1. 
2.3 3.3 2.3 1. 1.4 
2.4 2.6 1.2 1.8 1.2 
3. 1. 1. 1.7 1. 
2.5 2. 1.4 1.4 1.2 
5.3 4.5 1. 2.7 1.9 
3. 5. 1. 3. 1. 
4.2 4.13 1. 2.9 1.5 
* 10. indicates great emphasis, 5. indicates average emphasis, 1. indicates little or no emphasis. ~ 
TABLE VI (continued) 
Type of Theol"T 
ri en ~ ~ ~ ii1 IX: ii ~I ... tot ::iot > 0 t1> Q t:::1 P> >o ~ i1i ~ ~ ~ en 111 to.ct Cl- Cll 0 ~ i El c+ I-' t1> c+ a ~·i ~ " 3 l1 ~ 0 Cl i{ 0 3 ~ c+1:1 ~i "d i flt 0 ce ~ 0 (') P> ..... 'i 0 0 ...,. ~ ij I-' c+8 c+ Q c+ 0 l'8 ~ c+ fa ..... ~· ..... .... ..... ..... Class Size Responses I bl 8 g GI c+ 8 
" 
~ ..... 0 
No •• Per 1:1 
cent Degree of Emohasis 
Inter- A 4 so. 6.5 7.3 7.3 6.5 5.2 3. 2. 6.5 1. 2. 3.2 1. l. 1. 
mediate B 1 20. 10. 10. 5. 1. 1. l. 10. 1. 5. l. 1. 1. 1. l. Oreb. 
Total 5 100. 
Average 8.3 8.4 6.2 3.8 3.1 2. 6. 3.3 3. l • .S 2.1 1. 1. l. 
Ensembles A 7 24.l 7.3 5.9 6.6 4. 4.6 2.7 1.6 4. 1. 2.7 2.9 1.6 1.6 1.6 
B 6 20.7 a • .s 5.3 10. 5 .• 3 7.6 6.8 1. 6.8 2.3 6. 3. 2.3 1.7 1. 
c 14 44.8 7.1 5.S 6.7 4.6 5.3 5.2 1.3 4.9 1.3 2.9 5.2 1.7 2.3 1.7 
D .3 10.4 10 • 8.3 8.3 4. 5. 1. 1. 10. 2.3 6.8 2 • .3 1. 2.3 1. Total 29 100.0 
Average 8.2 6.3 9. 4.5 5.6 5.4 1.2 6.4 1.7 4.6 .3.4 1.7 1.9 1.3 
Dance A 2 100. 10. 5. 1.5 5.5 
Band 
5. 3. .3. 1.5 1. 1. .s • .s 1. 5.5 1. 
Private D 3 100. 6.7 6.7 6.7 5. 2.3 2.3 3.7 6.7 1. 4. 1. 1. 2.3 1. 
Lessons 
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scale structure, 1.2; rhythmic analysis, 6.7; chord con-
struction, 4.8; interval study, 4.1; hermony, J.9; trans-
position, 3.9; form and analysis, 2.7; rhythmic dictation, 
2.4; arranging, 1.7; harmonic dictation, 1.5; keyboard 
harmony, 1.3; and composition, 1.2. A comparison of 
Table VI with Table V showed more emphasis placed on key 
signatures, arranging, transposition, and composition in 
this and other instrumental classes than was the case in 
vocal classes. 
Intermediate ~· The percentage distribution 
of the forty-three intermediate bands included in the 
study was as follows: class A, 16.3 per cent; class B, 
22.3 per cent; class C, 47.1 per cent; and class D, 12.1 
per cent. A slight tendency was noted for less emphasis 
to be placed on theory in class D schools than in larger 
schools. Theory content of both intermediate and advanced 
band curriculums were very similar. For intermediate 
bands, the fourteen types of music theory were listed in 
order of importance as follows: key signatures, 8.4; 
music terminology, 8.; rhythmic analysis, 7.8; scale 
structure, 7.6; chord construction, 4.4; interval study, 
4.3; harmony, 3.6; form and analysis, 2.5; rhythmic dic-
tation, 1.4; keyboard harmony, 1.4; arranging, 1.4; and 
composition, 1. 2. 
f.o?.~.-:'\':l<~j~/ 
--~, ·~. ·~:\ C:;~ ~~~~rt~ 
5 3  
A d v a n c e d  o r c h e s t r a .  O r c h e s t r a l  c o n d u c t o r s  i n d i c a t e d  
g r e a t e r  e m p h a s i s  t h a n  b a n d  d i r e c t o r s  o n  t h e  f o l l o w i n g  t y p e s  
o f  t h e o r y :  i n t e r v a l  s t u d y ,  c h o r d  c o n s t r u c t i o n ,  h a r m o n y ,  
h a r m o n i c  d i c t a t i o n ,  f o r m  a n d  a n a l y s i s ,  t r a n s p o s i t i o n ,  a n d  
a r r a n g i n g .  T h e y  p l a c e d  l e s s  s t r e s s  o n  r h y t h m i c  a n a l y s i s ,  
h o w e v e r ,  t h a n  d i d  b a n d  d i r e c t o r s .  
O f  t h e  t w e l v e  a d v a n c e d  o r c h e s t r a s  i n c l u d e d  i n  t h e  
s t u d y ,  8 3 . 3  p e r  c e n t  w e r e  f r o m  c l a s s  A  s c h o o l s ,  a n d  1 6 . 7  
p e r  c e n t  f r o m  c l a s s  B  s c h o o l s .  T h e  f o u r t e e n  t y p e s  o f  
t h e o r y  w e r e  l i s t e d  i n  o r d e r  o f  i m p o r t a n c e  a s  f o l l o w s :  
m u s i c  t e r m i n o l o g y ,  8 . J ;  k e y  s i g n a t u r e s ,  8 . ;  s c a l e  s t r u c -
t u r e ,  7 . 8 ;  i n t e r v a l  s t u d y ,  7 . 1 ;  c h o r d  c o n s t r u c t i o n ,  6 . ;  
h a r m o n y ,  5 . 3 ;  t r a n s p o s i t i o n ,  4 . 8 ;  f o r m  a n d  a n a l y s i s ,  4 . 2 ;  
r h y t h m i c  a n a l y s i s ,  2 . 9 ;  a r r a n g i n g ,  2 . 9 ;  h a r m o n i c  d i c t a t i o n ,  
2 . 4 ;  c o m p o s i t i o n ,  1 . 5 ;  a n d  k e y b o a r d  h a r m o n y ,  1 .  
I n t e r m e d i a t e  o r c h e s t r a .  A  c o m p a r i s o n  o f  a d v a n c e d  
a n d  i n t e r m e d i a t e  o r c h e s t r a s  i n  T a b l e  V I  s e e m e d  t o  i n d i c a t e  
t h a t  k e y  s i g n a t u r e s ,  i n t e r v a l s ,  c h o r d  c o n s t r u c t i o n ,  h a r -
m o n y ,  f o r m  a n d  a n a l y s i s ,  t r a n s p o s i t i o n ,  a r r a n g i n g ,  a n d  
c o m p o s i t i o n  w e r e  g i v e n  m o r e  a t t e n t i o n  i n  a d v a n c e d  g r o u p s ,  
~bile h a r m o n i c  d i c t a t i o n  r e c e i v e d  m o r e  e m p h a s i s  i n  t h e  
i n t e r m e d i a t e  o r c h e s t r a s .  O f  t h e  f i v e  i n t e r m e d i a t e  o r c h e s -
t r a s  i n c l u d e d  i n  t h e  s t u d y ,  f o u r  w e r e  f r o m  c l a s s  A  s c h o o l s  
a n d  o n e  w a s  f r o m  a  c l a s s  B  s c h o o l .  
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For intermediate orchestras, the fourteen types of 
theory were listed in order of importance as follows: 
scale structure, 8.4; music terminology, 8.3; key signa-
tures, 6.2; harmonic dictation, 6.; interval study, 3.8; 
rhythmic analysis, 3.3; chord construction, 3.1; rhythmic 
dictation, 3.; transposition, 2.1; harmony, 2.; keyboard 
harmony, l.; arranging, l.; and composition, 1. 
Instrumental ensembles. The twenty-nine schools 
reporting instrumental ensembles were distributed as fol-
lows: class A, 24.1 per cent; class B, 20.7 per cent; 
class C, 44.8 per cent; and class D, 10.4 per cent. It 
was interesting to note that class B and D schools gener-
ally seemed to emphasize music theory more in the teaching 
of instrumental ensembles than did class A and C schools. 
Class B schools reported more emphasis than did other 
schools on key signatures, chord construction, harmony, 
and keyboard harmony, while class D schools placed more 
emphasis than other schools on music terminology, scale 
structures, rhythmic analysis, and form and analysis. 
While class A and C schools rather closely paralleled each 
other with regard to theoretic instruction in ensemble 
classes, class A schools reported considerably less emphasis 
than other schools on harmony, and slightly less emphasis 
on rhythmic analysis and chord construction. Class C 
5 5  
s c h o o l s  r e p o r t e d  m o r e  e m p h a s i s  t h a n  o t h e r  s c h o o l s  o n  t r a n s -
p o s i t i o n .  
L i s t i n g  o f  t h e  v a r i o u s  t y p e s  o f  m u s i c  t h e o r y  f o r  a l l  
s c h o o l s  i n  o r d e r  i m p o r t a n c e  w a s  a s  f o l l o w s :  k e y  s i g n a t u r e s ,  
9 . ;  n u s i c  t e r m i n o l o g y ,  8 . 2 ;  r h y t h m i c  a n a l y s i s ,  6 . 4 ;  c h o r d  
c o n s t r u c t i o n ,  5 . 6 ;  h a r m o n y ,  5 . 4 ;  f o r m  a n d  a n a l y s i s ,  4 . 6 ;  
i n t e r v a l  s t u d y ,  4 . 5 ;  t r a n s p o s i t i o n ,  3 . 4 ;  a r r a n g i n g ,  1 . 9 ;  
r h y t h m i c  d i c t a t i o n ,  1 . 7 ;  k e y b o a r d  h a r m o n y ,  1 . 7 ;  c o m p o -
s i t i o n ,  1 . 3 ;  a n d  h a r m o n i c  d i c t a t i o n ,  1 . 2 .  
D a n c e  ~· T h e  t w o  c l a s s  A  s c h o o l s  ' W h i c h  r e p o r t e d  
t h e  i n c l u s i o n  o f  a  d a n c e  b a n d  i n  t h e i r  h i g h  s c h o o l  c u r r i c -
u l u m s  l i s t e d  t h e  f o u r t e e n  t y p e s  o f  m u s i c  t h e o r y ,  i n  o r d e r  
o f  i m p o r t a n c e ,  a s  f o l l o w s :  m u s i c  t e r m i n o l o g y ,  1 0 . ;  k e y  
s i g n a t u r e s ,  7 . 5 ;  r h y t h m i c  a n a l y s i s ,  7 . 5 ;  i n t e r v a l  s t u d y ,  
5 . 5 ,  t r a n s p o s i t i o n ,  5 . 5 ;  a r r a n g i n g ,  5 . 5 ;  s c a l e  s t r u c t u r e ,  
5 . ;  c h o r d  c o n s t r u c t i o n ,  5 . ;  h a r m o n y ,  3 . ;  h a r m o n i c  d i c t a -
t i o n ,  3 . ;  r h y t h m i c  d i c t a t i o n ,  l . ;  f o r m  a n d  a n a l y s i s ,  l . ;  
a n d  c o m p o s i t i o n ,  1 .  T w o  t y p e s  o f  t h e o r y  w h i c h  r e c e i v e d  
s i g n i f i c a n t l y  h i g h e r  e m p h a s i s  f o r  d a n c e  b a n d s  t h a n  f o r  
o t h e r  t y p e s  o f  i n s t r u m e n t a l  c l a s s e s  w e r e  a r r a n g i n g  a n d  
t r a n s p o s i t i o n .  
P r i v a t e  l e s s o n s .  T h e  t h r e e  c l a s s  D  t e a c h e r s  w h o  
r e p o r t e d  o n  t h e o r e t i c  i n s t r u c t i o n  i n  t h e i r  p r i v a t e  i n s t r u -
m e n t a l  l e s s o n s  r a t e d  t h e  f o u r t e e n  t y p e s  o f  m u s i c  t h e o r y ,  
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in order of importance, as follows: music terminology, 
6.7; scale structure, 6.7; key signatures, 6.7; rhythmic 
analysis, 6.7; interval study, 5.; form and analysis, 4.; 
harmonic dictation, 3.7; chord construction, 2.3; arrang-
ing, 2.3; rhythmic dictation, l.; transposition, l.; key-
board harmony, l.; and composition, 1. 
Table VII, on page fifty-seven, shows the average 
degree of emphasis placed on music theory in each type of 
instrumental class included in the study. Ranking of 
these classes according to total stress placed on theore-
tic instruction was as follows: advanced orchestra, 4.7; 
instrumental ensembles, 4.4; dance band, 4.4; advanced 
band, 4.2; intermediate band, 4.; intermediate orchestra, 
3.7; and private lessons, 3.6. 
As shown by Table VII, the average of all instru-
mental classes ranked the fourteen types of theory as 
follows: music terminology, 8.2; key signatures, 7.8; 
scale structure, 7.; rhythmic analysis, 6.; interval 
study, 4.8; chord construction, 4.2; harmony, 3.6; trans-
position, 3.2; form and analysis, 2.9; harmonic dictation, 
2.1; arranging, 2.4; rhythmic dictation, 2.1; keyboard 
harmony, 1.2; and composition, 1.2. 
5 1  
T A B L E  V I I  
S U J O I A R Y  O F  T H E  E M P H A S I S  P L A C E D  O N  l l J S I C  T H E O R Y  
I N  H I G H  S C H O O L  I N S T R U M E N T A L  C L A S S E S *  
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T o t a l  c l a s s e s  •  •  •  •  •  
8 5  
4 3  
1 2  
5  
2 9  
2  
3  
1 7 9  
T y p e  o t  m u s i c  t h e o ? ' T  
T e r m i n o l o g y  •  •  •  •  •  •  
7 . 9  
8 .  
8 . 3  8 . 3  
8 . 2  1 0 .  6 . 7  
8 . 2  
S c a l e  s t r u c t u r e  •  •  •  •  
7 . 2  
1 . 6  7 . 8  8 . 4  
6 . 3  
5 .  
6 . 7  
1 .  
K e y  s i g n a t u r e s .  •  •  •  •  
8 . 9  
8 . 4  
a .  6 . 2  
9 .  
1 . 5  
6 . 7  7 . 8  
I n t e r v a l  s t u d ; r  • • • • •  
4 . 1  4 . 3  
7 . 1  J . 8  4 . 5  5 .  
5 .  
4 . 8  
C h o ? d  c o n s t r u c t i o n .  •  •  
4 . 8  
4 . 1 '  
6 .  
3 . l  
5 . 6  
5 .  
2 . 3  
4 . 2  
H a n n o n y  • • • • • • • •  
3 . 9  
3 . 6  5 . 3  
2 .  
5 . 4  J .  
2 . 3  3 . 6  
H a r m o n i c  d i c t a t i o n .  •  •  1 . 5  
1 . 4  2 . 4  6 .  
1 . 2  
3 .  
3 . 7  
2 . 1  
R h y t h m i c  a n a l y s i s  •  •  •  
6 . 7  
7 . 8  
3 . 7  
3 . 8  
6 . 4  
7 . 5  
6 . 7  6 .  
R h y t h m i c  d i c t a t i o n .  •  •  
2 . 4  2 . 1 '  2 . 9  
3 .  
1 . 7  1 .  
1 .  
2 . 1  
F o r m  a n d  a n a l y s i s  • • •  
2 . 7  
2 . 5  
4 . 2  
1 . 5  
4 . 6  1 .  
4 .  
2 . 9  
T r a n s p o s i t i o n  •  •  •  •  •  
3 . 9  
2 .  
4 . 8  
2 . 1  
J . b  
5 . 5  
1 .  3 . 2  
K e y b o a r d  h a r m o n , y  • • • •  
1 . 3  
1 . 4  
1 .  
1 .  
1 . 7  1 .  
1 .  
1 . 2  
A r r a n g i n g  •  •  •  •  •  •  •  
1 . 7  
l . h  2 . 9  
1 .  1 . 9  
5 . 5  
2 . 3  ,  2 . 4  
C o m p o s i t i o n  •  •  •  •  •  •  1 . 2  
1 . 2  1 . 5  
1 .  
1 . 3  
1 .  
1 .  
1 . 2  
A v e r a g e  e m p h a s i s  o n  
4 . 4  
4 . 4  
J . 6  
4 . 1  
a l l  t h e o r y '  •  •  •  •  •  •  4 . 2  4 .  4 . 7  3 . 7  
*  1 0 .  i n d i c a t e s  g r e a t  e m p h a s i s  
5 .  i n d i c a t e s  a v e r a g e  e m p h a s i s  
1 .  i n d i c a t e s  l i t t l e  o r  n o  e m p h a s i s  
III. ANALYSIS OF EMPHASIS PLACED ON MUSIC THEORY 
IN MUSIC THEORY COURSES 
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Of the twenty music theory courses included in the 
study, 50 per cent were from class A schools, 40 per cent 
from class B schools, and 10 per cent from class C schools. 
No class D school reported the inclusion of a music theory 
course in the curriculum. The most cormnon course titles 
proved to be General Music, Music Theory, and Harmony, 
with six, four, and three listings, respectively. The 
remaining titles were listed only once. Table VIII, on 
page fifty-nine, presents an analysis of the emphasis 
placed on music theory in each of the nru.sic theory courses 
included in the study. 
General Music. The six General Music courses were 
distributed by school size as follows: class A, 16.6 per 
centJ class B, 66.6 per cent; and class C, 16.6 per cent. 
Average emphasis placed on most types of thEDry in General 
Music courses was less than in other theory courses, with 
the exception of the Music .Appreciation course. Listing 
of types of theory under consideration, in order of import-
ance, was as follows: music terminology, 10.; key signa-
tures, 9.1; scale structure, 7.9; interval study, 7.9; 
chord construction, 7.4; harmony, 7.4; form and analysis, 




~· g, Class Size Resoonses 0 q 
No. Per 
cent 
General lfllsic A 1 16.6 10. 
B 4 66.7 10. 
c 1 16.6 10. 
Total. • • • • • • 6 
Average ••• ~ . . . . . . . . 10. 
Music Theory A. 2 so. 10. 
B 1 25. 10. 
c 1 25. 10. 
Total. • • • It • • h 
Average ••• It • • • • • • • • 10. 
Harmon;y A 3 100. 10. 
Harmony and 
Arranging B 1 100. 10. 
Harmon;y and 
General Mu.sic A 1 100. 10. 
TABLE VIII 
EMPHASIS PLACED ON MUSIC THEORY 
IN llJSIC THEORY COURSES* 
Type of Theory 
Cll ::"I ~ OI g ~ ~ i~ 0 s-~ Cll Ill ~ '=' ~ ct- .... '"'"a ~ 2 ct :i ::2 ~ 2 ~[ ~ ct- l:S 0 OJ OQ on ~~ f ~ .... ~g OJ 0 CA ..... .... 0 I 0 GI l:S ti 
Degree or Emphasis 
5. 10. 5. 5. 5. 1. 1. 
8.8 7.3 a.a 7.3 7.3 5.2 7.3 
10. 10. 10. 10. 10. 10. 5. 
7.9 9.1 1.9 7.4 1.Ji 5.4 4.4 
10. 10. 10. 10. 1.5 7.5 7.5 
10. 10. 10. 10. 10. 10. 10. 
10. 10. 10. 10. 10. s. 5. 
10. 10. 10. 10. 9.2 1.5 1.5 
10. 10. 10. 10. 10. 8.3 B.3 
10. 10. 10. 10. 10. 5. 5. 
10. 10. 10. 10. 10. 10. 10. 
~~ ""ii 1-'3 iD= > (") >o a j 0 iG3~ -8 jg El 0 ::J' ~ a2 0 ct' 11 ~s. tlJ Ill .... 0 ~a i ~ c+-o OI ct' ..... ..... I-'• ..... 0 o.t c+ 0 l:S b l:S ti 
1. 10. 1. 1. 1. 1. 5.2 7.3 6.5 4.5 5.2 4. 
5. 1. 5. 5. 1. 5. 
3.7 6.1 4.2 3.5 2.4 3. 
7.5 7.5 3. 5. 3. 3. 
10. 10. 10. 10. 10. 10. 
5. 5. 5. 5. 1. 5. 
1.5 7.5 6.7 6.7 4.7 6. 
8.3 3.7 5.3 6.7 2.3 8.3 
5. 10. 5. 5. 10. 5. 
·--
10. 5. 1. 5. 10. 5. 
~ 
1-'3 CJ) ~ (1l 0 a-~ !! ti.I I» c+ f-1 




Composition B 1 100. 10. 10. 10. 
Jlusic History A 1 100. 10. 10. 10. 
Music 
Appreciatio! B 1 100. 10. 10. 5. 
Composition A 1 100. 10. 10. 10. 
Music Survey A i· 100. 10. 10. 10. 
* 10. indicates great emphasis 
5. indicates average emphasis 
TABLE VIII (continued) 
Type of Theory 
H (") ~ ::t: i! ~ m8" t:I (,\) ~ (I) ct- a ~~ ~ 2 q c+ ::s ~~ () (") (,\) ..... f-1 c+ 0 c+ () m g-1 ..... ..... 0 m 
::s 
Degree of Emphasis 
10. 10. 10. 10. 10. 
10. 10. 10. 10. 10. 
5. s. 5. 1. 5. 
10. 10. 10. 5. 10. 
10. 10. 10. 10. 10. 
1. indicates little or no emphasis 
tj! l:j HJ ~ > (") ~a ~ lfi ~ 0 .ij ~ ::t ~ ~g ~ 0 
'a ~s. OQ m 0 ~· ..... c+ () CG ~a c+ .... ..... ~ OQ ..... 0 OJ g i::s ..... g 
5. 10. 10. 5. 5. 10. 
10. 1. 5. 5. s. 1. 
1. 10. 5. 1. 1. 1. 
5. 10. 10. 5. 5. 10. 
10. 5. 1. 5. 1. 5. 
6 0  
t r a n s p o s i t i o n ,  4 . 2 ;  r h y t h m i c  d i c t a t i o n ,  3 . 7 ;  k e y b o a r d  h a r -
m o n y ,  3 . 5 ;  c o m p o s i t i o n ,  3 . ;  a n d  a r r a n g i n g ,  2 . 4 .  
M u s i c  T h e o r y .  T h e  f o u r  M u s i c  T h e o r y  c o u r s e s  w e r e  
d i s t r i b u t e d  a s  f o l l o w s :  c l a s s  A ,  t w o ;  c l a s s  B ,  o n e ;  a n d  
c l a s s  C ,  o n e .  T y p e s  o f  t h e o r y  r e c e i v i n g  g r e a t e s t  e m p h a s i s  
( 1 0 . )  w e r e :  m u s i c  t e r m i n o l o g y ,  s c a l e  s t r u c t u r e ,  k e y  s i g n a -
t u r e s ,  i n t e r v a l  s t u d y ,  a n d  c h o r d  c o n s t r u c t i o n .  T h e  r e m a i n -
i n g  t y p e s  o f  t h e o r y  w e r e  l i s t e d ,  i n  o r d e r  o f  i m p o r t a n c e ,  a s  
f o l l o w s :  h a r m o n y ,  9 . 2 ;  h a r m o n i c  d i c t a t i o n ,  7 . 5 ;  r h y t h m i c  
a n a l y s i s ,  7 . 5 ;  r h y t h m i c  d i c t a t i o n ,  7 . 5 ;  f o r m  a n d  a n a l y s i s ,  
7 . 5 ;  t r a n s p o s i t i o n ,  6 . 7 ;  k e y b o a r d  h a r m o n y ,  6 . 7 ;  c o m p o s i t i o n ,  
6 . ;  a n d  a r r a n g i n g ,  4 . 7  
H a r m o n y .  T h e  t h r e e  h a r m o n y  c o u r s e s  i n c l u d e d  i n  t h e  
s t u d y  w e r e  f r o m  c l a s s  A  s c h o o l s .  T y p e s  o f  m u s i c  t h e o r y  
r e c e i v i n g  g r e a t e s t  e m p h a s i s  i n  t h e s e  c o u r s e s  w e r e :  m u s i c  
t e r m i n o l o g y ,  s c a l e  s t r u c t u r e ,  k e y  s i g n a t u r e s ,  i n t e r v a l  
s t u d y ,  c h o r d  c o n s t r u c t i o n ,  a n d  h a r m o n y .  H a r m o n i c  d i c t a t i o n ,  
r h y t h m i c  a n a l y s i s ,  r h y t h m i c  d i c t a t i o n ,  a n d  c o m p o s i t i o n  w e r e  
a l s o  h e a v i l y  s t r e s s e d  ( S . 3 ) .  T h e  r e m a i n i n g  t y p e s  o f  t h e o r y  
w e r e  r a t e d  a s  f o l l o w s :  k e y b o a r d  h a r m o n y ,  6 . 7 ;  t r a n s p o s i t i o n ,  
5 . 3 ;  f o r m  a n d  a n a l y s i s ,  J . 7 ;  a n d  a r r a n g i n g ,  2 . 3 .  A  c o m -
p a r i s o n  o f  H a r m o n y  c o u r s e s  w i t h  G e n e r a l  M u s i c  a n d  M u s i c  
T h e o r y  c o u r s e s  s h o w e d  m o r e  s t r e s s  p l a c e d  o n  h a r m o n i c  a n d  
r . h y t h m i c  e l e m e n t s  a n d  c o m p o s i t i o n  i n  t h e  H a r m o n y  c l a s s e s ,  
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and less emphasis on form and analysis and arranging. 
Harmony and General Music. The Harmony and General 
Music course, reported by a class A school, placed great-
est emphasis on the following ten types of rrusic theory: 
music terminology, scale structure, key signatures, inter-
val study, chord construction, harmony, harmonic dicta-
tion, rhythmic analysis, rhythmic dictation, and arrang-
ing. Form and analysis, keyboard harmony, and composition 
received average stress, and transposition received little 
or no attention. 
Harmony and Arranging. This course, reported by 
a class B school, placed greatest emphasis on the follow-
ing eight types of theory: music terminology, scale struc-
ture, key signatures, interval study, chord construction, 
harmony, form and analysis, and arranging. Average empha-
sis was given to harmonic dictation, rhythmic analysis, 
rhythmic dictation, transposition, keyboard harmony, and 
composition. 
Harmony ~ Composition. The Harmony and Composi-
tion course, reported by a class B school, placed greatest 
emphasis on the following eleven types of theory: music 
terminology, scale structure, key signatures, interval 
study, chord construction, harmony, harmonic dictation, 
rhythmic analysis, form and analysis, transposition, and 
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c o m p o s i t i o n .  T h e  r e m a i n i n g  t y p e s  o f  t b e o r y - - r h y t b r n i c  d i c -
t a t i o n ,  k e y b o a r d  h a r m o n y ,  a n d  a r r a n g i n g - - r e c e i v e d  a v e r a g e  
e m p h a s i s .  
M u s i c  H i s t o r y .  T h i s  c o u r s e ,  r e p o r t e d  b y  a  c l a s s  A  
s c h o o l ,  p l a c e d  g r e a t e s t  e m p h a s i s  o n  t h e  f o l l o w i n g  n i n e  
t y p e s  o f  t h e o r y :  n u s i c  t e r m i n o l o g y ,  s c a l e  s t r u c t u r e ,  k e y  
s i g n a t u r e s ,  i n t e r v a l  s t u d y ,  c h o r d  c o n s t r u c t i o n ,  h a r m o n y ,  
h a r m o n i c  d i c t a t i o n ,  r h y t h m i c  a n a l y s i s ,  a n d  r h y t h m i c  d i c -
t a t i o n .  T r a n s p o s i t i o n ,  k e y b o a r d  h a r m o n y ,  a n d  a r r a n g i n g  
r e c e i v e d  a v e r a g e  e m p h a s i s  i n  t h i s  c o u r s e ,  a n d  f o r m  a n d  
a n a l y s i s  a n d  c o m p o s i t i o n  r e c e i v e d  l i t t l e  o r  n o  a t t e n t i o n .  
T h i s  w a s  t h e  o n l y  m u s i c  t h e o r y  c o u r s e  w h i c h  p l a c e d  n o  
e m p h a s i s  o n  f o r m  a n d  a n a l y s i s .  
M u s i c  A p p r e c i a t i o n .  T h e  M u s i c  A p p r e c i a t i o n  c o u r s e ,  
r e p o r t e d  b y  a  c l a s s  B  s c h o o l ,  g e n e r a l l y  p l a c e d  l e s s  e m p h a -
s i s  o n  m u s i c  t h e o r y  t h a n  a n y  o f  t h e  o t h e r  m u s i c  t h e o r y  
c o u r s e s  i n c l u d e d  i n  t h e  s t u d y .  O n l y  m u s i c  t e r m i n o l o g y ,  
s c a l e  s t r u c t u r e ,  a n d  f o r m  a n d  a n a l y s i s  r e c e i v e d  g r e a t  
e m p h a s i s .  K e y  s i g n a t u r e s ,  i n t e r v a l  s t u d y ,  c h o r d  c o n s t r u c -
t i o n ,  h a r m o n y ,  r h y t h m i c  a n a l y s i s  a n d  t r a n s p o s i t i o n  r e -
c e i v e d  a v e r a g e  e m p h a s i s ,  a n d  h a r m o n i c  d i c t a t i o n ,  r h y t h m i c  
d i c t a t i o n ,  k e y b o a r d  h a r i n o n y ,  a r r a n g i n g ,  a n d  c o m p o s i t i o n  
r e c e i v e d  l i t t l e  o r  n o  a t t e n t i o n .  
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Composition. The Composition course, reported by 
a class A school, placed greatest emphasis on the follow-
ing ten types of music theory: music terminology, scale 
structure, key signatures, interval study, chord construc-
tion, harmony, rhythmic analysis, form and analysis, trans-
position, and composition. Harmonic dictation, rhythmic 
dictation, keyboard harmony, and arranging received aver-
age emphasis. 
Music Survey. The Music Survey course, reported 
by a class A school, placed greatest emphasis on the fol-
lowing nine types of music theory: music terminology, 
scale structure, key signatures, interval study, chord 
construction, harmony, harmonic dictation, rhythmic analy-
sis, and rhythmic dictation. Form and analysis, keyboard 
harmony, and composition received average emphasis, and 
transposition and arranging received little or no atten-
tion. 
Table IX, on pege sixty-four, shows the average 
degree of emphasis placed on music theory in each music 
theory course included in the study. As shown by Table IX, 
the average of all music theory courses ranked the fourteen 
types of music theory as follows: music terminology, 10.; 
scale structure, 9.2; harmony, 9.2; rhythmic analysis, 8.; 
harroonic dictation, 7.2; form and analysis, 6.8; rhythmic 
dictation, 6.6; composition, 5.4; transposition, 5.3; 
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1  1  
1  
1  l  2 0  
T y p e  o f  m u s i c  t h e o 1 7  
D e g r e e  o f  : & n p h a s i s  
T e r m i n o l o g y  •  •  •  
1 0 .  1 0 .  
1 0 .  
1 0 .  
1 0 .  
1 0 .  1 0 .  1 0 .  1 0 .  1 0 .  
1 0 .  
S c a l e  s t r u c t u r e  •  
7 . 9  
1 0 .  
1 0 .  
1 0 .  
1 0 .  
1 0 .  1 0 .  1 0 .  1 0 .  1 0 .  
9 . 8  
K e y  s i g n a t u r e s  • •  
9 . 1  
1 0 .  
1 0 .  
1 0 .  
1 0 .  
1 0 .  1 0 .  
5 .  1 0 .  1 0 .  
9 . 4  
I n t e r v a l  s t u d y .  •  
7 . 9  
1 0 .  
1 0 .  
1 0 .  
1 0 .  
1 0 .  1 0 .  
5 .  1 0 .  1 0 .  
9 . 3  
C h o r d  c o n s t r u c t i o n  
7 . 4  
1 0 .  
1 0 .  
1 0 .  
1 0 .  
1 0 .  1 0 .  
5 .  1 0 .  1 0 .  
9 . 2  
H a r m o e y  • • • • •  
7 . 4  
1 0 .  
9 . 2  1 0 .  
1 0 .  
1 0 .  1 0 .  
5 .  1 0 .  1 0 .  
9 . 2  
H a r m o n i c  d i c t a t i o n  
S . 4  8 . 3  
7 . 5  5 .  
1 0 .  
1 0 .  1 0 .  
1 .  
5 .  1 0 .  
7 . 2  
R h y t h m i c  a n a l y ' s i s .  
4 . 4  8 . 3  
7 . 5  
5 .  
1 0 .  
1 0 .  1 0 .  
5 .  1 0 .  1 0 .  
8 .  
R h y t h m i c  d i c t a t i o n  
3 . 7  8 . 3  
7 . 5  5 .  
1 0 .  
5 .  1 0 .  1 .  
5 .  1 0 .  
6 . 6  
F o r m  a n d  a n a l y ' s i s  
6 . 1  
3 . 7  1 . 5  1 0 .  
5 .  1 0 .  1 .  1 0 .  1 0 .  
5 .  
6 . 8  
T r a n s p o s i t i o n  •  •  
4 . 2  
5 . 3  
6 . 7  
5 .  
1 .  
1 0 .  
5 .  5 .  1 0 .  1 .  
5 . 3  
K e y b o a r d  h a r m o n y .  
3 . 5  6 . 7  
6 . 7  
5 .  
5 .  
5 .  1 .  
5 .  5 .  
5 .  
4 . 8  
A r r a n g i n g  •  •  •  •  
2 . 4  
2 . 3  
4 . 7  
1 0 .  
1 0 .  
5 .  5 .  l .  
5 .  1 .  
4 . 6  
C o m p o s i t i o n  • • •  
3 .  8 . 3  6 .  
5 .  
5 .  1 0 .  
1 .  1 .  1 0 .  
5 .  
5 . 4  
A v e r a g e  e m p h a s i s  
o n  a l l  t h e o r r  •  
5 . 9  
1 . 9  7 . 4  7 . 8  
8 . 2  
8 . 9  1 . 1  4 . 5  8 . 6  7 . 7  
1 . 5  
*  1 0 .  i n d i c a t e s  g r e a t  e m p h a s i s  
5 .  i n d i c a t e s  a v e r a g e  e m p h a s i s  
1 .  i n d i c a t e s  l i t t l e  o r  n o  e m p h a s i s  
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keyboard harmony, 4. 8; and arranging, 4. 6. 
IV. SUMMARY 
A study of page two of the questionnaire to high 
school music teachers revealed that, in vocal Im.lsic 
classes, the amount of emphasis placed on music theory 
tended to diminish in proportion to the size of the 
school; this tendency was not noted for instrumental 
classes. Vocal classes in general received little or no 
emphasis on transposition, keyboard harmony, arranging, 
and composition. For all vocal classes, groups which re-
ceived the most intensive training in music theory were 
the voice class and two beginning choruses; groups 'Which 
received the least intensive training in music theory 
were boys• glee clubs and vocal ensembles. 
High school instrumental groups generally received 
more intensive instruction in music theory than did vocal 
groups, particularly in music terminology, key signatures, 
scale structure, rhythmic analysis, transposition, and 
arranging. Key signatures and transposition received 
more emphasis in advanced instrumental groups than in 
intermediate groups. Arranging was emphasized most in 
dance bands, and form and analysis received most attention 
in advanced orchestra and instrumental ensembles. 
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A  c o m p a r i s o n  o f  t h e  d e g r e e  o f  e m p h a s i s  p l a c e d  o n  
t y p e s  o f  I l l l S i c  t h e o r y  i n  v o c a l  a n d  i n s t r u m e n t a l  c l a s s e s ,  
a n d  i n  I l l l S i c  t h e o r y  c o u r s e s ,  i s  s h o w n  i n  T a b l e  X ,  o n  p a g e  
s i x t y - s e v e n .  A s  i n d i c a t e d  b y  t h e  t a b l e ,  I m . l S i c  t h e o r y  
c o u r s e s  p l a c e d  c o n s i d e r a b l y  m o r e  e m p h a s i s  o n  a l l  t y p e s  
o f  t h e o r y  t h a n  d i d  e i t h e r  v o c a l  o r  i n s t r u m e n t a l  c l a s s e s  •  
. A n a l y s i s  o f  T a b l e  X  s h o w e d  g r o u p i n g s  o f  t y p e s  o f  n n s i c  
t h e o r y ,  a c c o r d i n g  t o  t h e  d e g r e e  o f  e m p h a s i s  p l a c e d  o n  
t h e m ,  i n  v o c a l  a n d  i n s t r u m e n t a l  c l a s s e s ,  a r r l  i n  m u s i c  
t h e o r y  c o u r s e s .  T h e s e  g r o u p i n g s  w e r e  t h o u g h t  t o  b e  s i g -
n i f i c a n t  b y  t h e  p r e s e n t  w r i t e r ,  a n d  a r e  s h o w n  i n  T a b l e  
X I ,  o n  p a g e  s i x t y - e i g h t .  
TABLE X 
SUMMARr OF THE EMPHASIS PLACED ON WSIC THEORY 
IN ALL MJSIC CLASSES AND COURSES* 
Type of Class 
Vocal Inst:ru- Theorr 
mental 
Total classes 218 179 20 
Type of theory Degree or Fmphasis 
Terminology- • • • • • 6.5 8.2 10. 
Ke;r signatures. • • • 5.3 7.8 9.h Scale structure • • • 5.3 1. 9.8 
Rhythmic analysis • • 4.9 6. 8. 
J.nterval study. • •• 5.4 4.8 9 • .3 
Chord const:ruction. • 3.8 4.2 9.2 
Harmony ••••••• 3.4 3.6 9.2 
Form and analysis • • 1.9 2.9 6.8 
Rhythmic dictation. • 3.2 2.1 6.6 
Transposition • • • • 1.h- 3.2 5.3 
Hannonic dictation. • 2. 2.1 7.2 
AITanging • • •• • • 1.1 2.4 4.6 
Keyboard harmol\f. • • 1.5 1.2 4.8 
Composition ••• • • 1.1 1.2 5.li 
Average emphasis on 
all theoiy 3.}~ 4.1 7.5 
* 10. indicates great emphasis 
'· 
indicates average emphasis 
1. indicates little or no emphasis 
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Form and analysis 
Light emphasis 
Harmonic dictation 
Form and ana178is 
Harmonic dictation 

















OBSTACLES IN THE WAY OF INCLUDING MUSIC THEORY 
COURSES IN THE HIGH SCHOOL CURRICULUM 
Page three of the questionnaire to high school 
music teachers was directed towards schools which did not, 
at time of -writing, include a rrusic theory course in their 
high school curriculum. Data obtained from this section 
of the questionnaire was divided into three categories, in 
order to reveal: (1) reasons for not including music 
theory courses in the curriculum, (2) reasons for discon-
tinuing nmsic theory courses which were once offered, and 
(3) plans being made for fUture inclusion of rrusic theory 
courses in the curriculum. A total of one hundred and 
eight teachers responded to part one of this section; of 
these, fifteen teachers responded to part two, and forty-
one teachers responded to part three. 
I. REASONS GIVEN FOR NOT INCLUDING MUSIC 
THEORY COURSES IN THE CURRICULUM 
Music directors 'Who completed this section of the 
questionnaire were given a list of possible reasons for 
not including music theory courses in the curriculum, and 
space was provided for listing additional contributing 
reasons. Choices offered in the questionnaire were: 
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( 1 )  t h e  a d m i n i s t r a t i o n  f e e l s  t h a t  a  r m . l s i c  t h e o r y  c o u r s e  i s  
u n n e c e s s a r y ;  ( 2 )  o u r  n u s i c  s t a f f  f e e l s  t h a t  s u f f i c i e n t  
m u s i c  t h e o r y  c a n  b e  t a u g h t  i n  r e g u l a r  m u s i c  c l a s s e s  s u c h  
a s  b a n d  a n d  c h o r u s ;  ( 3 )  o u r  m u , s i c  s t a f f  d o e s  n o t  h a v e  t i m e  
t o  t e a c h  a  m u s i c  t h e o r y  c o u r s e ;  ( 4 )  h i g h  s c h o o l  s c h e d u l i n g  
d i f f i c u l t i e s  h a v e  p r e v e n t e d  t h e  a d d i t i o n  o f  a  m u s i c  t h e o r y  
c o u r s e ;  ( 5 )  s t u d e n t  i n t e r e s t  i n  a  m u s i c  t h e o r y  c o u r s e  i s  
t o o  l o w  t o  j u s t i f y  i t s '  a d d i t i o n ;  ( 6 )  a  m u s i c  t h e o r y  
c o u r s e  h a s  n o t  b e e n  i n c l u d e d  b e c a u s e  o f  t h e  c o s t  o f  b o o k s  
a n d  m a t e r i a l s ;  a n d  ( 7 )  a n y  o t h e r  c o n t r i b u t i n g  r e a s o n s .  
T h e  o n e  h u n d r e d  a r : d  e i g h t  t e a c h e r s  r e s p o n d i n g  w e r e  
d i s t r i b u t e d  b y  s i z e  o f  s c h o o l  a s  f o l l o w s :  c l a s s  A ,  1 6 . 7  
p e r  c e n t ;  c l a s s  B ,  2 8 . 7  p e r  c e n t ;  c l a s s  c ,  3 9 . 8  p e r  c e n t ;  
a n d  c l a s s  D ,  1 4 . 8  p e r  c e n t .  
C l a s s  A  s c h o o l s .  T h e  e i g h t e e n  t e a c h e r s  f r o m  c l a s s  
A  s c h o o l s  l i s t e d  a  t o t a l  o f  t h i r t y - f i v e  r e a s o n s ,  u n d e r  s i x  
c a t e g o r i e s ,  f o r  n o t  i n c l u d i n g  a  n r u . s i c  t h e o r y  c o u r s e  i n  t h e  
h i g h  s c h o o l  c u r r i c u l u m .  L i s t e d  i n  o r d e r  o f  f r e q u e n c y ,  
t h e y  w e r e :  ( 1 )  s c h e d u l i n g  d i f f i c u l t i e s ,  4 2 . 9  p e r  c e n t ;  
( 2 )  i n s u f f i c i e n t  t i m e  o n  t h e  p a r t  o f  t h e  m u s i c  s t a f f ,  3 1 . 4  
p e r  c e n t ;  ( 3 )  s t u d e n t  i n t e r e s t  t o o  l o w ,  8 . 6  p e r  c e n t ;  
( 4 )  h e l p  i n  m u s i c  t h e o r y  i s  g i v e n  t o  a d v a n c e d  s t u d e n t s  
o u t s i d e  o f  r e g u l a r  c l a s s  h o u r s ,  8 . 6  p e r  c e n t ;  ( 5 )  o u r  
r m . i s l e  s t a f f  f e e l s  s u f f i c i e n t  m u s i c  t h e o r y  c a n  b e  t a u g h t  
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in regular music classes, 5.7 per cent; (6) the adminis-
tration feels such a course is unnecessary, 2.8 per cent. 
Class B schools. Thirty-one teachers from class B 
schools listed a total of sixty-seven reasons, under seven 
categories, for not including music theory courses in the 
curriculum. Listed in order of importance, they were: 
(1) scheduling difficulties, 4J..8 per cent; (2) insuffi-
cient time on the part of the rrusic staff, 32.8 per cent; 
(3) the administration feels such a course is unnecessary, 
10.4 per cent; (4) student interest is too low, 8.9 per 
cent; (5) help in music theory is given to advanced s~~­
dents outside of regular class hours, 3.1 per cent; 
(6) our music staff feels sufficient music theory can be 
taught in regular music classes, 1.5 per cent; (7) the 
cost of books and materials is prohibitive, 1.5 per cent. 
Class C schools. Forty-three teachers from class 
C schools listed a total of one hundred and seventeen rea-
sons, under eight categories, for not including music 
theory courses in the curriculum. Listed in order of im-
portance, they were: (1) insuffient time on the part of 
the music staff, 33.3 per cent; (2) scheduling difficul-
ties, 29.8 per cent; (3) the administration feels such a 
course is unnecessary, 12.9 per cent; (4) student interest 
is too low, 10.2 per cent; (5) our rnusic staff feels suf-
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f i c i e n t  m u s i c  t h e o r y  c a n  b e  t a u g h t  i n  r e g u l a r  m i s i c  c l a s s e s ,  
8 . 5  p e r  c e n t ;  ( 6 )  o u r  s c h o o l  i s  t o o  s m a l l ,  2 . 5  p e r  c e n t ;  
( 7 )  t h e  c o s t  o f  b o o k s  a n d  m a t e r i a l s  i s  p r o h i b i t i v e ,  1 . 7  p e r  
c e n t ;  ( 8 )  h e l p  i n  m u s i c  t h e o r y  i s  g i v e n  t o  a d v a n c e d  s t u -
d e n t s  o u t s i d e  o f  r e g u l a r  c l a s s  h o u r s ,  1 . 1  p e r  c e n t .  
C l a s s  D  s c h o o l s .  S i x t e e n  t e a c h e r s  f r o m  c l a s s  D  
-
s c h o o l s  l i s t e d  a  t o t a l  o f  s i x t y  r e a s o n s ,  u n d e r  e i g h t  c a t e -
g o r i e s ,  f o r  n o t  i n c l u d i n g  m u s i c  t h e o r y  c o u r s e s  i n  t h e  c u r -
r i c u l u m .  L i s t e d  i n  o r d e r  o f  i m p o r t a n c e ,  t h e y  w e r e :  
( 1 )  s c h e d u l i n g  d i f f i c u l t i e s ,  3 0  p e r  c e n t ;  ( 2 )  s t u d e n t  i n t e r -
e s t  i s  t o o  l o w ,  1 8 . 3  p e r  c e n t ;  ( 3 )  i n s u f f i c i e n t  t i m e  o n  
t h e  p a r t  o f  t h e  n u s i c  s t a f f ,  1 6 . 7  p e r  c e n t ;  ( 4 )  o u r  : r r u s i o  
s t a f f  f e e l s  s u f f i c i e n t  r n u s i c  t h e o r y  c a n  b e  t a u g h t  i n  r e g u -
l a r  m u s i c  c l a s s e s ,  1 3 . 3  p e r  c e n t ;  ( 5 )  t h e  a d m i n i s t r a t i o n  
f e e l s  s u c h  a  c o u r s e  i s  u n n e c e s s a r y ,  1 0 . 3  p e r  c e n t ;  ( 6 )  o u r  
s c h o o l  i s  t o o  s m a l l ,  8 . 3  p e r  c e n t ;  ( 7 )  h e l p  i n  n r u . s i c  
t h e o r y  i s  g i v e n  t o  a d v a n c e d  s t u d e n t s  o u t s i d e  o f  r e g u l a r  
c l a s s  h o u r s ,  1 . 7  p e r  c e n t ;  ( 8 )  t h e  c o s t  o f  b o o k s  a n d  m a t e r -
i a l s  i s  p r o h i b i t i v e ,  1 . 7  p e r  c e n t .  
T a b l e  X I I ,  o n  p a g e  s e v e n t y - t h r e e ,  s h o w s  t h e  n u m b e r  
a n d  p e r c e n t a g e  o f  r e a s o n s  g i v e n  f o r  n o t  i n c l u d i n g  m u s i c  
t h e o r y  c o u r s e s  i n  t h e  h i g h  s c h o o l  c u r r i c u l u m .  A s  s h o w n  
b y  t h e  t a b l e ,  t w o  h u n d r e d  a n d  s e v e n t y - n i n e  r e a s o n s  w e r e  
l i s t e d  b y  t h e  o n e  h u n d r e d  a n d  e i g h t  m u s i c  d i r e c t o r s ,  d i s -
TABLE XII 
REASONS FOR NOT INCLUDING MUSIC THEORY COURSES IN THE CURRICULIDI 
Size of School 
Class A Class B Class c Class D Totals 
No. Per No. Per No. Per No. Per No. Per 
Reason cent cent cent cent cent 
Lack or administrative support; • • l 2.8 7 10.4 15 12.9 6 10. 29 10.3 
Suf'ficient theory' can be taught 
in performing groups • • • • • • 2 5.7 1 1.5 10 8.5 8 13.3 21 7.5 
Insufficient teacher time. • • • • 11 31.4 22 32.8 39 33.3 10 16.7 82 29.8 
Scheduling difficulties. • • • •• 15 42.9 28 41.8 35 29.8 18 30. 96 34.4 
Low student interest • • • • • • • 3 8.6 6 8.9 12 10.2 11 18.3 30 11.4 
Cost of books and materials. • • • 1 1.5 2 1.7 1 1.7 4 1.3 
School is too small. • • • • • • • 3 2.5 5 8.3 8 2.8 
Help is given to advanced students 3 8.6 2 3.1 l 1.1 l 1.7 7 2.5 
Totals • • • • • • • • • • • • • • 35 100. 67 100. 117 100. 60 100. 279 100. 
Directors rating subjects. • • • • 18 31 43 16 108 
~ 
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t r i b u . t e d  i n  o r d e r  o f  i m p o r t a n c e  a s  f o l l o w s :  ( 1 )  s c h e d u l i n g  
d i f f i c u l t i e s ,  3 4 . 4  p e r  c e n t ;  ( 2 )  i n s u f f i c i e n t  t e a c h i n g  
t i m e ,  2 9 . 8  p e r  c e n t ;  ( 3 )  s t u d e n t  i n t e r e s t  t o o  l o w ,  1 1 . 4  
p e r  c e n t ;  C 4 )  t h e  a d m i n i s t r a t i o n  f e e l s  s u c h  a  c o u r s e  i s  
u n n e c e s s a r y ,  1 0 . 3  p e r  c e n t ;  ( 5 )  t h e  m u s i c  s t a f f  f e e l s  
s u f f i c i e n t  m u s i c  t h e o r y  c a n  b e  t a u g h t  i n  r e g u l a r  m u s i c  
c l a s s e s ,  7 . 5  p e r  c e n t ;  ( 6 )  t h e  s c h o o l  i s  t o o  s m a l l ,  2 . 8  
p e r  c e n t ;  ( 7 )  h e l p  i n  m u s i c  t h e o r y  i s  g i v e n  t o  a d v a n c e d  
s t u d e n t s  o u t s i d e  o f  r e g u l a r  c l a s s  h o u r s ,  2 . 5  p e r  c e n t ;  
( 8 )  t h e  c o s t  o f  b o o k s  a n d  m a t e r i a l s  i s  p r o h i b i t i v e ,  1 . 3  
p e r  c e n t .  
T h e  f o l l o w i n g  o b s e r v a t i o n s  w e r e  m a d e  o n  t h e  b a s i s  
o f  t h e  d a t a  c o l l e c t e d :  ( 1 )  c l a s s  A  a n d  B  s c h o o l s  c o n s i d e r e d  
s c h e d u l i n g  t o  b e  a  m o r e  s e r i o u s  p r o b l e m  t h a n  d i d  c l a s s  C  
a n d  D  s c h o o l s .  ( 2 )  C l a s s  A  r r u s i c  d i r e c t o r s  w e r e  m o r e  c e r -
t a i n  o f  a d m i n i s t r a t i v e  s u p p o r t  o f  n u s i c  t h e o r y  p r o g r a m s  
t h a n  w e r e  d i r e c t o r s  f r o m  s m a l l e r  s c h o o l s .  ( 3 )  O n l y  1 6 . 7  
p e r  c e n t  o f  c l a s s  D  r e s p o n d e n t s  c o n s i d e r e d  i n s u f f i c i e n t  
t e a c h e r  t i m e  t o  b e  a  d e c i d i n g  f a c t o r  i n  n o t  p r e s e n t i n g  a  
n u s i c  t h e o r y  c o u r s e ,  w h i l e  d i r e c t o r s  f r o m  A ,  B ,  a n d  C  
s c h o o l s  f e l t  t h a t  t h i s ,  t o g e t h e r  w i t h  s c h e d u l i n g  d i f f i c u l -
t i e s ,  w a s  a  m a j o r  o b s t a c l e .  ( 4 )  T h e  p e r c e n t a g e  o f  r e s p o n -
d e n t s  i n d i c a t i n g  l o w  s t u d e n t  i n t e r e s t  a s  a  f a c t o r  i n c r e a s e d  
a s  t h e  s i z e  o f  t h e  s c h o o l  d e c r e a s e d .  ( 5 )  T h e  p e r c e n t a g e  
o f  r e s p o n d e n t s  i n d i c a t i n g  t h a t  h e l p  w a s  g i v e n  t o  a d v a n c e d  
s t u d e n t s  o u t s i d e  o f  r e g u l a r  c l a s s  h o u r s  s h o w e d  a  t e n d e n c y  
to increase in proportion to the size of the school. 
(6) Only one class B teacher and two class A teachers 
75 
felt that sufficient Im.lsic theory could be taught in regu-
lar :music classes, while ten class C teachers and eight 
class D teachers felt they could teach sufficient theory 
in regular music classes. (7) Size of school as a factor 
influencing the establishment of nusic theory courses was 
listed by class C and D schools only, and the percentage 
was too small to be considered significant. (8) The cost 
of books and material.a as a prohibitive factor was con-
sidered by most respondents to be insignificant. 
II. REASONS GIVEN FOR DISCONTINUING 
MUSI C THEORY COURSES 
Eleven teachers stated that their high school cur-
riculums had once included a music theory course. Of 
these, 18.2 per cent were from class A schools, 27.3 per 
cent from class B schools, and 54.4 per cent from class C 
schools. No class D respondent completed this section of 
the questionnaire. Music teachers responding to this sec-
tion were given a check list of possible reasons for dis-
continuing the :music theory courses, and space was provid-
ed for listing additional reasons. 
Class ! schools. Two music directors from class A 
schools listed a total of three reasons, under two cate-
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g o r i e s ,  f o r  c a n c e l l i n g  m u s i c  t h e o r y  c o u r s e s  i n  t h e i r  h i g h  
s c h o o l  c u r r i c u l u m s .  B o t h  r e s p o n d e n t s  c h e c k e d  l o w  s t u d e n t  
i n t e r e s t  a s  a  r e a s o n ,  a n d  o n e  t e a c h e r  a l s o  c h e c k e d  s c h e d -
u l i n g  d i f f i c u l t i e s  a s  a  c o n t r i b u t i n g  f a c t o r .  
C l a s s  ~ s c h o o l s .  T h r e e  m u s i c  d i r e c t o r s  f r o m  c l a s s  
B  s c h o o l s  l i s t e d  t h r e e  d i f f e r e n t  r e a s o n s  f o r  d i s c o n t i n u i n g  
t h e i r  m u s i c  t h e o r y  c o u r s e s .  R e a s o n s  l i s t e d  w e r e :  ( 1 )  s c h e d -
u l i n g  d i f f i c u l t i e s ,  ( 2 )  p r o h i b i t i v e  c o s t  o f  b o o k s  a n d  m a t -
e r i a l s ,  a n d  ( J )  t h e  a d d i t i o n  o f  a  j u n i o r  h i g h  G e n e r a l  
M u s i c  c l a s s  t o  r e p l a c e  t h e  h i g h  s c h o o l  t h e o r y  c o u r s e .  
C l a s s  Q  s c h o o l s .  S i x  m u s i c  d i r e c t o r s  f r o m  c l a s s  C  
s c h o o l s  l i s t e d  a  t o t a l  o f  n i n e  r e a s o n s ,  u n d e r  f o u r  c a t e -
g o r i e s ,  f o r  d i s c o n t i n u i n g  h i g h  s c h o o l  m u s i c  t h e o r y  c o u r s e s .  
R e a s o n s  l i s t e d  w e r e :  ( 1 )  s c h e d u l i n g  d i f f i c u l t i e s ,  4 5 . 5  p e r  
c e n t ;  ( 2 )  l a c k  o f  s t u d e n t  i n t e r e s t ,  l g . 2  p e r  c e n t ;  ( 3 )  p r o -
h i b i t i v e  c o s t  o f  b o o k s  a n d  m a t e r i a l s ,  9 . 1  p e r  c e n t ;  a n d  
( 4 )  t h e  a d d i t i o n  o f  a  j u n i o r  h i g h  t h e o r y  c o u r s e  t o  r e p l a c e  
t h e  h i g h  s c h o o l  t h e o r y  c o u r s e ,  9 . 1  p e r  c e n t .  
A s  s h o w n  i n  T a b l e  X I I I ,  o n  p a g e  s e v e n t y - s e v e n ,  a  
t o t a l  o f  f i f t e e n  r e a s o n s  f o r  d i s c o n t i n u i n g  h i g h  s c h o o l  
t h e o r y  c o u r s e s  w e r e  l i s t e d  b y  e l e v e n  m u s i c  d i r e c t o r s  f r o m  
c l a s s  A ,  B ,  a n d  C  s c h o o l s .  L i s t e d  i n  o r d e r  o f  i m p o r t a n c e ,  
t h e y  w e r e :  ( 1 )  s c h e d u l i n g  d i f f i c u l t i e s ,  4 6 . 7  p e r  c e n t ;  
( 2 )  l a c k  o f  s t u d e n t  i n t e r e s t ,  2 8 . 7  p e r  c e n t ;  ( 3 )  p r o h i b i -
TABLE XIII 
REASONS FOR DISCONTINUING WSIC THEORY COURSES 
Size of School 
Class A Class B Class c Totals 
No. Per No. Per No. Per No. Per 
Reasons eent cent cent cent 
Scheduling difficulties ••• 1 33.3 l 33.3 s 45.$ 7 46.7 
Low student interest. • • • • 2 66.6 2 18.2 4 28.7 
Cost of books and materials • 1 33.3 1 9.1 2 14.3 
Theory class has been trans-
14.3 f erred to junior high • • • l 33.3 1 9.1 2 
Totals. • • • • • • • • • • • 3 99.9 3 99.9 9 99+9 15 100. 
Directors rating subjects • • 2 3 6 11 
-.J 
-:I 
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t i v e  c o s t  o f  b o o k s  a n d  m a t e r i a l s ,  1 4 . 3  p e r  c e n t ;  ( 4 )  t h e  
a d d i t i o n  o f  a  j u n i o r  h i g h  t h e o r y  c o u r s e  t o  r e p l a c e  t h e  
h i g h  s c h o o l  t h e o r y  c o u r s e ,  1 4 . 3  p e r  c e n t .  I t  w a s  i n t e r -
e s t i n g  t o  n o t e  t h a t  f i v e  o f  t h e  s e v e n  r e s p o n s e s  l i s t i n g  
s c h e d u l i n g  d i f f i c u l t i e s  a s  t h e  m a j o r  f a c t o r  l e a d i n g  t o  
c a n c e l l a t i o n  o f  m u s i c  t h e o r y  c o u r s e s  w e r e  f r o m  c l a s s  C  
s c h o o l s .  
I I I .  I N F O R M A T I O N  S U B M I T T E D  B Y  S C H O O L S  P L A N N I N G  T O  
O F F E R  M U S I C  T H E O R Y  C O U R S E S  I N  T H E  F U T U R E  
F o r t y - o n e  r e s p o n d e n t s  i n d i c a t e d  t h a t  s o m e  d e g r e e  
o f  p l a n n i n g  h a d  b e e n  d o n e  b y  t h e m  t o w a r d s  f u t u r e  i n c l u s i o n  
o f  a  n u s i c  t h e o r y  c o u r s e  i n  t h e  h i g h  s c h o o l  c u r r i c u l u m .  
O f  t h e s e ,  e i g h t  w e r e  f r o m  c l a s s  A  s c h o o l s ,  t w e l v e  f r o m  
c l a s s  B  s c h o o l s ,  s e v e n t e e n  f r o m  c l a s s  C  s c h o o l s ,  a n d  f o u r  
f r o m  c l a s s  D  s c h o o l s .  H o w e v e r ,  o n l y  s e v e n  o f  t h e s e  
r e s p o n d e n t s  s t a t e d  t h a t  t h e i r  t h e o r y  c o u r s e s  w o u l d  b e g i n  
d u r i n g  t h e  n e x t  s c h o o l  y e a r ,  1 9 5 6 - 5 7 .  T h e  r e m a i n i n g  
t h i r t y - f o u r  t e a c h e r s  i n d i c a t e d  t h a t  t h e  d a t e  f o r  b e g i n -
n i n g  t h e i r  t h e o r y  c o u r s e s  w a s  i n d e f i n i t e .  
C o u r s e  t i t l e s .  S e v e n  t i t l e s  f o r  p r o p o s e d  m u s i c  
t h e o r y  c o u r s e s  w e r e  s u b m i t t e d  b y  t h e  f o r t y - o n e  m u s i c  d i r e c -
t o r s .  I n  o r d e r  o f  f r e q u e n c y ,  t h e y  w e r e :  ( 1 )  G e n e r a l  M u s i c ,  
3 1 . 8  p e r  c e n t ;  ( 2 )  l ' f u . s i c  T h e o r y ,  2 9 . 3  p e r  c e n t ;  ( 3 )  M u s i c  
F u n d a m e n t a l s ,  1 7 . 1  p e r  c e n t ;  ( 4 )  M u s i c  H i s t o r y  a n d  A p p r e c i -
79 
ation, 12.2 per cent; (5) Music I and II, 4.4 per cent; 
(6) College Preparatory Music, 2.6 per cent; and (7) Cause 
and Effect of Mu.sic on Human Behavior, 2.6 per cent. 
Table XIV, on page eighty, shows the comparison of pro-
posed course titles by frequency and size of school. 
Course content 
Respondents planning theory courses were asked to 
list the probable course content of these courses and, 
while all of them did not do so, the listings obtained 
were considered of sufficient size for representative 
tabulation. Information submitted in the following para-
graphs, and in Table XIV, was obtained from seven class A 
schools, six class B schools, thirteen class C schools, 
and three class D schools. 
Class A schools. Harmony was included in the pro-
posed curriculums of five class A directors, and comprised 
21.8 per cent of the total responses. Sight singing, 
sight reading, music history and appreciation, keyboard 
harmony, composition, arranging, and form and analysis 
were each listed three times, and together comprised 65 
per cent of the proposed theory curriculums. Melodic 
and harmonic dictation, listed by two teachers, and con-
ducting, listed by one teacher, comprised the remaining 
13.2 per cent of the proposed curriculums. 
TABLE XIV 
PROPOSED TITLES FCR WSIC THECRY COURSES 
Size of school 
Class A Class B Class c 
No. Per No. Per No. Per 
Title cent cent cent 
General VU.sic. • • • • • • • • • 1 12.5 .3 2.5. 7 41.2 
Music Theor.r • • • • • • • • • • 4 50. 4 33 • .3 4 23.5 
Music Fundamentals ••••••• 2 25. 1 8.3 2 11.8 
College Preparator.r Music. • • • 1 8.3 
Mu.sic Histor.r and Appreciation • 2 16.7 3 17.6 
cause and Effect of Music on 
Human Behavior • • • • • • • • 1 8.3 
Music I and II • • • • • • • • • 1 12.5 l 5.9 






























Class ~ schools. Distribution of the proposed 
theory course contents by the six class B respondents was 
as follows: music fundamentals, 25 per cent; sight singing 
and reading, 16.7 per cent; keyboard harmony, 16.7 per 
cent; music history and appreciation, 8.3 per cent; compo-
sition and arranging, 8.3 per cent; and melodic and har-
monic dictation, 8.3 per cent. 
Class £schools. Distribution of the proposed 
theory course contents by the thirteen class C respondents 
was as follows: harmony, 24.3 per cent; sight singing and 
reading, 18.9 per cent; music history and appreciation, 
13.6 per cent; keyboard harmony, 10.8 per cent; rrmsic fun-
dementel.s, 8.1 per cent; form and analysis, 5.4 per cent; 
conducting, 5.4 per cent; and melodic and harmonic dicta-
tion, 2.7 per cent. 
Class D schools. Distribution of the proposed 
theory course contents by the three class D respondents 
was as follows: harmony, 20 per cent; sight singing and 
reading, 20 per cent; music history and appreciation, 20 
per cent; keyboard harmony, 10 per cent; composition and 
arranging, 10 per cent; music fundamentals, 10 per cent; 
and conducting, 10 per cent. 
Table ~, on page eighty-three, presents an analysis 
of the theory course contents suggested by the t~~nty-nine 
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m u s i c  d i r e c t o r s  w h o  c o m p l e t e d  t h i s  s e c t i o n  o r  t h e  q u e s -
t i o n n a i r e .  A s  s h o w n  b y  t h e  t a b l e ,  t y p e s  o r  s u g g e s t e d  m u s i c  
t h e o r y  w e r e  l i s t e d ,  i n  o r d e r  o f  f r e q u e n c y ,  a s  f o l l o w s :  
h a r m o n y ,  2 1 . 5  p e r  c e n t ;  s i g h t  s i n g i n g  a n d  r e a d i n g ,  1 6 . 7  p e r  
c e n t ;  m u s i c  h i s t o r y  a n d  a p p r e c i a t i o n ,  1 5 . 3  p e r  c e n t ;  k e y -
b o a r d  h a r m o n y ,  1 1 . 9  p e r  c e n t ;  c o m p o s i t i o n  a n d  a r r a n g i n g ,  
1 0 . 7  p e r  c e n t ;  m u s i c  f u n d a m e n t a l s ,  8 . 3  p e r  c e n t ;  f o r m  a n d  
a n a l y s i s ,  6 .  p e r  c e n t ;  c o n d u c t i n g ,  4 . 8  p e r  c e n t ;  a n d  m e l o -
d i c  d i c t a t i o n ,  4 . 8  p e r  c e n t .  
C l a s s  B  s c h o o l s ,  a s  s h o w n  b y  T a b l e  X V ,  p l a c e d  l e s s  
e m p h a s i s  o n  m u s i c  h i s t o r y  a n d  a p p r e c i a t i o n ,  c o m p o s i t i o n ,  
a n d  a r r a n g i n g  t h a n  d i d  o t h e r  s c h o o l s ,  a n d  p l a c e d  n o  e m p h a -
s i s  o n  f o r m  a n d  a n a l y s i s  a n d  c o n d u c t i n g .  C l a s s  B  s c h o o l s ,  
h o w e v e r ,  p l a c e d  m e r e  e m p h a s i s  o n  m u s i c  f u n d a m e n t a l s  a n d  
k e y b o a r d  h a r m o n y  t h a n  d i d  o t h e r  s c h o o l s .  W h i l e  f o r m  a n d  
a n a l y s i s  c o m p r i s e d  1 3  p e r  c e n t  o f  t h e  s u g g e s t e d  c o u r s e  
c o n t e n t s  o f  c l a s s  A  s c h o o l s ,  a n d  5 . 4  p e r  c e n t  o f  t h e  c o u r s e  
c o n t e n t  o f  c l a s s  C  s c h o o l s ,  i t  w a s  n o t  m e n t i o n e d  b y  c l a s s  
C  a n d  D  m u s i c  d i r e c t c r s .  C o n d u c t i n g  w a s  g i v e n  l i t t l e  a t t e n -
t i o n  b y  m o s t  d i r e c t o r s ,  a n d  w a s  o m i t t e d  e n t i r e l y  b y  c l a s s  
B  r e s p o n d e n t s .  M e l o d i c  a n d  h a r m o n i c  d i c t a t i o n  w e r e  a l s o  
g i v e n  s l i g h t  a t t e n t i o n ,  a n d  w e r e  n o t  m e n t i o n e d  b y  c l a s s  D  
r e s p o n d e n t s .  
TABLE XV 
SUGGESTED COURSE CONTENTS OF MUSIC THEORY COURSES 
Size of School 
Cl.ass A Cl.ass B Class c 
No. Per No. Per No. Per 
suggestions cent cent cent 
Harmoey. • • • • • • • • • • • • • 5 21.8 2 16.7 9 24.3 
Sight singing and reading. • • • • 3 13. 2 16.7 7 18.9 
Music histoxy and appreciation • • 3 13. 1 8.3 5 13.6 
Keyboard harmoey ••••••••• 3 13. 2 16.7 4 10.8 
Composition and a?Tanging. • • • • 3 13. 1 8.3 4 10.8 
Mllsic fundamentals • • • • • • • • 3 25. 3 8.1 
Form and ana~sis. • • • • • • • • 3 13. 2 5.4 
Conducting • • • • • • • • • • • • 1 4.4 2 5.4 
Melodic and harmonic dictation • • 2 a.a 1 8.3 1 2.1 
Totals • • • • • • • • • • • • • • 23 100. 12 100. 37 100. 
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I V .  S U M M A R Y  
T h e  o n e  h u n d r e d  a n d  e i g h t  m u s i c  d i r e c t o r s  w h o  
l i s t e d  r e a s o n s  f o r  n o t  i n c l u d i n g  m u s i c  t h e o r y  c o u r s e s  i n  
t h e  h i g h  s c h o o l  c u r r i c u l u m  c o n s i d e r e d  s c h e d u l i n g  a n d  i n -
s u f f i c i e n t  t e a c h e r  t i m e  t o  b e  t h e  m o s t  s e r i o u s  p r o b l e m s ;  
t o g e t h e r ,  t h e y  c o m p r i s e d  6 4 . 2  p e r  c e n t  o f  t h e  t o t a l  l i s t e d  
r e a s o n s .  L o w  s t u d e n t  i n t e r e s t  e n d  l a c k  o f  a d m i n i s t r a t i v e  
s u p p o r t  c o m p r i s e d  2 1 . 7  p e r  c e n t  o f  l i s t e d  r e a s o n s ,  a n d  7 . 5  
p e r  c e n t  o f  t h e  r e s p o n d e n t s  b e l i e v e d  t h e y  c o u l d  t e a c h  s u f -
f i c i e n t  m u s i c  t h e o r y  i n  r e g u l a r  m u s i c  c l a s s e s  s u c h  a s  b a n d  
a n d  c h o r u s .  T h e  p e r c e n t a g e  o f  r e s p o n s e s  i n d i c a t i n g  s c h o o l  
s i z e ,  o u t s i d e  h e l p  g i v e n  t o  a d v a n c e d  s t u d e n t s ,  a n d  t h e  
c o s t  o f  b o o k s  a n d  m a t e r i a l s  a s  o b s t a c l e s  t o  t h e  e s t a b l i s h -
m e n t  o f  t h e o r y  c o u r s e s  w a s  i n s i g n i f i c a n t .  
R e s p o n d e n t s  f r o m  c l a s s  A  a n d  B  s c h o o l s  c o n s i d e r e d  
s c h e d u l i n g  t o  b e  a  m o r e  s e r i o u s  p r o b l e m  t h a n  d i d  r e s p o n -
d e n t s  f r o m  c l a s s  C  a n d  D  s c h o o l s ,  a n d  c l a s s  A  d i r e c t o r s  
f e l t  t h a t  i n s u f f i c i e n t  t e a c h e r  t i m e  w a s  n o t  a  m a j o r  o b s t a -
c l e .  W h i l e  m u s i c  t e a c h e r s  i n  l a r g e r  s c h o o l s  o f f e r e d  a d -
v a n c e d  s t u d e n t s  m o r e  o u t s i d e  h e l p ,  t e a c h e r s  i n  s m a l l e r  
s c h o o l s  i n d i c a t e d  a  g r e a t e r  b e l i e f  i n  t h e i r  a b i l i t y  t o  
t e a c h  s u f f i c i e n t  m u s i c  t h e o r y  i n  r e g u l a r  n u s i c  c l a s s e s .  
L o w  s t u d e n t  i n t e r e s t ,  h o w e v e r ,  s e e m e d  t o  b e  a  m o r e  s e r i o u s  
p r o b l e m  i n  t h e  s m a l l e r  s c h o o l s .  
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Eleven respondents from class A, B, and C schools 
reported on music theory courses which had been dropped 
from their high school curriculums. Their reasons, listed 
in order of frequency, were: (1) scheduling difficulties, 
(2) lack of student interest, (3) prohibitive cost of 
books and materials, and (4) the addition of a junior 
high school theory course to replace the high school 
theory course. 
Forty-one respondents were planning to incorporate 
a music theory course into the curriculum at a future date. 
Only seven, however, planned to initiate the course during 
the following school year (1956-57). The respondents gen-
erally agreed that harmony, sight singing, music history 
and appreciation, keyboard harmony, composition and arran-
ging, and music fundamentals, in that order, should be in-
cluded in the theory course contents. Opinion concerning 
the desirability of form and analysis, conducting, and mel-
odic and harmonic dictation was somewhat divided. These 
latter types of theory were listed, for the most part, by 
respondents from class A and C schools. 
C H A P T E R  V I  
. A N  A N A L Y S I S  O F  T W E N T Y  M U S I C  T H E O R Y  C O U R S E S  
O F F E R E D  I N  W A S H I N G T O N  S T A T E  H I G H  S C H O O L S  
P a g e  f o u r  o f  t h e  q u e s t i o n n a i r e  t o  h i g h  s c h o o l  n u s i c  
t e a c h e r s  w a s  d i r e c t e d  t o  s c h o o l s  t h a t  i n c l u d e d  : m u s i c  t h e o r y  
c o u r s e s  i n  t h e  h i g h  s c h o o l  c u r r i c u l u m .  Q u e s t i o n s  i n c l u d e d  
i n  t h i s  s e c t i o n  o f  t h e  q u e s t i o n n a i r e  w e r e  d e s i g n e d  t o  o b -
t a i n  t h e  f o l l o w i n g  i n f o r m a t i o n :  ( 1 )  l e n g t h  o f  c o u r s e ;  
( 2 )  w h e t h e r  t h e  c o u r s e s  w e r e  r e q u i r e d  o r  e l e c t i v e  a n d ,  i f  
r e q u i r e d ,  f o r  w h i c h  s t u d e n t s ;  (  3 )  t o w a r d s  w h i c h  g o a l s  
c r e d i t s  f o r  t h e  c o u r s e  - w e r e  a p p l i e d .  I n f o r m a t i o n  c o n c e r n -
i n g  c o u r s e  c o n t e n t  h a d  b e e n  o b t a i n e d  f r o m  p a g e  t w o  o f  t h e  
q u e s t i o n n a i r e ,  a n d  w i l l  b e  f o u n d  i n  C h a p t e r  V ,  s e c t i o n  I I I .  
T w e n t y  m u s i c  d i r e c t o r s  f r o m  c l a s s  A ,  B ,  a n d  C  
s c h o o l s  r e p o r t e d  o n  m u s i c  t h e o r y  c o u r s e s  b e i n g  o f f e r e d  t o  
h i g h  s c h o o l  s t u d e n t s  d u r i n g  t h e  c u r r e n t  s c h o o l  y e a r ,  1 9 5 5 -
1 9 5 6 .  O f  t h e s e ,  5 0  p e r  c e n t  w e r e  f r o m  c l a s s  A  s c h o o l s ,  
4 0  p e r  c e n t  f r o m  c l a s s  B  s c h o o l s ,  a n d  1 0  p e r  c e n t  f r o m  
c l a s s  c  s c h o o l s .  o r  t h e  t w e n t y  c l a s s e s  r e p o r t e d ,  3 0  p e r  
c e n t  w e r e  e n t i t l e d  G e n e r a l  M u s i c ,  2 0  p e r  c e n t  w e r e  e n t i t l e d  
M u s i c  T h e o r y ,  a n d  1 5  p e r  c e n t  w e r e  e n t i t l e d  H a r m o n y .  T h e  
r e m a i n i n g  t i t l e s ,  e a c h  c o m p r i s i n g  5  p e r  c e n t  o f  t h e  t o t a l  
c l a s s e s  l i s t e d ,  w e r e :  H a r m o n y  a n d  A r r a n g i n g ,  H a r m o n y  a n d  
G e n e r a l  M u s i c ,  H a r m o n y  a n d  C o m p o s i t i o n ,  M u s i c  H i s t o r y ,  
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Music Appreciation, Composition, and Music Survey. The 
percentage and distribution of these classes is sho'Wl'l in 
Table XVI, on page eighty-eight. 
I. CLASS A SCHOOLS 
Eight class A schools reported a total of ten 
music theory courses being offered, distributed as follows: 
three Harmony courses, two Music Theory courses, and one 
each of General Music, Harmony and General 11lsic, Composi-
tion, Music History, and Music Survey. Of these, six 
courses were offered for one semester, and the remaining 
four courses for two semesters. No courses listed were 
on a required only basis; six were elective, and four 
were required for some students and elective for others. 
Students required to take music theory courses were listed 
variously as music majors, band members, orchestra members 
and, in one instance, advanced choir members. Credit, in 
all but one instance, was applied towards graduation; the 
one class offered no credit. An analysis of class A 
theory courses is shown in Table XVII, on page eighty-nine. 
General Music. The General Music course, an elec-
tive, was offered for two semesters, and ere di t was applied 
towards graduation. 
T A B L E  X V I  
P E R C E N T A G E  A N D  D I S T R I B U T I O N  O F  l l J S I C  T H E O R Y  
C O U R S F . s  O F F E R E D  I N  H I G H  S C H O O L S  
C o u r s e  t i t l e s  
G e n e r a l  M u s i c  
•  •  •  •  •  •  
H a n n o n y  •  •  •  •  •  •  •  •  •  
M u s i c  T h e o r y .  •  •  •  •  •  •  
H a r m o e y  a n d  A r r a n g i n g  • •  
H a r m o n y  a n d  G e n e r a l  M u s i c  
H a r m o e y  a n d  C o m p o s i t i o n .  
! ! U s i e  H i s t o r y  •  •  •  •  •  •  
V U . s i c  A p p r e c i a t i o n .  •  •  •  
C o m p o s i t i o n  •  •  •  •  •  •  •  
M u . s i c  S u r v e y .  •  •  • • • •  
T o t a l s  • • • • •  
•  •  •  
•  •  
S i z e  o f  S c h o o l  
C l a s s  A  C l a s s  B  
N o .  P e r  
c e n t  
1  1 0 .  
3  3 0 .  
2  2 0 .  
l  1 0 .  
1  1 0 .  
l  1 0 .  
1  1 0 .  
1 0  1 0 0 .  
N o .  P e r  
c e n t  
4  5 0 .  
1  1 2 . 5  
1  1 2 . 5  
1  1 2 . 5  
1  1 2 . 5  
8  1 0 0 .  
C l a s s  C  
N o .  
1  
1  
P e r  
c e n t  
5 0 .  
5 0 .  
2  1 0 0 .  
8 8  
T o t a l s  











P e r  
c e n t  
3 0 .  
1 5 .  
2 0 .  
5 .  
5 .  
s .  
5 .  
5 .  
5 .  
5 .  
2 0  1 0 0 .  
N O T E :  T h i s  t a b l e  i s  b a s e d  o n  i n f o r m a t i o n  s u b m i t t e d  b y - e i g h t  
c l a s s  A  s c h o o l s ,  s i x  c l a s s  B  s c h o o l s ,  a n d  t w o  c l a s s  C  s c h o o l s .  
TABLE XVII 
AN ANALlSIS OF TEN MUSIC THEORY COURSES OFFERED IN CI.ASS A HIGH SCHOOLS 
No. of Required For whom required Credit applied 
semesters, or towards: 
each course Elective 
l 2 Req. Elee. Both Music Band Orch. Adv. Gra.du- None 
Course Title major choir ation 
General 161sic • • • x I I 
Hannon,- and General 
Music •••••• I x x I 
Harmon;y •••••• x x x 
Harmon;:r • • • • • • I x I 
Hannon;:r • • • • • • I x I 
Composition • • • • x x x 
Music 'l'heory. • • • x x x x I 
Music Theory •••• x x x x x x 
Music History • • • x x x I x x 
Music Survey. • • • x I x 
Totals. • • • • • • 6 4 6 4 4 2 2 l 9 l 
NOTE: This table is based on inf o:rmation submitted by eight class A schools. 
CD 
'O 
9 0  
H a r m o n y .  T ' W O  o f  t h e  t h r e e  H a r m o n y  c o u r s e s  w e r e  
o f f e r e d  f o r  t v . P  s e m e s t e r s ;  t h e  r e m a i n i n g  c o u r s e  w a s  o f f e r -
e d  f o r  o n e  s e m e s t e r  o n l y .  . A l l  t h r e e  c o u r s e s  w e r e  e l e c t i v e ,  
w i t h  c r e d i t  e a r n e d  a p p l i e d  t o w a r d s  g r a d u a t i o n .  
Compositio~. T h e  C o m p o s i t i o n  c o u r s e ,  e l e c t i v e  
f o r  m u s i c  s t u d e n t s ,  w a s  o f f e r e d  f o r  t w : >  s e m e s t e r s ,  w i t h  
c r e d i t  e a r n e d  a p p l i e d  t o w a r d s  g r a d u a t i o n .  
H a r m o n y  a n d  G e n e r a l  M u s i c .  T h e  H a r m o n y  a n d  G e n e r a l  
M u s i c  c o u r s e ,  r e q u i r e d  o f  m u s i c  m a j o r s  a n d  e l e c t i v e  f o r  
t h e  g e n e r a l  s t u d e n t  b o d y ,  w a s  o f f e r e d  f o r  o n e  s e i o o s t e r  
e a c h  y e a r .  C r e d i t  e a r n e d  w a s  a p p l i e d  t o w a r d s  g r a d u a t i o n .  
M . l s i c  T h e o r y .  B o t h  M u s i c  T h e o r y  c o u r s e s  w e r e  o n e  
s e m e s t e r  i n  l e n g t h ,  a n d  w e r e  b o t h  e l e c t i v e  a n d  r e q u i r e d .  
O n e  c o u r s e  w a s  r e q u i r e d  f o r  m u s i c  m a j o r s  a n d  a d v a n c e d  
c h o i r  m e m b e r s ;  t h e  o t h e r  w a s  r e q u i r e d  f o r  n u s i c  m a j o r s  
a n d  b a n d  a n d  o r c h e s t r a  m e m b e r s .  I n  b o t h  c o u r s e s ,  c r e d i t  
e a r n e d  w a s  a p p l i e d  t o w a r d s  g r a d u a t i o n .  
M . l . s i c  H i s t o r y .  T h e  M u s i c  H i s t o r y  course~ o f f e r e d  
f o r  o n e  s e m e s t e r ,  w a s  r e q u i r e d  f o r  r r u s i c  m a j o r s  a n d  b a n d  
a n d  o r c h e s t r a  m e m b e r s .  I t  w a s  a l s o  e l e c t i v e  f o r  t h e  g e n -
e r a l  s t u d e n t  b o d y .  C r e d i t  e a r n e d  w a s  a p p l i e d  t o w a r d s  
g r a d u a t i o n .  
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Music Survey. The :Music Survey course, offered 
for one semester, was elective for Im.lsic students and the 
general student body. No credit was given for the course. 
II. CLASS B SCHOOLS 
Six class B schools reported a total of eight 
music theory courses being offered, distributed as follows: 
four General Music courses, and one each of Harmony and 
Arranging, Harmony and Composition, Music Appreciation, 
and Ml.sic Theory. The Harmony and Arranging course was 
offered for one semester; all other courses were two se-
mesters in length. One General Music course was required 
for Im.lsic majors; the other three were elective. Credit 
towards graduation was given for all courses and, in addi-
tion, one General Music course and the Harmony and Compo-
sition course gave extra credit in other music classes. 
An analysis of these courses is shown in Table XVIII, on 
page ninety-two. 
General Music. .All four General Music courses 
were two semesters in length, 'With credit earned applied 
towards graduation. Students completing one of these 
courses were also given extra credit in other rwsic 
classes. One course was required for nusic majors; the 
others were elective for the general student body. 
TABLE XVIII 
AN ANALYSIS OF EIGHT MUSIC THEORY COURSES OFFERED IN CLASS B HIGH SCHOOLS 
No. of Required Required Credit applied towards: 
semesters, or .for msic 
each course Elective majors 
l 2 Req. Elec. Both Gradu- Credit in other 
Course title at ion music classes 
General MJ.sic • • • • • I x x 
General Mus ie • • • • • I x I x 
General Music • • • • • I I I 
General Music • • • • • x x I I 
Hannony and Arranging • x x x 
Harmo:n,y and 
Composition ••••• x I x I 
14lsic Appreciation. • • I I x 
Music Theory •••••• I I I 
Totals. • • • • • • • • 1 7 7 l 1 8 2 
NOTE: This table is based on in.formation submitted by six class B schools. 
~ 
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Harmony and .Arranging. The Harmony and Arranging 
course, one semester in length, was elective for music 
students. Credit earned was applied towards graduation. 
Harmony and Compositio!l!_ The Harmony and Compo-
sition course, two semesters in length, was elective for 
music students. Credit earned was applied towards extra 
credit in other music classes, as well as towards gradu-
ation. 
Music Appreciation. The Music Appreciation course, 
two semesters in length, was elective for the general 
student body. Credit earned was applied towards gradu-
ation. 
Music Theory. The Music Theory course, two semes-
ters in length, was elective for the general student body. 
Credit earned was applied towards graduation. 
III. CLASS C SCHOOLS 
A General Music and a Music Theory course were re-
ported by tVJO class C schools. Both were two semesters in 
length and both were required for music majors; in addi-
tion, the Music Theory course was elective for the general 
student body. The General Music course offered no credit, 
while the Music Theory course offered credit for music 
awards as well as towards graduation. An analysis of 
TABLE XIX 
AN ANALYSIS OF TWO WSIC THEORY COURSES OFFERED IN CLASS C HIGH SCHOOLS 
No. of Required Required Credit applied towards: 
semesters, or for msic 
each course Elective majors 
Course title 1 2 Req. Eleo. Both Graduation Music None 
awaros 
General Music • • • • • I x I x 
Mils ic Theory. • • • • • I x I x I 
Totals. • • • • • • • • 2 1 1 2 l 1 l 
'3-
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these courses is sho'Wil in Table XIX, on page ninety-four. 
IV. SUMMARY 
A comparison of all music theory courses included 
in the study sho-wed a slight preference for one-semester 
course offerings in class A schools, and a decided prefer-
ence for two-semester course offerings in class B and C 
schools. Only 5 per cent of the twenty courses were 
offered on a required basis only, while 65 per cent were 
elective and 30 per cent were both required and elective. 
Of the twelve course which were required of some students, 
58.3 per cent were required of music majors, 16.7 per cent 
of band members, 16.7 per cent of orchestra members, and 
8.3 per cent of advanced choir members. 
Eighteen of the twenty courses offered credit of 
some sort for completion of the course. Ninety per cent 
of the courses applied credit towards graduation, 5 per 
cent applied credit earned towards music awards, and 10 
per cent applied credit earned towards extra credit in 
other music classes. The remaining two courses offered 
no credit for the course. 
C H A P T E R  V I I  
S U M M A R Y  A N D  C O N C L U S I O N S  
T h e r e  h a s  b e e n  a  g r e a t  d e a l  o f  c o n t r o v e r s y  a m o n g  
n u s i c  e d u c a t o r s  c o n c e r n i n g  t h e  m e t h o d s ,  o r  l a c k  o f  m e t h o d s ,  
b y  w h i c h  m u s i c  t h e o r y  i s  t a u g h t  i n  h i g h  s c h o o l s .  A  r e v i e w  
o f  l i t e r a t u r e  w r i t t e n  o n  t h e  s u b j e c t  s e e m e d  t o  i n d i c a t e  
t h a t  t h e  b i g g e s t  p r o b l e m s  h a d  t o  d o  w i t h  w h e r e ,  h o w ,  a n d  
i n  w h a t  q u a n t i t y  t h e  m a t e r i a l  s h o u l d  b e  p r e s e n t e d .  F o r  
e x a m p l e ,  w h a t  s h o u l d  b e  t h e  a n s w e r s  t o  t h e  f o l l o w i n g  
q u e s t i o n s :  W h a t  m u s i c  t h e o r y  c a n  b e  s u c c e s s f u l l y  i n -
c l u d e d  i n  t h e  r e g u l a r  b a n d  a n d  c h o r u s  c u r r i c u l u m s ?  W h a t  
n u . s i c  t h e o r y  s h o u l d  l i e  p a r t i c u l a r l y  w i t h i n  t h e  r e a l m  o f  
t h e  s p e c i a l i z e d  m u s i c  t h e o r y  c o u r s e ?  S h o u l d  t h e  n u s i c  
t h e o r y  o f f e r e d  t o  m e m b e r s  o f  p e r f o r m i n g  g r o u p s  b e  s t r i c t l y  
u t i l i t a r i a n ,  o r  s h o u l d  i t  e~hasize a  b r o a d e r  u n d e r s t a n d -
i n g  o f  n u s i c  t h r o u g h  m o r e  h i s t o r i c a l  a n d  a p p r e c i a t i v e  i n -
s t z u c t i o n ?  T h e s e  a r e  q u e s t i o n s  w h i c h  m u s t  b e  g i v e n  c o n -
s t a n t  a n d  c a r e f u l  c o n s i d e r a t i o n  b y  t h e  n u s i c  d i r e c t o r  
w h o  w i s h e s  t o  p l a n  a n  e f f e c t i v e  a n d  " W O r t h w h i l e  p r o g r a m .  
I t  s e e m e d  e v i d e n t  t h a t ,  i n  l i g h t  o f  t h e  f i n d i n g s  
o f  t h e  p r e s e n t  s t u d y ,  t h e  s m a l l  s c h o o l  c u r r i c u l u m  o f f e r s  
v e r y  l i t t l e  o p p o r t u n i t y  f o r  t h e  i n c l u s i o n  o f  a  n u s i c  
t h e o r y  c o u r s e .  T h a t  t h i s  w a s  n o t  t h e  e x c l u s i v e  p r o b l e m  
o f  t h e  s m a l l  s c h o o l ,  h o w e v e r ,  w a s  s h o w n  b y  q u e s t i o n n a i r e  
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returns, which indicated that the main obstacles in the 
way of including theory courses in the curriculum were 
difficulties in scheduling and lack of teacher time and 
personnel. These obstacles make it obvious that, if high 
school students are to learn music theory at all, the 
great majority of them must learn it in the regular band 
and chorus periods. Thus, the responsibility of the di-
rector of performing groups to plan the treory content of 
his course carefully is obvious. 
I. THE QUESTIONNAIRE 
In an effort to discover how the problem of teach-
ing music theory in high school music classes was being 
met by teachers in Washington State, three hundred ques-
tionnaires were sent to a representative sampling of 
high schools in every section of the state. The total 
number of questionnaires used, af tor discarding thosa 
which were incomplete er incorrectly filled out, was one 
hundred and twenty-four, or ul.3 per cent of the ques-
tionnaires sent. 
Trends Indicated £.I. the Questionnaire 
Results of the questionnaire indicated that direc-
tors in smaller schools planned the theory content of 
their instrumental classes more carefully than did direc-
t o r s  i n  l a r g e r  s c h o o l s ;  t h i s  s i t u a t i o n ,  h o w e v e r ,  w a s  r e -
v e r s e d  f o r  v o c a l  a n d  t h e o r y  c l a s s e s .  I n  v o c a l  c l a s s e s ,  
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t h e  a m o u n t  o f  e m p h a s i s  p l a c e d  o n  m u s i c  t h e o r y  t e n d e d  t o  
d i m i n i s h  i n  p r o p o r t i o n  t o  t h e  s i z e  o f  t h e  s c h o o l ;  t h i s  
t e n d e n c y  w a s  n o t  n o t e d  f o r  i n s t r u m e n t a l  c l a s s e s .  T y p e s  o f  
t h e o r y  m o s t  g e n e r a l l y  e m p h a s i z e d  i n  v o c a l  c l a s s e s ,  i n  o r d e r  
o f  f r e q u e n c y ,  w e r e  m u s i c  t e r m i n o l o g y ,  k e y  s i g n a t u r e s ,  s c a l e  
s t r u c t u r e s ,  a n d  i n t e r v a l  s t u d y .  H i g h  s c h o o l  i n s t r u m e n t a l  
g r o u p s  g e n e r a l l y  r e c e i v e d  m o r e  i n t e n s i v e  t r a i n i n g  i n  m u s i c  
t h e o r y  t h a n  d i d  v o c a l  g r o u p s ,  p a r t i c u l a r l y  i n  t e r m i n o l o g y ,  
k e y  s i g n a t u r e s ,  s c a l e  s t r u c t u r e s ,  r h y t h m i c  a n a l y s i s ,  t r a n s -
p o s i t i o n ,  a n d  a r r a n g i n g .  T h e o r y  c o u r s e s  p l a c e d  c o n s i d e r -
a b l y  m o r e  e m p h a s i s  o n  a l l  t y p e s  o f  m u s i c  t h e o r y  t h a n  d i d  
e i t h e r  v o c a l  o r  i n s t r u m e n t a l  c l a s s e s .  
D i f f i c u l t i e s  e n c o u n t e r e d  ! n  e s t a b l i s h i n g  t h e o r y  
c o u r s e s .  N e x t  t o  s c h e d u l i n g  a n d  i n s u f f i c i e n t  t e a c h e r  t i m e ,  
l o w  s t u d e n t  i n t e r e s t  a n d  l a c k  o f  a d m i n i s t r a t i v e  s u p p o r t  
w e r e  f e l t  t o  b e  t h e  m o s t  s e r i o u s  o b s t a c l e s  t o  t h e  e s t a b -
l i s h m e n t  o f  m u s i c  t h e o r y  c o u r s e s .  T h i s  o p i n i o n ,  h o w e v e r ,  
w a s  o n l y  p a r t i a l l y  s u p p o r t e d  b y  r e p o r t s  f r o m  e l e v e n  s c h o o l s  
w h i c h  h a d  o n c e  i n c l u d e d  m u s i c  t h e o r y  c o u r s e s  i n  t h e i r  c u r -
r i c u l u m s .  L i s t e d  i n  o r d e r  o f  f r e q u e n c y ,  t h e i r  r e a s o n s  f o r  
d r o p p i n g  t h e  c o u r s e s  i n c l u d e d :  ( 1 )  s c h e d u l i n g  d i f f i c u l t i e s ,  
( 2 )  l a c k  o f  s t u d e n t  i n t e r e s t ,  ( 3 )  t h e  p r o h i b i t i v e  c o s t  o f  
b o o k s  a n d  m a t e r i a l s ,  a n d  ( 4 )  t h e  a d d i t i o n  o f  a  j u n i o r  h i g h  
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school theory course to replace the high school course. 
These results would seem to indicate thet the cost of 
books and materials for such a course is more than most 
music directors realize, and that the junior high theory 
course is, in some cases, the only satisfactory solution 
to the problem of scheduling. 
Suggested content for theory courses. Twenty-nine 
nru.sic directors, who had devoted some thought to the future 
addition of a nru.sic theory course to the high school cur-
riculum, submitted suggestions for the content of theory 
courses. In order of frequency, the listing included 
harmony, sight reading and singing, music history and 
appreciation, keyboard harmony, composition and arranging, 
form arxl analysis, conducting, and melodic and harmonic 
dictation. This listing agreed closely with the results 
of Curry's survey of current practices in the Arizona 
high schools. According to McEachern's survey of college 
and university musicologists, hov.iever, the listing placed 
undue emphasis on harmony. 
Bases for established theory courses. A compari-
son of twenty music theory courses currently being offered 
in class A, B, and C schools showed some preference for 
one-semester courses in class A schools, and two-semester 
courses in class B and C schools. Ninety-five per cent of 
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l i s t e d  c o u r s e s  w e r e  p l a c e d  p r i m a r i l y  o n  a n  e l e c t i v e  b a s i s ,  
b u t  s o m e  w e r e  a l s o  r e q u i r e d  t o r  m u s i c  m a j o r s  o r  o t h e r  
s p e c i a l i z e d  g r o u p s  o t  s t u d e n t s .  N i n e t y  p e r  c e n t  o t  t h e s e  
c o u r s e s  o t t e r e d  c r e d i t  t o w a r d s  g r a d u a t i o n .  
I  I .  C O N C L U S I O N S  
T h e  s u r v e y  o t  W a s h i n g t o n  m u s i c  e d u c a t o r s  i n d i c a t e d  
t h a t  t h e  t y p e s  o t  m u s i c  t h e o r y  r e c e i v i n g  g r e a t e s t  e m p h a s i s  
w e r e  g r o u p e d  i n t o  t h r e e  c a t e g o r i e s :  ( 1 )  m u s i c  f u n d a m e n t a l s ,  
i n c l u d i n g  t e r m i n o l o g y ,  k e y  s i g n a t u r e s  a n d  s c a l e  s t r u c t u r e s ;  
( 2 )  r u d i m e n t a r 1  h a r m o n 1 ,  i n c l u d i n g  i n t e r v a l  s t u d y  b y  n a m e  
a n d  s o u n d ,  c h o r d  c o n s t r u c t i o n ,  a n d  b a s i c  c h o r d  p r o g r e s s i o n ;  
a n d  ( 3 )  r h y t h m i c  a n a l y s i s  a n d  d r i l l .  W i t h  f e w  e x c e p t i o n s ,  
t h i s  p r o v e d  t o  b e  t h e  c a s e  t o r  m u s i c  t h e o r y  c o u r s e s  a s  w e l l  
a s  p e r f o r m i n g  g r o u p s ,  t h e  d i f f e r e n c e  b e i n g  o n e  o t  d e g r e e  
o t  e m p h a s i s  r a t h e r  t h a n  t y p e s  o t  t h e o r y  e m p h a s i z e d .  
I n s t r u m e n t a l  a n d  c h o r a l  d i r e c t o r s  n o t  p r e s e n t l y  
t e a c h i n g  a  t h e o r y  c o u r s e  s u g g e s t e d  t h a t  t h e  b a s i s  o t  s u c h  
a  c o u r s e  b e :  ( 1 )  h a r m o n y ,  s i g h t  s i n g i n g  a n d  r e a d i n g ,  m u s i c  
h i s t o r y  a n d  a p p r e c i a t i o n ;  ( 2 )  k e y b o a r d  h a r m o n y ,  c o m p o s i t i o n  
a n d  a r r a n g i n g ,  a n d  m u . s i c  f u n d a m e n t a l s .  O p i n i o n  w a s  d i v i d e d  
a s  t o  t h e  v a l u e  o f  f o r m  a n d  a n a l y s i s ,  m e l o d i c ,  h a r m o n i c ,  
a n d  r h y t h m i c  d i c t a t i o n ,  a n d  c o n d u c t i n g .  ' l ' b . e s e  s u g g e s t i o n s  
a g r e e  c l o s e l y  w i t h  r e c o m m e n d a t i o n s  o f  t b e  M u s i c  E d u c a t o r s  
National Conf'erence Curriculum Committee, college musi-
cologists, and Arizona music educators. 
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Results of tbe study revealed an apparent discre-
pancy between recommendations of music educators, concern-
ing the course content of music theory courses, and actual 
practices as they exist in established theory courses of 
the state. With few exceptions, the stud1 of keyboard 
harmony, and creative work such as composition and har-
mony, were given little emphasis in these courses. 
The questionnaire used in this study was not de-
signed as an instrument to measure the emphasis placed 
upon muaic history and appreciation. It may be noted, how-
ever, that tbe course titles of fifty-five per cent of the 
theory courses included in the stud1 implied some degree 
of stud1 in these areas. These titles were: General Music, 
Harmon1 and General Music, Music History, Music Apprecia-
tion, and Music Surve1. 
Most music educators agreed that the busy rehearsal 
schedule of most performing groups left little time for 
instruction in the broader areas of music theory, and they 
recolllllended the addition of a music theory course as a 
solution to the problem. Many directors further recommen-
ded that such a course be offered to the general student 
body as well as to members of performing groups. 
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R e c o m m e n d a t i o n s  ~ f u t u r e  s t u d y .  
I n  v i e w  o f  t h e  f o r e g o i n g  c o n c l u s i o n s ,  t h e  f o l l o w -
i n g  s t u d i e s  w h i c h ,  t o  t h e  w r i t e r ' s  k n o w l e d g e ,  h a v e  n o t  
b e e n  a t t e m p t e d ,  s u g g e s t  t h e m s e l v e s  a s  w o r t h w h i l e  s u b j e c t s  
f o r  f u t u r e  i n v e s t i g a t i o n .  
( l )  A  s u r v e y  o f  m u s i c o l o g i s t s  i n  c o l l e g e s  a n d  
u n i v e r s i t i e s  o f  W a s h i n g t o n  S t a t e  t o  d e t e r m i n e  t h e i r  r e c o m -
m e n d a t i o n s  t o r  a  p r o g r a m  o f  m u s i c  s t u d y  i n  t h e  h i g h  s c h o o l s  
w h i c h  w o u l d  ( a )  p r o v i d e  a n  a d e q u a t e  m u s i c a l  e d u c a t i o n  t o r  
s t u d e n t s  n o t  p l a n n i n g  a d v a n c e d  m u s i c a l  s t u d i e s ,  a n d  ( b )  p r o -
v i d e  t h e  t y p e  o f  a d e q u a t e  p r e - c o l l e g e  t r a i n i n g  w h i c h  i s ,  i n  
t h e i r  o p i n i o n ,  m o s t  d e s i r a b l e .  
( 2 )  A  s u r v e y  o f  s u p e r i n t e n d e n t s  a n d  p r i n c i p l e s  i n  
h i g h  s c h o o l  o t  W a s h i n g t o n  S t a t e  t o  d e t e r m i n e  t h e i r  a t t i t u d e s  
a n d  f e e l i n g s  a b o u t  t h e  e s t a b l i s h m e n t  o t  m u s i c  t h e o l ' J '  c o u r s e s  
i n  t h e  h i g h  s c h o o l s ,  w i t h  t h e  f o l l o w i n g  p o i n t s  i n  m i n d :  
( a )  t h e i r  p h i l o s o p h y  o t  e d u c a t i o n ,  c o n c e r n i n g  t h e  i n c l u s i o n  
o t  m u s i c  t h e o r y  c o u r s e s  i n  t h e  h i g h  s c h o o l  c u r r i c u l u m ;  
( b )  t h e i r  w i l l i n g n e s s  t o  w o r k  w i t h  t h e  m u s i c  s t a r t  i n  t h e  
p l a n n i n g  a n d  e s t a b l i s h m e n t  o f  s u c h  a  c o u r s e ;  { c )  i f  s u c h  
c o u r s e s  a r e  a l r e a d y  e s t a b l i s h e d ,  t h e i r  d e g r e e  o f  s a t i s f a c -
t i o n  w i t h  t h e  r e s u l t s ;  ( d )  i f  s u c h  c o u r s e s  w e r e  o n c e  e s t a b -
l i s h e d  i n  t h e  c u r r i c u l u m  b u t  w e r e  r e m o v e d ,  w h a t  w e r e  t h e  
r e a s o n s ;  ( e )  s u g g e s t i o n s  f o r  t h e  i m p r o v e m e n t  o t  t h e o r e t i c  
o r  o t h e r  m u s i c a l  i n s t r u c t i o n .  
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(3) A comparative study of high school students in 
Washington State, to include (a) students not enrolled in 
music classes, (b) students enrolled in bands, orchestras, 
and choirs, and (c) students enrolled in music theory 
courses. The purpose of the study would be to determine 
the effect which the various types and degrees of musical 
training had upon the following: (a) a general knowledge 
ot music fundamentals, such as clef signs, key and time 
signatures, and music terminology; (b) a knowledge of 
musical skills such as chord structure and progression, 
transposition, and arranging; (c) tbe aural aspects of 
music, such as sight singing, recognition and distinction 
of tones, melodies, and rhythms, and the ability to remem-
ber and/or reproduce them by playing, singing, or writing; 
(d) cultural and historical aspects of music, such as per-
iods of music history, style, form and design, and famili-
arity with well-known composers' names, works, and lives. 
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R a f f e r t y ,  S a d i e  M .  " M u s i c  L i t e r a t u r e ,  T h e o r y ,  H a r m o n y ,  a n d  
C o m p o s i t i o n , "  M l s i c  I n  . A m e r i c a n  E d u c a t i o n .  C h i c a g o :  
M u s i c  E d u c a t o r s  N a t i o n a l  C o n f e r e n c e ,  19~. P p .  2 1 0 - 1 4 .  
S m i t h ,  M e l v i l l e .  " T h e  I m p o r t a n c e  o f  S o l f e g e  a s  a  S e c o n d a r y  
S c h o o l  S u b j e c t , "  M u s i c  E d u c a t o r s  N a t i o n a l  C o n f e r e n c e  
Y e a r b o o k .  C h i c a g o :  M u s i c  E d u c a t o r s  N a t i o n a l  C o n f e r e n c e ,  
1 9 3 4 .  P p .  2 5 5 - 5 8 .  
W e a v e r ,  P a u l  J .  " H i g h  S c h o o l  : r - h s i c  C r e d i t s , "  M u s i c  S u p e r -
v i s o r s  N a t i o n a l  C o n f e r e n c e  Y e a r b o o k .  C h i c a g o :  M . l s i c  
t d u c a t o r s  N a t i o n S l  C o n f e r e n c e ,  1 9 2 1 .  P p .  1 3 8 - 9 .  
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SROJ.voncm orsnn OJ. 
1IiJ.Ja'l <DIV :BRI'VNNOI.ts:inb !i1lLL 
1 0 9  
l T j  J  J  j a m  L .  W i c k e r  
8 2 4  B a n m a r t  
R a y m o n d ,  W a s h i n g t o n  
D e a r  S i r :  
A s  p a r t  o f  t h e  w o r k  o n  a  M a s t e r ' s  t h e s i s ,  a n d  i n  c o o p e r a t i o n  
w i t h  t h e  D i v i s i o n  o f  M u s i c  o f  C e n t r a l  W a s h i n g t o n  C o l l e g e  o f  F . d u c a t i o n ,  
I  a m  c o n d u c t i n g  a  s u r v e y  t o  d e t e r m i n e  t h e  c u r r e n t  e d u c a t i o n a l  p r a c t i c e s  
i n  p r o v i d i n g  f o r  t h e  t e a c h i n g  o f  m s i c  t h e o r , y  i n  t h e  h i g h  s c h o o l s  o f  
W a s h i n g t o n  S t a t e .  S i n c e  t h e  s u r v e y  i s  b a s e d  o n  a  s e l e c t e d  s a m p l i n g ,  
t h e  r e p o r t  o f  e a c h  s c h o o l  i s  e x t . r e m e l y  i m p o r t a n t  i f '  t h e  r e s u l t s  a r e  t o  
b e  v a l i d .  
l f ' i l l  y o u  p l e a s e  g i v e  m e  y - o u r  c o o p e r a t i o n  i n  t h i s  m a t t e r  b y -
t i l l i n g  o u t  t h e  f o l l o w i n g  i n q u . i r , y ?  A l l  a n s w e r s  w i l l  b e  h e l d  i n  s t r i c t  
c o n f i d e n c e ;  y - o u  n e e d  n o t  s i g n  y - o u r  n a m e .  
F o r  p u r p o s e s  o f  t h i s  s t u d y - ,  m s i c  t h e o r y  i s  d e f i n e d  a s  
1 1
a  b o d y  
o t  f a c t s  a n d  p r i n c i p l e s  a b o u t  t h e  c o n s t r u c t i o n  a n d  n o t a t i o n  o t  m u s i c ,  
a s  d i s t i n g u i s h e d  f r o m  p e r f o r m a n c e . •  T h e  a r e a s  o f  J i i l . S i c  t h e o r y  u n d e r  
p r e s e n t  i n v e s t i g a t i o n  a r e  l i s t e d  i n  t h e  i n q u i r , y .  
I f  y o u  d e s i r e  t o  h a v e  t h e  r e s u l t s  o f  t h i s  s u r v e y  s e n t  t o  y o u ,  
p l e a s e  i n d i c a t e  b e l o w :  
P l e a s e  s e n d  m e  a  c o p y  o f  t h e  r e s u l t s  o f  t h i s  s u r v e y .  
- -
I f  p o s s i b l e ,  w e  w o u l d  l i k e  t o  h a v e  t h i s  i n q u i r y  r e t u r n e d  b y -
N o v e m b e r ,  1 9 5 5 .  
T h a n k s  i n  a d v a n c e  f o r  y o u r  h e l p .  
S i n c e r e l y ,  
W i l l i a m  L .  W i c k e r  
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A SURVEY TO DE.'TmMINE CURRENT EDUCATIONAL PRACTIC:ES IN PROVIDING FOR 
THE TEACHING OF MUSIC THEORY IN HIGH SCHOOIS OF THE STATE OF WASHOOTON 
I. GENERAL INFORM4.TION 
1. l'lhat is the enrollment of your high school?. • • • • • • • • • • • 
2. Is your school a three-year or a .four-year high school?. • • • • • 
3. How man;y full-time or part-time teachers are employed at the 
high school level? • • • • • • • • • • • • • • • • • • • • • • • 
---
II. METHOD OF PLANNING FOR THEORY' STUDY IN MUSIC CLASS:ES 
Directions: Please use the .following check system to indicate your 
method of incorporating msic theory into the teaching of 
your regular msic classes: 
No planned course of theory study- in this class • • • • XIX 
Partially planned course of tbeo17 study in this class. XX 
Fully planned course of theo IY stud1' in this class. • • X 
I do not teach this class • • • • • • • • • • • • • • • O 
VOCAL CLASSES 
1. Advanced or select choir. • • 
2. General mixed chorus. • • • • 
3. Boys' Glee club • • • • • • • 
4. Girls' Glee club •• • • • • • 
5. Small ensembles • • • • • • • 
6. other vocal (list): 
MUSIC THEORY COURS:ES 
15. General music and/or 
nnsic appreciation. • • • • 
16. Arranging and/or 
composition • • . . . . . . 





7. Advanced band • • • . . . 
a. Intennediate band • • • • 
9. Beginning band ••• • • • 




Intennediate orchestra •• 
Beginning orchestra 
Small ensembles • • 
• • • 
• • • 





PLEASE CHECK THE DEGREE OF EMPHASIS :EACH TYPE OF LISTED :WSIC THEORY 
RECEIVES IN :EACH HIGH SCHOOL JIJSIC CLASS YOU TF.ACH. 
Directions: VOCAL CLASSES INSTRUMENTAL CLASSES THEORY COURSES 
Take one class at a time, proceed ..... ~ ~ t: ..... ~ ..... ..... ..... N \N ::-- V\ 
°' 
-..a O> \.() 0 ::--
°' 
-..a from top to bottom, and use the • • • • • • • • • • • • • . -- • • . --- ....... II> O' ~~~ following check system to indicate ~ r l:D 0 (f ~e. ~ ~ ~ tJ:I t ~ tD ~ g-- ! is-~ """ t· (I) '1 the degree ot emphasis each type -'4 ~ 0 13' ~ m i (A ; ! ct ii i • QI ~ (I) (I) CD i of 1111sic theory receives in ever;y ~ - {I) '1 l i '1 ~Sit .., 0 .. (') high school 1111sic class which you '1 oq ! i--.... l ~· g, ~ () ..... g i:s· "'"" teach. (I) l ti' i ot ~ ~· ~ t:;! .rJ ! .... OQ ~ • (0 CD al ( 0 ~ to ~~ ~ g. ~ ' [ ~ 0 ~ "d QI $ 0 (I) ~ ~~ 0 Sl. Much emphasis: xx ~ () t;' .. •• .. ~ ( 0 ct () ::s ........ Average emphasis: X ~ O' Ol (I) ~ (I) m ~a ~ g. O' t+ QI Little emphasis: Q iii ct- <D 0 a a ~ ............ .... l'n 0 0 .., Ql [ r ::s '1 
TIPE.S OF MUS IC THIDRY: 
1. DJ.sic terminolog)" •••••••••••• 
2. Scale st?Uoture. • • • • • • • • • • • • 
3. Key signatures • • • • • • • • • • • • • 
4. Interval study, by nane and sound. • • • 
'· 
Chord construction • • • • • • • • • 
• • 
6. Chom progression ( harmof\Y'). • • • • • • 
1. Harmonic dictation • • • • • • • • • • • 
8. Rhythmic analysis. • • • • • • • • • • • 
9. Rhythmic dictation • • • • • • • • • • • 
10. Form and analysis. • • • • • • • • • • • 
11. Transposition. • • • • • • • • • • • • • 
0.2. Keyboard hannoey • • • • • • • • • • • • 
0.3. Arranging •••••••••••••••• 
PJi. Composition. • • • • • • • • • • • • • • 






TO BE FILLED OUT ONLY IF YOU DO OFFER A MJSIC THEORY 




In the right hand columns are listed 
possible titles of :rmsic theo:ry courses, 
with additional columns p:n:>vided for listing 
other theor.r courses included in ;your high 
school Cllrri.culmi. Use these columns as a 
check list, as indicated in the questionnaire 
below. 
1. Please check all nnsic theo1"7 courses which are 
offered in ;your high school curriculum. • • • • • • 
2. List the number of semesters the class meets, for 
completion of each course o!f ered • • • • • • • • • 
3. Indicate b1' (R) or (E) whether the courses are 
required (R) or elective (E) •••••••••••• 
4. It Mf3' courses were listed as required (R) in 
question three, to what students does this apply? 





General student bod;y. 
Music majors. • • • • 
Band members. • • • • 





• • • • • • • 
• • • • • • • 
• . • • • • • 





E. General choros members. • • • • • • • • • 
F. Advanced or select choir members. • • • • 
G. other: 
~~~~~~~~~~~~~~~ 
5. Towards which goal (goals) are credits for these 
theor.r courses given? Check all appropriate 
squares: 
A. Graduation. • • • • • • • • . . . . • • • 
B. Music letters, awards, etc •••••••• 
c. Extra credit in other music classes • • • 








T O  B E  F I L L E D  O U T  O N L Y  I F  Y O U  D O  N O T  O F F E R  A  
M U S I C  T H I D R Y  C O T f l m ' E  I N  Y O u l r ' C m r l t I C U L U V  
P l e a s e  c h e c k  e a c h  o f  t h e  f o l l o w i n g  i t e m s  
w h i c h  h e l p  t o  e x p l a i n  S l l c h  e x c l u s i o n .  
1 .  T h e  a d m i n i s t r a t i o n  f e e l s  t h a t  a  l l l l l s i c  t h e o r y  c o u r s e  
i s  u n n e c e s s a r y  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  
2 .  o u r  m s i c  s t a f f  f e e l s  t h a t  s u f f i c i e n t  m u s i c  t h e o r y  c a n  b e  
t a u g h t  i n  r e g u l a r  m u s i c  c l a s s e s  s u c h  a s  b a n d  a n d  e h o r o s  • •  
3 .  o u r  m u s i c  s t a f f  d o e s  n o t  h a v e  t i m e  t o  t e a c h  a  m u s i c  
t h e o r y  c o u r s e .  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  
•  •  •  
4 .  H i g h  s c h o o l  s c h e d u l i n g  d i f f i c u l t i e s  h a v e  p r e v e n t e d  t h e  
a d d i t i o n  o f  a  m u s i c  t h e o r y  c o u r s e .  •  •  •  •  •  •  •  •  •  
•  •  •  
5 .  s t u d e n t  i n t e r e s t  i n  a  m u s i c  t h e o r . r  c o u r s e  i s  t o o  l a w r  t o  
j u s t i f y  i t s •  a d d i t i o n  • • • • • • • • • • • • • • • • • • •  
6 .  A  m u . s i c  t h e o r . r  c o u r s e  h a s  n o t  b e e n  i n c l u d e d  i n  t h e  
c u ? T i c u l u m  b e c a u s e  o f  t h e  c o s t  o f  b o o k s  a n d  m a t e r i a l s .  
7 .  A  m u s i c  t h e o r . r  c o u r s e  w a s  o n c e  t a u g h t  i n  o u r  h i g h  s c h o o l  
b u t  w a s  d i s c o n t i n u e d ,  d u e  t o :  
s c h e d u l i n g  d i f f i c u l t i e s  •  •  •  •  •  •  •  •  •  .  .  
•  •  
l a c k  o f  s t u d e n t  i n t e r e s t .  •  •  •  •  •  •  •  •  •  •  •  •  
p r o h i b i t i v e  c o s t  o f  b o o k s  a n d  m a t e r i a l s  •  •  •  •  •  
o t h e r  ( l i s t ) :  
•  •  
•  •  
•  •  
( a )  
( b )  
( e )  
( d )  
~~~~~~~~~~~~~~~~~ 
8 .  A r t s '  o t h e r  c o n t r i b u t i n g  r e a s o n s ?  ( L i s t ) :  
9 .  A .  A r e  y o u  p l a n n i n g  t h e  a d d i t i o n  o f  a  m u s i c  t h e o r y  c o u r s e  
1 1 3  
i n  t h e  f u t u r e ?  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  Y e s  N o  
B .  
I t '  y e s ,  h o w  s o o n ?  
( a )  
( b )  
(  c )  
t h i s  s c h o o l  y e a r  •  
n e x t  s c h o o l  y e a r  •  
u n d e c i d e d .  •  •  •  •  
•  •  •  •  •  •  •  
•  •  •  •  •  •  •  
•  •  
•  •  •  
•  •  
c .  W h a t  w i l l  b e  t h e  p r o b a b l e  n a m e  a n d  s u b j e c t  c o n t e n t  
o r  t h e  c o u r s e ?  
APPENDIX B 
QUESTIONNAIRE RESULTS: 
DEGREE OF PLANNING FOR :WSIC THEORI PRESENTATION 
1 1 5  
T A B L E  I I I  A  
D E G R E E  O F  P L A N N I N G  F O R  M U S I C  T H E O R Y  
P R E S E N T A T I O N  I N  C L A S S  A  S C H O O L S  
D e g r e e  o r  P l a n n i n g  
F u l l y  
P a r t i a l l y  N o t  
T o t a l s  
P l a n n e d  
P l a n n e d  
P l a n n e d  
N o .  P e r  N o .  P e r  
N o .  P e r  N o .  
P e r  
T y p e  o r  c l a s s  
c e n t  
c e n t  
c e n t  
c e n t  
V o c a l  
S e l e c t  c h o i r .  •  •  •  •  •  2  
1 4 . 3  
8  
5 7 . 1  
4  
1 4 . 3  
1 4  
1 0 0 .  
Y i : x : e d  c h o r u s .  •  •  •  •  •  
3  
2 3 . 1  
8  
6 1 . 7  
2  
1 5 . 2  
1 3 .  
1 0 0 .  
B o y s •  g l e e  • • • • • • •  
1  
3 3 . 3  
2  
6 6 . 7  
3  
1 0 0 .  
G i r l s '  g l e e  •  •  • • • •  
2  2 0 .  
4  
4 0 .  
4  
4 0 .  
1 0  1 0 0 .  
E n s e n i > l e s  •  •  •  •  •  •  •  
5  
4 1 . 7  
7  
5 8 . 3  
1 2  1 0 0 .  
B e g i n n i n g  c h o r u s .  •  •  •  
1  1 0 0 .  
1  1 0 0 .  
V o i c e  c l a s s  •  •  •  •  •  •  
l  1 0 0 .  
1  1 0 0 .  
T o t a l ,  a l l  v o i c e  
8  
c l a s s e s  •  •  •  •  •  • •  
1 4 . 8  2 7  
s o .  
1 9  3 5 . 2  5 4  
1 0 0 .  
I n s t r u m e n t a l  
H i g h  s c h o o l  b a n d .  •  •  •  
2  
1 4 . 3  
7  
5 o .  
5  
3 5 . 7  
l 4  
1 0 0 .  
: r n t e : n n e d i a t e  b a n d  •  •  •  
l  
1 4 . 3  4  
5 7 .  
2  
2 8 . 7  
7  
1 0 0 .  
H i g h  s c h o o l  o r c h e s t r a  •  
2  2 0 .  
4  
4 0 .  
4  
4 0 .  
1 0  
1 0 0 .  
I n t e r m e d i a t e  o r c h e s t r a .  
l  
2 5 .  
3  
7 5 .  
4  
1 0 0 .  
E n s e m b l e s  •  •  •  •  •  •  •  
3  
4 3 .  
4  
5 7 .  
7  
1 0 0 .  
D a n c e  b a n d  • • • • • • •  
1  
5 o .  
1  5 0 .  
2  1 0 0 .  
T o t a l ,  a l l  i n s t : r u -
3 6 . 3  
m e n t a l  c l a s s e s .  •  •  •  
6  
1 3 . 7  
2 2  
5 0 .  
1 6  
4 4  
1 0 0 .  
T h e o : z  
G e n e r a l  M l s i c  •  •  •  •  •  
l  1 0 0 .  
1  1 0 0 .  
H a r m o n y  •  •  •  •  •  •  •  •  
2  
6 6 . 7  
1  
3 3 . 3  3  
1 0 0 .  
\ t l s i e  T h e o r y '  • • • • • •  
2  1 0 0 .  
1  
1 0 0 .  
H a r m o n y  a n d  
G e n e r a l  1 . i l s i c  •  •  •  •  
1  1 0 0 .  
1  1 0 0 .  
M u s : i c  H i s t o e y  •  •  •  •  •  
1  1 0 0 .  
1  
1 0 0 .  
C o m p o s i t i o n  •  •  •  • • •  
1  1 0 0 .  
1  
1 0 0 .  
M U S  i o  s u r v e y .  •  •  •  •  •  
1  1 0 0 .  
1  
1 0 0 .  
T o t a l ,  a l l  t h e o r y  
c l a s s e s  •  •  •  •  •  •  •  
9  
9 0 .  
1  1 0 .  
1 0  1 0 0 .  
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TABLE III :8 
DEGREE OF PLANNING FOR HJSIC THEORY 
PRESENTATION IN CLASS B SCHCX>LS 
Degree or Planning· 
Fu~ Partial.17 Not Totals 
Planned Planned Planned 
No. Per No. Per No. Per No. Per 
Type or class cmt cent eent cent 
Vocal 
-
Select choir. • • • • • 2 16.7 6 50. 4 33.J 12 100 • Vixed chorus. • • • • • 3 16.7 9 50. 6 33.3 18 100. 
B07s• glee. • • • • • • 1 16.7 2 33 • .3 3 50. 6 100. Girls• glee • • • • • • 1 14.3 4 57.2 2 28.6 7 100. Vocal ensembles • 
• • • 3 21.2 8 47. 6 31.8 17 100. Begirming chorus. 
• • • 1 100. 1 100 • 
Total, all voice 
16.4 classes •• • • • • • 10 30 49.2 21 34.4 61 100. 
Instrumental 
High school band. • • • 4 23.6 12 55.2 3 21.2 17 100. 
Intennediate band ••• 4 44.4 5 55.6 9 100. 
Intermediate orchestra. 1 100. 1 100. 
Enseni>les • • • • • • • 3 50. 3 5o. 6 100. 
Total, all instru-
:mental classes. • • • 8 22.9 22 60. 7 17.1 37 100. 
Theoxz 
General Music • • • • • 3 75. l 25. 4 100. 
Music Theory. • • • • • 1 100. 1 100. 
Harmony and Arranging • l 100. l 100. 
HannoDJ' and Composition 1 100. 1 100. 
Music Appreciation. • • 1 100. 1 100. 
Total, all theoiy 
classes • • • • • • • 7 87.5 l 12.5 8 100. 
1 1 7  
T A B L E  
I I I  C  
D E G R E E  O F  P L A l t i I N G  F O R  M l J S I C  T H E O R Y  
P R E S E N T A T I O N  I N  O L A . S S  C  S C H O O L S  
~ 
P a r t . 1 & 1 1 7  
N o t  
' T o t a l s  
P l a n n e d  
P l a n n e d  
P l a n n e d  
N o .  P e r  
N o ,  P e r  
N o .  P e r  N o .  P e r  
' l ' y p e  o r  c l a s s  
c e n t  c e n t  
c e n t  c e n t  
- -
V o c a l  
-
S e l e c t  c h o i r .  •  •  •  •  •  
5  
6 2 . 5  
3  3 1 . 5  
8  
1 0 0 .  
M i x e d  c h . o m s .  •  •  •  • •  1  
3 . 4  1 5  
5 1 . 7  
1 3  
W i . 9  
2 9  1 0 0 .  
B o y s '  g l e e .  •  •  •  •  •  •  
4  
5 0 .  
4  
5 o .  
8  
1 0 0 .  
G i r l s •  g l e e  •  •  •  •  •  •  
l  
5 . 9  
1 0  
5 8 . B  
6  
3 5 . 3  
1 7  
1 0 0 .  
E n s e m b l e s  •  •  •  •  •  •  •  
1  
4 . 6  
7  
3 1 . 8  
1 4  
6 J . 6  
2 2  
1 0 0 .  
T o t a l ,  a l l  T O i c e  
c l a s s e s  •  •  •  •  •  •  •  
3  
3 . 6  4 1  4 8 . 8  
4 0  4 7 . 6  8 4  1 0 0 .  
I n s t l ' Q . J l e l l t a l  
H i g h  s c h o o l  b a n d .  •  •  •  
1  
2 . 4  
3 1  
7 3 . B  
1 0  
2 3 . 8  
4 2  
1 0 0 .  
I n t e r m e d i a t e  b a n d  • • •  2  
9 . 6  
1 5  7 1 . 4  
4  
1 9 . l  
2 1  
1 0 0 .  
E n s e m b l e s  •  •  •  •  •  •  •  
1 1  
8 4 . 6  
2  
1 5 . 4  
1 3  
1 0 0 .  
T o t a l ,  a l l  i n s t m -
m e n t a l  c l a s s e s .  •  •  •  
6  
3 . 7  
5 7  
6 1 . 1  1 6  
3 5 . 2  7 6  
1 0 0 .  
T h e o ! Z  
G e n e r a l  M u s i c  •  •  •  •  •  
1  1 0 0 .  
1  
1 0 0 .  
K u . s i c  T h e o 1 ' 7  • • • • • •  
1  1 0 0 .  
1  1 0 0 .  
T o t a l ,  a l l  t h e o r ; y  
c l a s s e s  •  •  •  •  •  •  •  
2  1 0 0 .  
2  1 0 0 .  
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TABLE III D 
DEGREE OF PLANNING FOR WSIC THEORY 
PRF.sENTATION IN CLASS D SCHOOLS 
Fully Partially Not Totals 
Planned Planned Planned 
No. Per No. Per No. Per No. Per 
Type of class cent cent cent cent 
Vocal 
Select choir. • • • • • • l 100. l 100. 
Vixed chorus. • • • • • • , 62.S ) 37.) 8 100. 
B07s• glee. • • • • • • • 2 66.7 1 33.3 3 100. 
G:irls• glee • • • • • • • 1 16.7 3 $0. 2 33.3 6 100. 
Ensembles ••• • • • • • l 100. l 100. 
Total, all voice 
s.2 63.2 6 31.6 classes • • • • • • • • 1 12 19 100. 
Instrumental 
High school band. • • • • 9 90. 1 10. 10 100. 
Inte:nnediate band •• • • 2 33.3 4 66.7 6 100. 
Ensembles • • • • • • • • 2 66.7 1 33.3 3 100. 
Private lessons • • • • • l 33.3 1 33.3 1 33.3 3 99.9 
Total, all instru-
mental classes ••• • • 3 13.9 16 72.8 3 13.9 22 100. 
